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1. Introduction to the Report
1.1 Objectives

The objective of this report is to assemble together and present findings from evaluations of
programs in Community Learning Centre (CLC), which were conducted during 2009 and 2010 in
order to assess the impact of CLC programs on students. The report is the product of a year-long
team effort that involved 10 CLCs from across Quebec, including small and large schools, pgimary
and secondary schools, and rural, urban and semi-urban schools. The 11 CLCs were part &
committee that was formed in the fall semester to work collectively on exploring the bgggfit

CLC:s for students, and gathering evidence that can support future policy and sustaiggili

addition to the 10 CLC evaluations, the present report highlights the findings of adWgional
CLC evaluations that were perceived as valuable because of their methodology @dmgs. A
description of the 12 different CLCs is provided in the Appendix.

Due to the length and scope of many of the CLC evaluation reports, it4gs n§possible to present

them in full. As a result, the present report provides only a brief dedyipt®¥pr of the findings from
each. The emphasis is on describing and synthesizing the key rests the evaluations. Readers
0

interested in a fuller account of the evaluations are encourag@ wthe CLC website to have

access to the individual reports of CLCs.

The essential question that inspired this report % tvaluations is whether CLCs are having
positive and demonstrable effects on the wg]l-bein®nd success of students. Although CLCs are
not designed to serve only students, but amilies and the local English-speaking community;
results to date have shown that students e primary beneficiaries and “targets” of CLC
programs and services (Lacireno-P , Guckenburg, Morgan, Kagle, and Lamarre,
2009). The question of how (@.C adon the school success of students may also be one of the
most decisive, given that CL W{ educational institutions at their heart. In the establishment
of CLCs, stakeholders c“Jften Pked if the CLC will either add to, or detract from, the

educational role of the . e evaluations in this report attempt to answer this question and
they explore how C rogr
and development o@sStuNgats.

s and services have been contributing to the learning experiences
Explorigg th imQ)f CLC:s on students is no simple task, given that CLCs are complex and

1.2 Research Questions

multi-fa anizations that often operate several different programs at the same time.
Ev eparating the effects of any single intervention is challenging at best. Students'
lives ar: not limited to CLCs, and are affected by processes both inside and outside of schools.

As aresult, it is reasonable to expect that few programs will be able to change the lives of whole
populations of students in significant ways, especially not during a three or four-year period, which
is the current lifespan of the CLCs in Quebec. Yet, we know from research that a combination of
mutually-supportive interventions — including those implemented by CLCs - does have the
potential to make significant, positive differences in the lives of students and their families
(Schorr, 1997). To date, research has demonstrated that certain “typical” CLC programs — such as
after-school programs, early childhood education, family support, academic support, and literacy



initiatives — are associated with a number of positive outcomes in children and youth (Little, 2009).
To set the CLC evaluations in the broader context of research and practice, each chapter begins
with a brief summary of the relevant literature.

1.3 Organization of the Report

The evaluations in the report explore the impact of CLCs in either one of two ways:

a) They assess the implementation and effects of specific CLCs programs (e.g., after-s
recreation, literacy) on participating students;

b) They explore the impact of the CLC as a whole, for example, by examining c@ f
majority of students since the inception of the CLC. This was done through online
surveys and school records, among other methods.

engagement in school, feelings about school, participation in progga cial and emotional
health, literacy development, and academic skills and perfo
a program involving parents, which sought to explore how f:

in CLC programs. Together, the evaluations are based

As a whole, the evaluations examine how changes in the CLC have4gfluMaged factors like student
m
O

fere is also one evaluation of
iliep benefit from their involvement
of different quantitative and

qualitative methods, including surveys, individug , focus group discussions, school

and program records (e.g., attendance, behavig

(dCMTS), observations, and program records.

U)
The range and types of programs evaluated in thi . gort include: early childhood education
programs, extra-curricular activities at lupdgand after-school, activities and support to promote
literacy, homework assistance and tutori ports and artistic and cultural activities for
students and adults.

*
As with any evaluation, there %n ions that could not be overcome. Due to various
€S0

constraints, such as ti es, the majority of evaluations could only employ a certain
number of methods. Fo 7 in some cases, the evaluation of a program is based largely on
one focus group discgion. er CLCs were only able to engage a limited number of teachers

and parents in integyie d surveys, in part because of the small size of the population. Several
evaluationsglid larger sample, yet even in these situations the challenge was to obtain full

and detailed§espPggg® from participants. In spite of these limitations, the evaluations kept high
standar rgor and transparency; in turn, they have yielded findings that are revealing and
co



1.4 Highlights of Findings from CLC Evaluations

The present report provides an illustration of the many and diverse ways in which CLCs
in Quebec are responding to the needs of children and adolescents and promoting their
engagement, well-being and success in school. Evaluations in this report reveal that CLC
programs have had beneficial effects on outcomes like student literacy, participation and
motivation in school, self-confidence, social skills, artistic and sports related talents, and
academic competencies. It is also important to note that CLCs have still only been in
existence for 3 to 4 years, and their impact on children may not be fully felt or realized.
Therefore, the findings highlighted in the evaluations of CLCs point both to the successes
achieved to date, and the possibilities for the future. Below is a description of what tMa#13
evaluations have shown about the benefits and impact of CLCs on students.

Increasing access to beneficial opportunities and services
CLC extra-curricular and after-school programs have met a demonstrable @ q

students to have access to quality activities outside of the classroom. I afiot all
settings, these activities would have remained unavailable or inacceggd to barriers
like cost, distance, and/or a lack of services and resources in Englj e CLCs,

—t

students have expressed that they would like an even greater vagie

activities in order to meet the diverse interests and talents ofgtu “In a focus group
discussion with students participating in guitar lessons a e CLC, it was stated
that youth in the region have too few opportunities to er@d participate in arts and
music classes, and yet the desire to have these kind =g ies is high. At St.
Willibrord CLC, parents indicated that one of the 1 @ enefits of the after-school
activities was their affordability. Here is pntepressed it, “my daughter was able
to continue with a learning environment tI t the summer thanks to the Literacy
Day Camp and is now able to pursue some o creative interests at an affordable cost
to me.”

Promoting student participationggposhi¥e And life-enriching activities

Rates of student participggio CYrp™Erams have been increasing over time and been
fairly high and consistent #ygeccr years. In a number of CLCs, rates of registration and
participation have ggheflbeerpqual to or higher than what was anticipated. Students at

the Mecatina CLC njoyed lunch and after-school extra-curricular programs as
an opportunity tafhave and engage in activities with their peers.” In the same CLC,
parents described fter-school arts programs (e.g., music, drama, and photography) as

“buildigg sq % perh” and “promoting commitment and responsibility.” In the evaluation
At CLC, students reported that programs had encouraged their

hat it had encouraged them to “get involved,” to be “more involved,” to “be
dependent” and “more active.” High school students at Gaspe CLC and St. Paul's
CLC report that lunch and after-school programs are important because they provide an
opportunity for them to fill their leisure time with constructive activities and to avoid
engaging in negative behaviours like delinquency and drug use.

Improving access to early childhood education programs
A number of the CLCs have instituted early childhood education programs as a way to
serve parents with young children and enhance early literacy and school readiness. In




each setting, the feedback from participants indicates that these programs are beneficial
in several ways: they provide parents with a vital opportunity to meet and socialize with
other parents; they strengthen parents' knowledge and capacities to support the early
literacy development of their children, and; they expose children to the joy of reading at
an early age. An evaluation of a “Mother Goose” program at St. Lambert presents
several instructive findings on the implementation and impact of this early childhood
program. According to a survey, all 14 participants in the program said they wanted to
continue participating, and 13 rated the program as being of “high quality.” Only one said
it was “acceptable.” Results of the survey also showed that parents believed the program
was beneficial to them and their children. According to their responses, it “decreased
isolation” (8/14), “allowed them to make new acquaintances and friends” (9/14), “hcqa€d
them to feel more confident as a parent and caregiver” (4/14), and that they “enjoy
spending time with their children more” (10/14). The extent of one parent's satigdfct
with the program is revealed in the following quote, “I love the Mother Goosgpr®gam!
It is so well organized! Early literacy is so important and I am so happy th@
Mother Goose for my little boy.”

Promoting student participation in healthy activities and lifestyle
In the majority of CLCs, some form of physical activity is beirgordgjzed, such as yoga,
*jap r

sports, dance classes. These kinds of physical activities fill as been left by the
declining focus on physical education during school houg#ca y the busy schedules
of schools. In the evaluation of extra-curricular physica@ties at St. Lambert CLC,
parents and teachers reported that the activities are j»8 tlets for children. One
teacher expressed, “My kids come back calmer. A“mba Dance and Yoga, I see a

difference with the kids.” A parent said, ‘} ara®” my child has gained confidence.

He learned the days of the week in order % rward to the class.” The evaluation of
the Riverview CLC community garden and cqal#ng class have shown that both programs
were successful in helping students gfgparents to gain increasing knowledge about
nutrition and to develop lifelong sk @ dening and cooking healthy meals. As a
result of the program, students ffl aff appreciation of fruits and vegetables that
they had never tried befoge, King for their parents to cook them at home. In
total, about 200 youngsteronNriverview and the neighbourhood participated in a
collective garden tiggt pAbduc®pgreat quantities of healthy fruits and vegetables that
students were able take home. The St. Paul's CLC maintains a variety of sports
activities (i.e., vglfeybaMphockey, badminton, track and field, and cross country skiing),
and has found tha®yp to 80% of students have been participating. One of the conditions
for pargcip that students stay on top of their homework and grades. According to
the evaljati chers report that students participating in sports or school teams are
extra effort to keep school assignments up to date.

the needs and expectations of students and parents

Student and parent satisfaction with programs has been high across the CLCs. In most
cases, students and parents want the programs to continue. In the St. Paul's, a new youth
centre had become so popular that students were spending less and less time at home,
according to their parents. In a couple of other CLCs, Riverdale and St. John's, the
majority of students participating in a literacy program with adult mentors has expressed
a desire to continue participating in the next year. In the same programs, most, if not all,
of the students consulted for the evaluation indicated that the program is improving their
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reading skills and vocabulary, and that they wished to continue developing these abilities.
Finally, at Riverview CLC, the community gardening program with children from the
school and the neighbourhood was so successful and popular with the children, parents,
and community organizations that it will be repeated again.

Reinforcing students' capacities to learn and perform academically
Teachers in several CLCs have expressed that CLC programs deserve to be maintained
because of the positive changes they have observed in their students. Teachers cite
changes in the self-confidence, motivation, and competence of students participating in
programs in literacy, homework help, and extra-curricular arts and sports. At
Mountainview CLC, the change that was most frequently observed as a result of the
homework assistance was an increase in self-esteem, for example, a teacher expresged
following about the impact of a homework help program on one of her/his stud
saw that one of my students in grade one who was receiving services had a %
a

positive attitude and more confidence in herself.” At St. John's CLC, a teac
following about the benefits of the “Reading Buddy” program, “[This
positive help for struggling readers...they are eager to go with their
an improvement in their reading and writing.” Students corrobor:

parents had to say about the positive impact of programs focusjge oMijcracy and
A

S a very
I’ve noticed

academic skills. According to one student at Riverdale CLCg‘l have failed French
if I had not attended [the homework assistance program.’, at the same CLC also
give clear reasons as to why the homework assistance begeficial. In several cases,

they said they did not have anyone at home to turn jewg stance, or that it was simply
much easier to complete their work at school than % e.

To date, none of the three evaluations o % k help programs has found significant
changes in grades, which may be reasonable Wagk

frame of the programs and the unevepfgatterns of student participation, particularly at the
high school level. The positive cha If-confidence may be encouragement enough
to continue the programs in or: is change leads eventually to better grades.

Enhancing the school cli‘ tudent motivation

Several CLCs repogg thd exti§peurricular activities, recreational after-school programs,
and homework hel are enhancing students' motivation in school. This finding
is based on repog{ fro dents, parents, and teachers. Students indicate that these
activities make th ool day more motivating, interesting and fun. The following is a
quote fgom £ d®nt at the Riverview CLC: “The CLC makes the school more

ecgcle more, and more people are getting involved. [There are] more
et involved in.” The following is an even more telling quote from a child
CLC: “It [the CLC] makes me and my friends happier, and the school
ppy and I love going to school now. I love the school because it is peaceful
and there is some people that are not peaceful and I don’t like that!” Students
participating in the Youth Fusions after-school programs at James Lyng CLC
reported that the activities “uplifted the school spirit” and increased their motivation
to attend school. One student expressed, “It made me look forward to school.”
Similar comments were made by students in the evaluation of the Netagamiou CLC.
According to a couple of students participating in a focus group discussion, the CLC
has made school and learning “fun” and “helps me have fun at school.”



Improving the well-being of students
Several CLCs have used online surveys, such as Tell Them From Me (TTFM) and
“Voices and Choices” to assess the impact of the CLC on students. Surveys have been
implemented yearly, though not always at the same time each year. Overall, survey
results have generally shown that the rate of negative behaviours in school has decreased,
and that positive behaviours have increased. A total of three CLCs report that the rate of
bullying has decreased, and that sense of belonging to school has increased over the last
3-4 years. At St. Paul's CLC, it has been observed that key health indicators have
improved markedly since the inception of the CLC. Results of the online surveys
revealed the following (identify timeframe): a decrease in drinking and intoxication
81.6% to 30%; a decline in marijuana use from 40.8% to 8% and; a fall in smokin
(18.6% to 10%) and sexual activity (63.3% to 34.6 %). At Netagamiou CLC,
improvements have also been observed in TTFM results on bullying, self e@ d

depression. At Metis Beach, an analysis of school records has shown that s
behaviours have improved significantly over the past 3 years. This incl

reduction in incident reports and 96% reduction in suspension rates month
period). In the past year, there were 11 incident reports and only ion. The Metis
Beach evaluation also cites survey results from TTFM which hgye gains on

measures like student aspirations and sense of belonging.

with their children. As one parent at the Rivervie expressed, “I think a lot of
parents are looking for a way to do thing ids. They’re all working, and
not everybody’s creative. Usually at ho % kids in one room, parents in another.
I think [what is needed are] more ways to I one-on-one [with your kids],
mother/daughter or father/son.” Thdgvaluation of the international cooking class at
Riverview was one such opportun arents and children enjoyed participating
in together. The feedback on lass shows that parents and children were
able to learn, have fun ggd et®Cr in a period of 8 short weeks! One obvious
strength of the program
ages. According
comments that paren
opportunities to ici
as one parent sai
also ingolvg % ing.” Elementary students also commented that it is “a fun activity that
Ytamily.”

Enhancing the relationships between children, parents ag scbools
Parents appreciate the opportunities that CLCs pr‘(:@ em to spend “quality” time
N

val§ion of the Mecatina CLC, one of the most frequent
ith regard to CLC programs was that they appreciated the

(W)f?}» NS D



2. CLC Program Snapshots and Highlights

Literacy Initiatives at Mecatina CLC

Literacy Initiatives at Netagamiou CLC &
Oasis Literacy Program at Riverdale CLC Q

Mother Goose Program at St-Lambert CLC

Reading Buddies Program at St. John’s CL,

Schools have often implemented literacy programs that support to students in
their early years in order to help them master the basic ocks of reading. Many
literacy programs emphasize the importance of addrggsi ing problems early, as
remediation in later grades becomes more difﬁcul@k and Slavin, 1993; Rimm-

c iteracy programs use the format
iew of 16 studies on literacy programs

Buddy” program involving first gra @ ound that a 6-month program of one-on-one

tutoring lead students to have Jattitudes towards reading, greater self-

confidence, and improved regging ese types of programs have been shown to

work with students who e iferacy skills and are at-risk of failure in reading

(Caserta-Henry, 1996; ﬁ%@ fman et al., 1999; Wasik and Slavin, 1993). For this
e

report, it was not p ntify any evaluations or studies of similar literacy

programs conductg® inggh schools. Although the belief is that prevention has to begin
in the early gra rogfams to build on the literacy skills of adolescents may also be
effective, aQra by the findings from the Oasis program at Riverdale CLC.

antrole of positive parent-school relations and parent involvement in

in shaping the academic success of students has been fairly well established in
h. Indeed, a whole field of research and practice has developed around the concept
of par®htal engagement in school (Epstein, 2001; Hoover-Dempsey and Sandler, 1997).
In a comprehensive review of research on the role of school, family, community
connections in student learning, researchers Henderson and Mapp (2002) conclude that
programs and actions that involve parents in the schooling of their children improve
attendance levels, academic performance, and positive attitudes towards school. In the
same report, the authors review research on effective strategies to engage families. One
of their main findings is that successful programs that connect families and schools

10



“invite involvement, are welcoming, and focus on parent and community needs”
(Henderson and Mapp, 2002, p. 43). These programs are also built on a foundation of
trusting, caring, and respectful relationships between parents and school staff.

Literacy Initiatives at Mecatina CLC

* For a Snapshot of this CLC’s context, refer to page 56 *

Celebrations, Youth Reading Circles, Born to Read, and Books on Wheels for 1
Included in the Family Literacy Celebrations were National Family Day, C
Children’s Book Week, and Family Literacy Day.

Literacy Program &
The literacy activities evaluated at Mecatina CLC consisted of Family Literacy
an

The Youth Reading Circles consist of Snuggle Buddies (0-4 y wiyran
intergenerational aspect), Book Bug Club (K-3), Book ChatubW¥r. 4-6), and Teen
Zone (Secondary). The youth reading circles had an avegage oT®8% participation rate for
all activities. The attendance data reflects that participa as higher in the elementary
levels than it was in secondary. Elementary stude jcated that “reading good stories

and doing crafts and fun activities” were wha ¥ them to attend while secondary
students enjoyed “going with friends and«§ theme”

Born to Read is an annual event that pgomotesyhie gift of reading to the very youngest of

children and has been taking place e past three years. Results from the follow-up
telephone interviews indicate that 8 participants replied that they are spending
more time singing and reading O Wgir since attending the program, and realizing

the importance of literac®in e clildhood development.

Seniors from the
Books on Wheels

Results

ating at these events with 53% of student families represented. The feedback from
parent¥ and students show that, overall, they are pleased with the activities as offered.
One of the most frequent comments from parents was they appreciated the opportunity to
participate in activities with their children that are fun and actively promote learning, as
one parent said, “I like spending time with my children while doing fun activities that
also involve learning.” Elementary students commented that it is “a fun activity that can
be done with family” while the secondary students say it appealed to them for the simple
fact that “the game was about music with cool songs”.

11



During the interviews with the # seniors participating in Books on Wheels, 100% said
that they “enjoyed the program and having the books delivered, accompanied by a nice
visit”. They also indicated that the amount of time they spent reading has increased since
joining the program and that they hoped the service would continue.

Based on the responses collected from the questionnaires, the impact of the literacy
activities can be seen in the number of times people are reading. For example, parents
and children are reading 4-12 times a week on average, either alone or with their
child(ren), for a period of 20 minutes each time. In addition, 83% responded that the
literacy activities offered provide an opportunity for them to be more involved into ti4ad
children’s learning. Furthermore, the data showed that 66% of the respondents (pagent
and students) are currently borrowing books from the library.

70 66%

Literacy Initiatives \@
y

60
469
50 %

40
30
20
10

23%

Percentage of Participation

Family Literacy
Celebrations
Born To Read

Youth Reading Circles -

v v

p/cs percentages are based on total number
of eligible participants

Li 1nit
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Literacy Initiatives at Netagamiou CLC

* For a Snapshot of this CLC’s context, refer to page 59 *

Literacy Program
The Literacy Program has received a significant amount of support from partners and has
been extensively developed over the past three years, in keeping with one of the priority
areas identified by Netagamiou School in its proposal to be come a CLC school as well as
the school board strategic plan. Literacy, or more specifically the level of leisure reading
among students, was identified as an area of concern in the first TTFM student syrvgy
(2007-2008). Students from Grade 5 to Secondary 5 reported reading only an aver&
10 minutes per day, compared to the average of 36 minutes in replica schools. F 1
anecdotal reports of teachers who expressed concern that many secondary stu.

experiencing difficulty comprehending course texts and in recognitio@
p

mented.
students

importance of literacy, an intensive literacy program was developed an
Further exploration with students revealed that, especially among
their reason for not reading was a lack of interesting reading materi

Description and results
A team of parent and student volunteers also contributed s¥gificftly to service delivery
prowms

through the Born to Read and Sleepy Time Story Hogfr , the latter of which
received a MELS award in 2009 as one of the top five §ergly programs in Anglophone
schools across Quebec. The Quebec Federation ¢ and School Associations and
The Centre For Literacy were instrumentaj«ugg expanding the permanent library

collection through donations of new and % ed books. The Commission Scolaire du
£y,

Littoral Adult Education Centre offered v expertise, training and support to adults
and parents through their “Show Me Jhe Y’ emergent literacy program for 0-5 year
olds rounding out the coordination anagement of existing resources for the benefit
of youth and the community.

Concerted efforts were ngadeSgth prncrs, especially through Quebec Federation for
Home and School Assocj b¥¥k donations and The Centre for Literacy’s Traveling
Trunks program tofgcr@pse tiyselection of books for young adults in the Netagamiou
Library.

supporjgear acy development in both languages (Sleepy Time Story Hour, Born to

At the same tjgae, ramming was developed for children aged 0-5 and their parents to
th@ Emergent Literacy program).

both the English and French Language programs at the primary level were
in the research, writing, illustration, translation, publishing and presentation of
their own book about a local community artifact that played an important role in the early
development of Chevery. In 2009, this book and the Sleepy Time Story Hour was
recognized as one of the top five programs across Quebec promoting literacy and
received the Ministry of Education, Leisure and Sport 2008-2009 award for the “Plan
d’action sur la lecture a [’école”.

13



Venn diagram demonstrating the delivery of literacy activities to different target groups

Students Preschool

Poetry contests Programs and services are
offered to preschool aged children
and infants 0-5) within the family unit
(parents, grandparents, extended family
members) or through engagement of
local service providers i.e. Service de
Garde that brings children in their care
to activities such as Tiny Tots and
Emergent Literacy Programs for
0-5 year olds.

Local/Regional Public Speaking Competition

Eau-Naturelle Discovery Camp
Children’s

Story books

Reader’s Theatre presentations

Weekly class library visits Pre K— Gr. 11

Author’s wish list

Primary home reading program

Sleepy Time Story

Poster presentations,
Hour

Traveling Trunks

Rewards program

Writing workshops

Municipal/School Bom to Read

Library
FLD

Youth Zone Jeunesse Oliver Fully Loaded

Children’s Book

Family Lending Library

Literacy based videoconferences

History of Chevery Lecture Series Tiny Tots summer program

Chevery News Newspaper PAELE Emergent

Literacy Program

Chevery Scrapper’s Scrapbook Club
Parenting Resource Centre

Quebec Adult Learners Week Sesgias

Parents/Adults

The students involved expressed g and satisfaction for their accomplishments.
Their comments demonstrate u f this program in achieving cross-curricular
competency goals: TS

“We learne or to little kids and they liked it. Some words were

hard to read to ask for help
bout the story hour. I liked the reading to little kids...

ip they can tell other little kids about it

ities. We have after school activities, but the little klds had nothing.”

like the fact that we also wrote our own book, that we re actually going to
print it and make it a real book and then sell it
I learned that you can make many kind of books. Writing the story of Oliver
is writing down the history of our community... and we can sell the book to
raise money for our school. I like this because we’re the authors, we did it
ourselves... we're the one’s that wrote the story.. We're preserving history
and people will know about our history.”
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Oasis Literacy Program at Riverdale CLC

* For a Snapshot of this CLC’s context, refer to page 61 *

Born to Read Program
Riverdale CLC runs programs and provides services benefiting not only Riverdale

students, but the English speaking community at large in the area of family and
community engagement. Community partners run early childhood literacy programs for
moms and toddlers 0 to 4 years of age and a children’s lending library for community
kids 0 to 8 years old. Born to Read offers access to educational opportunities/life-1
learning through Mother Goose Rhyme Time, a weekly gathering of parent and child
coming together to learn and share the joys of nursery rhymes, songs and storie

circle games. This program promotes early literacy and social skill developyen

young children. @

The Born to Read program provides an opportunity for parents to |
importance of reading, singing and story-telling to their babies a
the public library. Parents and caregivers are trained to nurturéQgeir $by’s love of
reading and learning. Additionally, children taking part in #gMdMer Goose program are
invited to join the Teddy Bear Book Club. The Mother se M¥gram has done a great

job in getting kids ready for school and equipping them Q§thJunctional literacy skills to
arrive in the school at grade level.

Results
Mothers in the Mother Goose sessions werd g to complete a survey, the findings of

which indicate that most of the mothegs particiPating found that this activity educational

and promoted early literacy develop @ . They also indicated that the increased

development of social skills w ICh ﬁ efit to them. Some mothers said that the

program is an excellent gy @3’[ eir children and the songs and the rhymes

really cause them to inte % art to learn. The majority of mothers surveyed also
mw

indicated that this

a great way to spend quality time with their child and
meet other mothergaaM@QnoWw read more often to their children.
As aresult of thﬁn td Read Mother Goose weekly programs, an increased number of
commupity enhow have access to early childhood literacy programs. The children

are ledi§in o cope and get along in a structured environment and that is stimulating

itive development. The program has also resulted in increase literacy
between parents and their children, with parents now reading more often to
ild at home because they took part in the program.

Ninety-one percent of the responses from the mothers who participated in the Born to
Read Mother Goose Rhyme Time program knew nothing or very little about the
Riverdale CLC, so there is plenty of room for improvement when it comes to bringing
awareness to programs as a Riverdale CLC activity

[My child is] “growing up and having an appreciation for books and love for reading”
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Literacy initiative at St. Lambert

* For a Snapshot of this CLC’s context, refer to page 63 *

Reaching out to Preschool Families: Mother Goose Rhyme Time

St. Lambert Elementary began hosting the Mother Goose program in the fall of 2008 in
partnership with the South Shore Reading Council (SSRC) and the Montreal Children’s
Library. The program had been offered by the SSRC the year before at a local churc

with about a dozen families attending. Parents or caregivers bring their child(ren) ag&

months to two years to participate in a structured program of singing, storytellh@
ch

and play time designed to encourage parents to develop the skills to encourage S

early literacy. @

Since the first session at St. Lambert, the program has been full every jorlend has had
a waiting list for the twenty places available. The program runs thr i
per year. The SSRC pays for the salaries of the two animators, w

Montreal Children’s Library. Q
Currently, the St. Lambert library does not run any of itgfearly ®ldhood programs in

English despite being a fully bilingual library in a cit opulation that is about
20% Anglophone. Even for French programs, the )t offer any programs for children
under the age of three. For this program, o

participants questions to learn about the
program’s impact on them. Fourtee pants completed the survey. Eleven were

mothers of the child, three we
Word of mouth is the pr% at people have heard about the program with eight
cg a
ou

parents reporting havin out it from another parent who participated. Two
participants also t )¢ from an apprentice who was recently hired from the
community. &

Results
\ @ een respondents were specifically looking for a program in English.
oNer (9ue of the majority of participants is English (10). Three participants

r tongue French and one Chinese. The majority of participants recalled being
hildren (12 of 14). Interestingly, although 10 people said their mother tongue
lish, their parents sang to them in: Chinese (1), French (4), Creole (1), Yiddish
(1) and English (6) indicating that their family backgrounds include other languages than
the mother tongues of participants.

Reading tended to be done in the mother tongue language. Ten of fourteen participants
recalled being read to by their parents, seven in English and two in French. One did not
report the language. Fewer participants reporting have stories told to them out loud: 6 in
English, 1 in French.
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Participants usually attend more than one session. Only one respondent was attending the
program for the first time in the spring of 2010. The rest had attended previously with
their child or with an older child.

Attendance in the program is generally high. All of the participants indicated that they
intended to continue attending (there were four weeks remaining when the survey was
conducted) and ten had attended all of the weeks to date. Absences were the result of
conflicts in schedule and illness.

100% would recommend the program to others. The program was rated high quali &
13 and average/acceptable by one.

Impact of the program on Parents’ Skills and Behaviour: When asked abou@)
frequency that they read to, sang with, and told stories with their childrgg pSggfpants
reported reading and singing with their children often even before t
participant seldom read or sang to the child. The program seems

impact on the participants’ likelihood to sing with their chi% porting that they

. Only one

now sing with their child more often than before. Two partiggban
would read with their child more often after attending thgsro . The skill being least
impacted is the story telling practice encouraged by Mofger (oose. All of the participants

said that they would tell stories to their child about mount as before attending
the program, with four participants reporting that dom (less than one time per
week) tell stories and nine telling stories g Ve imes/week).

In addition to impacting parenting skills, the Mgg€ram has other positive impacts on
parents. Participants reported that pajgipating in Mother Goose helped them in the
following ways:
* Feeling more confident a
* Decreased isolatiogy(8

* Making new acquai% friends (9)

* Enjoying spogdi timSwith their child more (10)

When asked whggffhey 1d change, suggestions included making the story telling

portion more ipterqgtive and dynamic, including French songs as well as English ones
and reagingfa b3 stead of telling a story. A quote from the comments section of one
parent” {su peaks volumes about how participants feel about the program:

e the Mother Goose program! It is so well organized! Early literacy is so
portant and I am so happy that I had Mother Goose for my little boy.”” (Mother
in Mother Goose Program).
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Reading Buddies Program at St. John’s CLC

* For a Snapshot of this CLC’s context, refer to page 62 *

Reading Buddies Program

The Reading Buddy program was created to assist students who may be struggling with
reading in class.

The Reading Buddies program was first launched at St. John’s CLC in March 2
part of a literacy initiative spearheaded by teaching staff in collaboration wi
Coordinator. The CLC was responsible for community outreach, securing
coordinating the volunteers, and maintaining contact with community

The program was designed to help struggling readers gain pers ence, improve
their reading scores, and learn to appreciate literature. Studegts
to need and paired up with a volunteer from the commury®.

elected according

To help with volunteer engagement and recruitme local “Continuing Education
Centre” offered credits to students who vo d completed the program. A

e
partnership was developed with the Wes \% ec Literacy Council (WQLC) who
provided training to the community voluntec®Rgtg’ensure they were equipped with the
necessary skills. Volunteers came figfgthe school staff, Literacy Council as well as the
community at large. Near the end o ol year, students wrote a report on a book

Q

that they chose and presented i € Buddy Participation Day.”

*
Results
The results indicate ur a week of one-on-one attention was something that was
greatly valued angfSou fter by students. In many cases, time spent with the volunteers
perience and students were able to view reading as something

was a very pogiti
j portant.

olunteers became positive role models for the students, demonstrating
is fun. They helped students view reading in a more positive light without
ic or performance pressure. In many cases, the students selected for the program
did not receive a lot of one-on-one reading time at home. Many students do not have
access to a home library and do not make use of their community library. Reading may
not always be as popular or common in every household. For this reason, the volunteers
become very important role models. By setting aside time in their week to read with the
students the volunteers demonstrated to their ‘buddies’ that reading is important.
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According to student evaluations collected in 2009, 100% of the participating students
enjoyed their experience. All students stated that they would like to have a Reading
Buddy again in the next school year. Students not selected to participate in the program
often expressed that they would like to have a Reading Buddy as well. Though other
students view the program as a special privilege, the students selected to participate were
not negatively viewed or labeled as struggling students. Many of them felt that their

In the Spring 2010 evaluation, the majority of students surveyed indicated that th. &
wanted to improve their reading and vocabulary skills and all of the 17 student@d
they wanted to stay in the program reported that they would like to spend imyRvith
their Buddy. "@

reading had improved.

The feedback from teachers obtained both in 2009 and 2010 has hegn
positive. In a 2009 evaluation, teachers reported that students wige fiting in
important ways from the program. When asked if the progr@d students develop a
more positive attitude towards reading, all teachers indighted ti® 1t did. When asked to

rate the effectiveness of the program, the three teachg ted it was “very effective.

.d

i struggling readers...they are eager to
pprovement in their reading and wrltlng

“[The students] enjoyed the one-op#O1N this led to better alone reading.
“[This program] is a very posmv AC

go with their [buddy]. I’ve noticed an

“[The students] are more int ed in reading. They enjoy reading more now.’
“Student en_] oyed the progr ost of those who participated improved their
DRA scores.’
“My students re books sent home...and have developed a love for

books.”.
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After-School and Lunch Programs at Mecatina CLC

Community Garden at Riverview CLC
Extra-Curricular Activities at St. Lambert CLC &
Guitar Lessons at Gaspe CLC @Q

Youth Fusion Program at James Lyng CLC

Youth Programs at St Paul’s River CLC

International Cooking Class at Ri\ﬁv C

have a number of positive effects on childgga arffl ad¢llescents, including: improved
behavior in school, increased sense of ideTice and competence, fewer
absences from school, better social skill Plgher academic skills and
performance (Miller, 2003). Given the pror¥¢e of after-school programs in

Effective and high-quality after-school and su“!! grams have been found to

enhancing the motivation and suc of students, the Harvard Family Research
Project (HFRP) coined the term “ entary learning” to describe the essential
after-school experiences th 0 ould have to grow and thrive in school (See

youth, particularly tho g¥n low-income circumstances, have less access to
beneficial after-s ms than their more privileged peers. Research has also
shown that whe stéldents do participate in programs, they benefit in
significant way#glones’and Offord, 1989).

www.hfrp.org). UnfortmateMyth@research literature has also shown that many
o g

O After School Programs at Mecatina CLC

* For a Snapshot of this CLC’s context, refer to page 56 *

Lunch-Time Program

The lunch-time programs offered consisted of Guitar Lessons (K and up including
adults), Games Club (Gr. 1-4), and Write-On (Gr. 5 and up). All three activities took
place throughout the year. Survey results showed that 47% of all the students
participated in one or more of the lunchtime activities.
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The Write On program saw a regular participation of approximately 5 students each time
it was offered. Elementary students stated that they were motivated to participate in the
Write-On activity because they “liked writing” while secondary students grabbed the
opportunity “to get school work done”. Parents were pleased that their child or children
was provided “an opportunity to work on class writing assignments or to develop their
own writing creativity”.

Participation records showed that 13 out of 17 students who were eligible to participate in
the Game Club took part consistently every 2" week that it was offered. The studen
indicated that they were motivated to attend simply because they “enjoy playing games
with their friends.” Parents found it was a good “opportunity (for students) to sgglali

while working on their sportsmanship.”
On average, 11 out of 60 students, plus 2 adults, took part in the Guitar, s@The

to play a musical instrument can be summed up by the follgging ents’ statement: “I
feel good to be able to play guitar.” The majority of par‘t'e@ gned up for the 2

sessions, 3 months each, which indicated a satisfaction Wth the program offered.

After-School Program

The after-school programs evaluated for % are comprised of a variety of
activities in 3 different areas: arts, sports, andqggfended learning. The programs were
offered to various groups ranging frgugkindergarten to secondary. The arts activities
were offered to students from all legg iadergarten through secondary. The
photography (Gr. 3 and up) an gtams (K and up) were given for a period of 6
-8 weeks while choir (Gigl a#gp) oughout the year for its 2" year. Overall,
after-school arts programsw rticipation rate of 33 out of 60 students or 55%. The
an

actual number of pagti ts§ppear relativity small for some programs, however, the
programs can still he o be successful because of the rate of participation. For

succesgby ng self-esteem and confidence” and “promoting commitment and

of 94.4%. Overallgarents found that the arts programs played a role in their child(ren)’s
6

The sport programs evaluated included volleyball (for secondary students), badminton
(grades 2-4), and floor hockey (grades 1 and up). The floor hockey took place during the
fall and spring, while volleyball and badminton continued throughout the year. These
programs are quite popular and take place each school year. Overall, the participation rate
for 2009/2010 was 50% for all students. Students indicated that they were motivated to
participate in order to have “fun” and “do activities with friends”. Records show that the
majority attended the activities more than 13 times during the whole year or one school
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term? Parents indicated that they were satisfied with the activities because they promoted
“a healthy lifestyle and well-being” in their children.

Mecatina CLC After School Programs
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Community Garden at Riverview CLC

* For a Snapshot of this CLC’s context, refer to page 61 *

Community Garden Program

was to promote the health and well-being of children and their families by enhancing
their knowledge of and relationship to healthy foods. The collective garden conn

people to the foods they eat in a tangible and positive way through the process dgcarrg
about gardening and nutrition, growing a garden, and harvesting fruits and ‘@ that

Riverview school's “Roots Collective Garden” was implemented in April 2009. The K

they then eat. By exposing people to fresh, diverse, and organic fruits and Wggetaples that
they may otherwise have no access to, this project seeks to turn comm bers
onto healthy foods and promote a shift in eating habits from unheal o nyrritional
eating.

Another important element of the collective garden is the l@f partnerships
between the school, the students and several communityforgani®®tions. By pooling
resources and working together several community part ere able to deliver a quality
service to children and community members and ly reach a larger segment of the
population than is generally the case. Furthgemmgge, oject could not possibly have
succeeded without these partnerships as Q was closed during the summer
months. Without the collaboration of all pa e garden would have gone unattended
during the summer and would never hgve comyto fruition.

Results

Overall, an estimated togal
children from two

Q0 children participated in the garden. This included: 90
, two grade one and one grade two class from Riverview
school, approximaly outh from summer camps, and two to four families from the
community. Th ilie§ who participated visited the garden weekly during the three-
hour period sdays when the garden was open to the community. The estimate

cldes 3h additional 150 students (from where?) who helped create 4 large
s aM¥dig up grass and plant a garden.

participants. The project culminated at the beginning of the 2009-2010 school year
with a corn roast

that drew approximately 150-200 people. The corn roast welcomed families back to
school and

celebrated the success of the Collective Garden. Several school and community
partners attended and

helped out, reflecting the strength of partnerships that the project was able to forge.
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In classroom workshops delivered by an animator from Culture Elémentaire, students
planted seeds and learned all about plant growth from germination, to photosynthesis,
and harvesting. These lessons were tied to the classroom curriculum. Teachers were
asked to evaluate the workshops. Their responses indicate that all four of the teachers
who participated found the workshop age-appropriate, educational, and effective in
enhancing their own and their students’ knowledge and skills.

While most of the garden had been planted by the time the summer camps started, th&
youth in the summer camp were also kept busy planting to replace vegetables and fguit

that had been harvested. They too learned about urban gardening. Educational
and games were organized for the camp participants, which supported the 1@

they gained by working in the garden.

All of the youth involved learned about nutrition and were able to e
grew. All of the children sampled whatever came out of the gardefdinC

vegetables and fruits that they had never tried. This opened theqgmig about the foods
they ate and many children were surprised by how much th@ the raw fruits and
vegetables. Parents reported that their children requesteg@ etables at home,

wanted a greater variety of vegetables, and began eatinggaw Jegetables whereas
previously they ate only cooked vegetables. O

Conclusions

The collective garden began somewhat as w oject and emerged to become a rich
community activity and learning experjence Iq€veryone involved. A large number of
youth from the community —aged 5 y#years old — gained new knowledge about
nutrition and developed the ability 4 egetables and fruits on their own. For
Riverview students, the projec 1de opportunity for hands-on knowledge of core
curriculum subjects. ¢
For the camp youth who
with natural envir

’

engally restricted to urban setting and have limited contact
rden introduced them to the whole process of food
production, which little about before. The work on the garden also involved a
lot of teamwork gid coopration. The youth saw the fruits of this labour and teamwork in

the productio:f oods, which everyone was able to enjoy.

s0 a success in terms of its ability to build partnerships because without
ation of Culture Elementaire, Dawson Community Centre and the YWCA, the
1d not have been possible. All community groups worked together
iously and each one reported satisfaction with the project. As for the garden itself,
it ‘greened’ Riverview’s concrete landscape and added warmer, more welcoming feel to
the school. Perhaps the ultimate sign of the project's success is that it will be repeated
again with all original partners on board, including Riverview students and teachers.
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Extra-Curricular Activities at St. Lambert CLC

* For a Snapshot of this CLC’s context, refer to page 63 *

Extra-Curricular Program

Development of services for families is a major focus for the CLC and the extra-
curricular activities offered by the school are believed to have a positive impact on
students and their families. An extra-curricular activities program exposes students to
variety of opportunities, helps them develop skills and interests in things that thgd'm
not otherwise be exposed to. Additional outcomes that may be addressed b
participation on extra-curricular activities include: @

* Decreased problems in school in unstructured time

* Decreased family stress

* Better academic performance in the time following actiyifi

* Reduced experiences of bullying/increased perception 0Mgafe

* Making friends across age groups with students w ve Lommon interests
* Make school more fun

of 2008, a list of activities was
Wams offered was doubled. All
activities offered were, and continue to be, sSSgc€d based on feedback from parents,

When the CLC began organizing activities, there \@% or six activities offered during

students, and staff. The program wagdggsigned to minimize the cancellation of courses
(for not enough students registered ucing disappointment for the students as well
as the administrative burden o C was important that a variety of opportunities

were made available forx of#ll age groups.

As with similar pro iously only students who paid for activities could
participate. Throygfh a ements with the service providers/activity animators, free
spaces were madeQgailable in every program and parents were made aware that they

pe placement if their child could not otherwise participate. In the 2010
#fudents were subsidized through the MELS homework assistance grant
s were encouraged to help identify students who could benefit from

ating in a program to address a variety of needs — building confidence, increasing
ills, and exposing them to activities they might not otherwise have an

opportunity to try.

Results
Families report that the activities are starting to have the desired outcomes. They

particularly appreciate the positive effect of the programs on students’ self-esteem, the
security and ease of having the programs offered at the school and the variety of
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programs offered. Experience shows us that students in cycles one and two are most
interested in registering for extra-curricular activities.

Enrolment trends were monitored, observation of activities to assess the level of student
engagement, and observations by teachers whose students have participated all factored
into the overall analysis of the impact the activities are having. Parental surveys and
focus groups were conducted to capture qualitative data. Enrolment in extracurricular
activities doubled in the fall of 2008 and has remained at a very high participation ral@n
every session since then. Attendance in activities is high with only 2-3% of stude

absent from activities for reasons other than illness or scheduling conflict on a k t
week basis.

Both parents and teachers have reported that the activities are health
The karate program has been specifically cited as having a positi
self-esteem. The combination of discipline, physicality and lo trolled vocal
expression appears to meet the needs of boys for self-expre#@yon, #ecipline and esteem
particularly well. Boys who have difficulty focusing in gfclassr®m setting seem to

respond especially well in this activity.
Q:r of disciplinary incidents during

The school administration has recogmzed '

lunch hour decreases when activities are

“My kids come back calme ter Zumba dance and yoga, | see a difference
with the kids.”
“From Karate, rny ained confidence. He learned the days of the week

in order to look tO the class.”

“Having diféer
girls.”

O

es can benefit when the older girls tend to help the younger
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Guitar Lessons at Gaspe CLC

* For a Snapshot of this CLC’s context, refer to page 54 *

Guitar Lessons

Guitar lessons were introduced at the Gaspe Polyvalent with the objectives to
answer a demand amongst the students for music instruction and to have the
students give something back to their immediate community. &

In evaluating the guitar lessons, the goal was to assess three key questions¢
* The impact on students.
*  Whether the lessons are responding to a need.

* How the lessons could be improved.

The overall purpose of the evaluation was to examine how t itaPlessons
contribute to the mission and role of the CLC in supporting PRgiti¥e youth

lessons during the lunch hour. The lessons attrgrted§tudents interested in learning
the instrument and participated in exchp/P®gr Me@mmitment to volunteer with the
CLC and community. Part of the fit of g8 % ons came from the fact that the CLC
coordinator is himself a talented, professi8 usician within the Gaspe
community.

development.
Beginning in 2007-2008 school year, the Gaspe‘@offering group guitar
r

Results

Attendance figures shov‘w&i ase in attendance over the duration of the period.

2007-2008- 5 stud the “Polyvalente” and 1 student from Gaspe Elementary
attended lesson aypeular basis.

09
it

d&nts from the “Polyvalente” and 2 adult students from the
ded lessons on a regular basis.

- 29 students signed-up for the lessons and about 15 attended on a
basis. The other 14 students (and one teacher) attended at least 2 lessons
and stopped participating for a variety of different reasons.

The level of student interest and participation in the guitar lessons indicate that the
classes answer a real need. During a focus group, students strongly underlined the

importance of having artistic activities at school. Students said that they particularly
enjoyed the guitar lessons and would like them to continue. However, they also said
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that they would enjoy different kinds of artistic activities (e.g., various musical
instruments, drama, improvisation).

From student comments, it is clear that students would like more artistic activities
in their lives, reflecting that these opportunities are generally in short supply in the
region. Below are quotations from students on their views about art and music
lessons at school.

“We used to have drama which was amazing...” &
“It would be so nice to have music classes...”

“We should have guitar or music classes during class hours...”

“It's great to have guitar/singing sessions; many schools do@ ave
that...”

During the focus group discussions, students expressed that gui
other artistic classes may help prevent students from engagi
behaviours and enhance their learning and development. | e tations below,
students describe how artistic classes allow youth to fill4eir ®fsure time with
positive and constructive activities.

“I like the guitar classes; we have nothin to do, it gives us a hobby...”
“As a hobby, the lessons keep youys X

“Guitar lessons are good becd
drugs...”

“It gives people something t
“It gets people off the com

Lessons Learned

» Need to address refyLjvely short amount of time for lessons at lunch (30
minutes)

» Needtoa portation issues to facilitate afterschool activities

» There is a@MnNgyed need/want for diverse extra-curricular activities

» Studen willing to commit to volunteer duties in exchange for lessons

O
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Youth Fusion Program at James Lyng CLC

* For a Snapshot of this CLC’s context, refer to page 55 *

Youth Fusion Program

After the CLC initiative launch in December 2006, intensive preparation for creating

a framework and action plan began at James Lyng High School. A Town Hall

meeting united representatives from all corners of the community including a &
moderator from Concordia University. This group conceived a set of commo
objectives, which have informed all subsequent CLC programs including t ou

Fusion Program. They are
* To provide appropriate supervised activities for youth outside s@hours
* To advance healthy lifestyle choices
* Toimprove employability prospects for the community,

Youth Fusions is a James Lyng CLC partner that connects u#gers$ students with
youth from high schools that can be categorized as at-risfgf ping out of school.

Youth Fusions have facilitated activities throughout tfie'ye cluding an
environmental club, video game programming, choir) paper and a
skateboarding/BMX club.

Results
Completion of the Tell Them From (TT on-line student survey has provided
valuable data to the CLC in its exa tion of the impact of after school activities. It

is noted with satisfaction that 68 e 7 youth participate in clubs (twice the

expected proportion based 1§#£chool). Overall, girls participate more in
%) but both outperform the Canadian norm as

clubs (58%) Compared? 0
well as the replica,schgpl. iCipation in school sports too is high with 70% of boys

and close to half aging in these healthy supervised activities, well above

what might be exgec rom this at-risk population. It is then not surprising that in

the targeted c teriStic of “positive sense of belonging” youth at James Lyng

show stren il!! L hiYe quarters of James Lyng students fall into this positive category
|

) o in the replica school. More important is the high rate of positive
elonging found among males because they generally have more difficulties
ccording to the last survey it was 82%. Of interest is the high sense of
ent to the school expressed even among youth repeating grades once (71%)
or twite (70%).

The results from further questionnaires show that students in the Youth Fusion
programs had high praise for the variety of the activities. They found the activities
“interesting” (the average score was 3.6 on a scale of 4); most believed that these
activities contributed to a better school life (3.7/4) and students felt “proud of their
participation” (3.5/4).
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The CLC after school program provided by Youth Fusions affords students in James
Lyng with meaningful opportunities to engage in positive extra-curricular activities,
stay in a safe environment and develop meaningful relationships with university
student mentors.

“They (Youth Fusions mentors) have helped me on a personal level and they
inspired me to never give up. They inspired me to work hard and succeed.”

X

B]James Lyng CLC Replica School ™ Canadian Norm
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A total of 40 quesWgnnaires were completed by students participating in Youth Fusions

ul® show that students had high praise for the variety of the activities.

The table below summarizes responses that students gave to two open-ended questions in
the survey. Their feedback shows that students have generally been very satisfied with
the activities and would like them to be maintained. As shown below, several students
remark that participation in these activities has enhanced their motivation to attend to
school, increased their participation in school, promoted their self-confidence and their
talents and skills in the arts and sports. One student even said that particating in the Green
Team “helped my marks a little.” Another said that “they (the Youth Fusions
Coordinators) inspired me to work hard and to succeed.” It is also important to note that
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one student gave a negative report of his/her participation in the newspaper, and
described it as involving “too much stress.” This particular finding would be important to
examine further and to determine how the activity can be improved.

Qualitative responses from student questionnaires on Youth Fusions

What are the greatest and most

Program evaluated positive impacts of Youth
Fusions activities ...? o
On yourself On school life \
Green Team Not sure Helped my marks a little g, ‘J
How to nurture youth and preserve To care more for the s | an¥pts
Green Team . .
the environment surroundings S
Green Team Made me love the earth and nature Worked with othef§ / 5 7
Green Team Made me love the earth Funnier - &
Leadership, Green Team and sports Lead@rshlp, people get to stop Every‘Fh1n aw and bad
bullying, and also the activities sometigfs.
Choir, baskethall, hairdressing and Well, basketball it made me better It es ave stuff to do
law club
Newspaper None, except tons of stress y c, JWeept tons of stress and
pap ’ P ﬁ de ion
Newspaper It helped me to improve how t(\
write properly N Jcan get more students.
Newspaper Itis “stuff’todo @& Y Fun
Being able to 1 " wlrk 1 cannot think of anything at the
Newspaper ..
and writing moment.
Letting people s y gomics and .
Newspaper sce what fhey are I Not really anything.
Hairdressing, choir Changm outlook on things Really gave a school spirit.
They ions mentors)

bn a personal level They inspired me to work hard and

Choir, newspaper .
’ pap ed me to never give succeed.

‘Adt Ny

AU
. { ‘ Hething to do after school, got
Choir \ E Explore my talents.

get out of class

Choir f C Perseverance and practice makes Uplifted the school spirit.
perfect!

Sports - \ Making me have fun Helping me pass
Sports 4 4 I like doing activities It's kind of fun
Spoits \ V Iolff};;gg:d me build my self- Made me look forward to school.

AE 0\‘ No answer They helped everyone in different

ways.
It got me ready for going to school,

Sports dnd Green Team It got me more involved in stuff knowing that I had something fun,
Video game club It was fun to do Make me want to stay after school.
Video game club Made me more active at school People hang out together.
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Youth Programs at St Paul’s River CLC

* For a Snapshot of this CLC’s context, refer to page 64 *

Youth Programs

The youth programs evaluated at the St. Paul's CLC include the Youth Centre, which

hosts various activities the Mad Scientist Club, Youth Local Action Group, Cooking
Classes, library, Daycare 4 -12 years old, and more. In addition, the evaluation examj

the implementation of the sports and artistic activities offered. %

Overall, data collected show that the youth programs combined are having a ¢ ergpte
impact on students. Participation in the activities has been high and consist n
students, parents and teachers report positive gains in student well-being. %S and

S Tell
ingyndicators are

monitor the health of youth, the school implemented the Voices and C
Them From Me online surveys. The results for some health and we
fairly striking. For example, the data show that since the CLC pr:
drinking and intoxication decreased from 81.6% down to 30%#%garij$ha use decreased
from 40.8% to 8%, smoking went from 18.6% to 10% and alWtivity decreased from
63.3% to 34.6 %. There was also a significant increase 0% Wthe level of student
participation in sport related activities.

Results: Youth Centre
Records show that in the past year, the re has had one hundred and five (105)
youth participating out of a possible one hu enty (120) students. The fifteen (15)
students that are not attending are studgnts froff the Municipality of Blanc Sablon and the
community of Old Fort Bay who la transportation to and from the centre. There are
sixty to seventy (60-70) youth cons articipating on a regular weekly basis
according to attendance sheet

satisfied with the

Centre and feel thgmth

the CLC was clefgg for’the summer months and strongly recommended that the Youth

Centre prog bo@paintained year-round. There were no complaints raised about the

fees bafng for CLC activities and the parents felt they were reasonable. A very
unPparents (5%) did request that the Youth Centre close earlier in the

open fewer days a week because they were having problems getting their
n t0 spend time at home instead of the centre.

Through surveys with youth it was established that they would like an increase in variety
of programs offered but were very satisfied overall with the services currently being
offered. They appreciated the CLC staff and felt they were one of the assets of the CLC.
Community organizations and members also stated that they saw a difference when the
CLC was closed for the summer months. They cited an increase in vandalism and
underage drinking with youth when the CLC closed. They also recommended that the
CLC not close during the summer months.
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Teachers felt their was a huge improvement in student behavior and success since the
Youth Centre programming was in place and cited the fact that it was good that the CLC
had tied the school code of conduct with the youth centre (i.e., if students don’t complete
homework at school or have multiple detentions they are not allowed to attend activities
at Youth Centre until their behavior improves). They did recommend that the Youth
Centre hold more family nights so parents could spend more time with their children.

Results: Sports and Recreation
There are currently five (5) sporting teams formed at St. Paul’s High School (i.e.,
Volleyball, hockey, badminton, track and field and cross-country). The students h.
been attending approximately ten to twelve (10-12) sporting and recreation evepgf a
Approximately 80% of students are participating in organized sports.

&

Youth were very satisfied with the sports program being offered but w
increase in the variety. They expressed great sense of school pride a
stated that students from other schools told them they were very y

facilities and equipment available to them. However, they alsoqgpr the need for
more equipment, as some were damaged or old and essentiq@mg.

Teachers remarked that the students who participate in @r school teams make extra
effort to keep school assignments up to date. Studep cl®|so motivated to be

% icular sports program. Teacher
g1 Sporting events so that they would

know when the students would be missing of travel to events.

events and

felt that their children were more ml
St. Paul’s School. They recom
more warning of when thg bi

to purchase the school s & )

Results: Music an

There are curre twelg¥ (20) students participating in the music and theatre program.
ese youth participate on a regular weekly basis. The evaluation

ere satisfied with the music program being offered but would like an

ple to teach them. They expressed great sense of school pride at music

events and stated that students from other schools told them they were very

e all the equipment available to them. However, they also expressed the need

e musical instruments such as a piano, violin, etc.

g Ovents were being held and also wanted to be able
g for themselves.

Teachers remarked in interviews that the students who participate in music programs
make extra effort to keep school assignments up to date as they lose privileges to the
music centre. Students were also motivated to be successful in class so that they could
stay in the theater program. Teachers did recommend that efforts be made to encourage
new students to use the facilities as it tended to be the same students using the facilities
all the time. Parents were satisfied with the music programming and felt that their
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children were more motivated to do well in school and enjoyed coming to St. Paul’s
School.

Teachers and parents are satisfied with the after school programs and have commented
that students participating have continually experienced success in school and fulfilled
their responsibilities. The after school programs are fulfilling a community need and will
continue to make adjustments to become a major pillar of youth development in the
community.

Together, the quantitative and qualitative data clearly show that students are leadi &
healthier lifestyles as result of the creation of the CLC and its many programs.
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International Cooking Class at Riverview CLC

* For a Snapshot of this CLC’s context, refer to page 61 *

International Cooking Class

The project evaluated is entitled Around the World in Eight Weeks. 1t is a cooking class

that teaches participants how to cook cuisine from around the world. The format of this

class is similar to a collective kitchen project. The classes are open to the public and gager

to a multi-generational clientele. The idea is to introduce people to different kinds of%

foods and eating habits that are conducive to a healthy diet, and supply them wit

knowledge and skills to continue cooking and eating healthy in the future. The -t

goal is to influence a healthier culture of eating habits to a small population@r
1

The idea for the project was conceived by the CLC Steering Committ e

coordination of the project was carried out by the CLC coordinator. o deliver the
program, a partnership was built with the Réseau d’Entraide de EVE), who
provided a collective kitchens chef/coordinator to teach the cl existing

partnership with the CSSS Sud-Ouest allowed for a registe ut]®onist from the clinic
to deliver a nutrition workshop during the first class. ‘

Results

Originally intended to serve up to 15 peoplg was modified to allow for the
participation of up to 35 participants. Thig (Ment was improvised in the week or two
leading up to the project start-up and entailc dget readjustment that would allow for
the purchase of much needed equipmegt to mePrt the needs of a larger class. The end
result was a successful functioning @ ership between the CLC, the CSSS and REVE.
In fact the partnership was so sugce ] ﬁ it has since been further developed. The
project will continue next yeggfanMRiv@glw will physically house offshoot collective
kitchen projects of REVE®

‘\0 registered participations was high. The post-project
w many classes they attended. Of those surveyed people
% of the courses, or 7 out of 8§, not including the potluck

survey asked partighpa
attended an ave of &
celebration @ h week. Further evidence of participation included the quantity and

The overall attenda

types t were produced during the classes and enjoyed by families. Each week
i is ere created and the quality of food produced was good. Participants also
large quantity of food — enough so that each participant or family could take
with them at the end of the class.

The evaluation shows that the majority of participants, or 60%, felt that the program met
their expectations. Another 20% said it “somewhat” met their expectations, and 20% said
the course did not meet their expectations. The following list reflects the things that
participants indicated they liked most about the class (in order of the popularity of the
responses):

35



° Cooking

° Good food and a diversity of dishes

° Socializing and meeting new people

° Introduced people to new foods

° Friendly and cooperative atmosphere

° Good information from the nutritionist

Participants acquired a general knowledge of cooking, from learning how to read food
labels and measure ingredients, to how to substitute hard-to-find or expensive ingred@ts
and mix a variety of spices to acquire a particular taste. They also learned how to gave
money by making things from scratch instead of buying them made, such as cuggd p
Moreover, participants were able to demonstrate the knowledge they had acguggre
cooking meals onsite and at home. In terms of numbers, the following stati@e e
taken from the post-project survey.

*  47% of participants reported they learned a “great deal”

*  47% learned “some” new skills
Of those surveyed, 80% said that the classes offered a gg ﬁlity for families to

spend quality time together. The following participant t@lies mirror this finding:

“We got to cook together which made us tal r another. I will really remember

these moments.”
“It was great for my children and I to spend ty time together.”

“It was a great intergenerational p )

Conclusions
Based on the eval
The three main go roject — promoting healthy eating on a budget, increasing
the amount of q spent together by families, and building community
partnerships qger: t. The evidence further demonstrates that families acquired
utrition and cooking skills that are transferable to the home.
cN@#lilies were able to eat healthy meals on a tight budget and take food
them. Not only did the project strengthen families in this sense; it made the
e for family engagement and community-building. Community building
d on several levels — between Verdun citizens, between Verdun citizens and

organizations in their community, and between local community organizations through
networking, resource sharing and partnerships.

Participants were satisfied with the program and able to articulate the positive impacts
that the course had on them and their families. Of the impacts identified, spending quality
time together as a family was one of the most noteworthy, with 85% of participants
reporting more quality time spent together. The project funds were expended and REVE,
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the partner organization, reported satisfaction with the project and intends to continue
similar activities in the next school year. Overall, the project delivered a valuable service
to the community and its continued implementation is recommended.
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Homework Program at Mecatina CLC

Homework Program at Mountainview CLC

Homework Program at Riverdale CLC

In comparison to other types of programs, evaluations of homework assistanc

programs and tutoring have not been as numerous. Indeed, it has been sai t e
programs are often less popular with students because they are perceived a%\ension
of the school day. As a result, it has often been recommended that aca C ort and
remedial programs use non-academic activities, like arts and music

skills and learning. In spite of the challenges, homework assistan
serve as a necessary and beneficial option for students who \W‘ mg with their
cts

academic studies, as the CLC evaluations in this report sho tions of homework
help programs have shown that some of their strongest e been in improving
students' self-confidence, feelings of competence, studyWkillgl and bonding to school

(Cosden, Morrison, Gutierrez, and Brown, 2004) G rs have had more difficulty
identifying s1gn1ﬁcant impacts of homewor % pn academic performance, for

uations have shown that these

_in comparison to a “control group” which
demonstrated a decline in grades o e period (Cosden et al., 2004). The

particular value of homework n¥ grams is that they provide students with a
structure and adult super@isi caplete their homework after-school, which may be
especially valuable for s ts Whose families, cannot help them and who need that
extra support (Co al., 29004).

{ Mecatina Homework Program

For a Snapshot of this CLC’s context, refer to page 56 *

ended learning program consisted of a homework centre service held each
afternoon from Monday to Friday from 3:00-4:00 pm for secondary, and 2-3 times a
week for elementary. On average, 11 out of 58 students were participating on any given
day.
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Results

It was noted by the homework supervisors that 53% of students were able to complete
their homework assignments for the following day, while others were working on long-
term projects. The supervisors also noted that students were primarily working on Math
and French.

[the homework centre] “helps me get my work done, especially Math”.

it helped my child a few times with homework where I couldn’t help&

It was really helpful.”
“overall, it helps maintain the average of the average studentgg Q

0
it is a significant help for students who might not have assis%

available at home to get their homework completed. In
homework center plays a significant role in improvin
students succeed. However, a remedial math class,

would be beneficial as well.” 0

&
&
&
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Mountainview Homework Program

* For a Snapshot of this CLC’s context, refer to page 58 *

Homework Program

In 2008-9, the homework support program was initiated by the CLC to meet an expressed
need for after-school homework support for students, especially those experiencing
academic difficulties. In 2009-10, the program was reorganized to better serve the n

of students and to set up a more sustainable administrative structure. A remedial
homework support program was created with groups formed from students wh chds
had identified as needing intervention in language arts or mathematics. @

Initially, a Mountainview teacher offered to supervise groups of stu school as
they completed their homework. The program was incorporated sgo th@efter-school
activities program offered to all students. Funding for the pro provided by the

MELS homework assistance grant.
The teacher who had originally overseen the entire progfam tqok over working with two
and additional teachers

were hired to provide support to students in Egglid French. A lunch monitor was
hired to supervise the program. The groyg 3 dents from grades 1 to 6 and was
designed to provide them with a quiet envi gt to complete their homework during

directed to read if not completi

L 2
Results

The result that Wa$uently observed by teachers of students participating in the
homework sup art®ularly the remedial program, was increased self-esteem. A

p
number of orted that their students were more confident after participating in

a hat the change affected their overall behaviour and attitude towards

ilies in the school were sent a homework program survey. Thirty-nine responses
were returned, of which 25 students had not participated in the program, and 14 students
were enrolled. More than two-thirds of families who did not enroll their children did not
have a perceived need for services. Lack of after-school transportation was also seen as a
barrier and one that presents a significant challenge for any after-school programming.

For those that did participate in the program, there was a high level of student attendance
and parental support for re-enrollment, which indicates that the program is meeting the
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expressed need of parents for homework support. Parents felt the timing, duration, and
number of sessions was satisfactory, that the program set-up was perceived as good to
excellent and that it had been moderately to significantly helpful for their child.

Of the teachers surveyed, all felt that the homework completion and remedial programs
were needed and should continue to be offered in future. They felt the program has had
some measurable impact on the skills and confidence of the students, many
demonstrating improvements in key areas, including study skills.

X

In the long-term, it is hoped that reducing stress on families and enabling them to
more free time together in the evenings would have an impact on the student’s

family’s overall well-being. @
“I saw that one of my students in grade one who received servigRgh much

more positive attitude and more confidence in herself.”

Has the Homework Program been helpful to your Child?

BISIGNIFICANTLY

BEMODERATELY
MINIMALLY
NOT AT ALL
NO RESPONSE
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Riverdale Homework Program

* For a Snapshot of this CLC’s context, refer to page 60 *

Homework Program

With the aim of providing academic programs aimed at student engagement and success,
and in partnership with the West Island Black Community Association, Riverdale CLC
developed an after-school homework program designed to help students increase the
academic performance, classroom participation and assignment completion. An -
school homework programs meet a demonstrable need in the community and t L
facilitated the implementation of the program.

Students participate in an after-school homework program and get th

their homework assignments. Throughout the year there is evidepgk t thdents realize

the importance of getting their homework done on time and thaggve
result in an increase in their academic success.

@r had some difficulty

of the reasons given for low

ly this would all

The program only started in January as the Communy
finding a coordinator to run it after school. This
student participation. Afterschool transpo

Results

students show up once a
to assume that studgnts do not see an incentive to participate unless they are
having real difficult , or a teacher and/or parent is urging them to attend.

Students in the fodlls g said they all attended the homework program in order to

obtain specifighe a subject or classroom assignment.

Thg datqon cs was difficult to analyze and did not reveal a clear pattern of
jm nt or decline. Some students showed increases in their grades, while others
nced a decrease in performance.

It is apparent that the students who participated in the homework program realized the
value of getting help with their homework and having it completed on time. Attending
the homework program has motivated students to do their homework and they start to see
improvement and positive results in their classes which all points towards the direction of
their overall academic success.
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There is a clear indication from the responses that the homework program is a valuable
and integral part of the Riverdale CLC; however, there is work that needs to be done in
order to promote, advertise and change the perception of the program to have it operating
at its full potential.

“I took it as a benefit to finish my homework. There are people who can help. At
home I have my dad and my brother, but they cannot really help.”

“Stay after school, have fun, do your homework, and have free time at hom&
“I would have failed French if I had not attended.”

“Lots of students think that the homework program is only for st ts]

experiencing difficulties, perception still exist that because thgmgo, runs
out of the WIBCA [West-Island Black Community Associatig®Qrooy it is only
for black students.

“Program needs more volunteers that can help Wi(%’ variety of subjects
from the higher grades ... needs to be advertiseg more®ulletins are not being
read in TAG.”

O

O
&
&
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Community School at Métis Beach CLC

Community School at Netagamiou CLC

Community School at St Willibrord CLC

The evaluation literature on community schools has grown in recent years, as th &
approach gains increasing popularity in North America and Europe. Evaluatio

conducted in the United States and the United Kingdom have shown that su

community schools have lead to significant improvements in student attenc@
classroom participation, and academic performance (Cummins, Dyso jjSet al.,
2009; Whalen, 2007; Krenichyn, Clark and Benitez, 2007). A longi
Children's Aid Society community schools in New York city rev students
developed more positive attitudes towards school and improv eirycores on reading
and math (Clark and Grimaldi, 2005). Research on commuy scIW0ls has also shown
that the process of creating partnerships between schoolgand c¥™€rnal agencies takes time

and can be challenging (Crowson and Boyd, 1993). DueQg thfs, it may take longer for
significant changes to emerge in the student popul @

Evaluations of community schools are tive when they examine both the
processes of implementation and their sho Png-term effects. As evaluations in this
report show, CLCs involve fundamentgl chandS to the school and are much busier and
more involved in students' lives tha typical primary and secondary school. Success
must also be measured by factors s number of new opportunities created for
students to learn and grow dugifigRgd school, the removal of barriers to essential

services, and more extenﬁ& emation between the school, parents and community

agencies.

Métis Beach C uni®y Learning Centre

or a Snapshot of this CLC’s context, refer to page 57 *

lementation of a CLC created a space to develop projects and procedures that
seek t¥ support the whole child and the community the children live in. The effect of
these changes has seen positive effects in key areas related to school success and health.

As part of the implementation of a Community Learning Centre within Metis Beach
School, the coordinator and staff developed a multitude of activities and programs
designed to increase student and staff motivation. The CLC focus on the development of
school-community partnerships, student engagement and success and access to
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educational opportunities and lifelong learning has had welcome effects on Metis Beach
School.

Results
Below are some highlights of results that are believed to flow from the implementation of
the CLC initiative at MBS.

Attendance

Attendance data shows a decrease in school absences at the same time the CLC initigd
began. Quotations from school staff illustrate the dramatic nature of the changes:

“Holy Cow! It is great to see that the students are motivated to come to#8goo
(Attendant for students, Metis Beach) @
v

“I was surprised and impressed with the attendance record tre, cipal).
Motivation
Below are selected results from the “Tell Them From Me 2“Wic s been conducted at

least once a year since 2006. Though some data are lost gvhen ti€ results are broken by
sex, the responses from females and the mean result fo roups show that students
have gained an increasing sense of belonging to s % ver the last 2-3 years.

Clear improvements have also occurred in st ggpfrations for the future, in their
% ponse to changes in the culture of the
y

sense of teacher expectations (possibly a
school), and their perceptions of the qualit Fssroom lessons.

Academic Competencies
At the elementary level, impgpve e been shown in most academic areas
including mathematics a¥De ental Reading Assessment results (DRA).

*DRA is the teste

assessing, analyzing and documenting primary students’
om kindergarten through elementary cycle 3 year 2.

cgandpcience through the LEARN Distance Education Portal, which has

development a&
The High 0 rs all MELS required courses, and does this by offering advanced

ful completion of courses

In 2007-2008, Fifty percent of our secondary 3 students passed all courses. Twenty
percent of cycle one students have failed at least one subject.

In 2009-2010, in secondary 4, the one student in that grade is succeeding in all courses.

In secondary 3, 75% of the students are passing all courses. Furthermore, in secondary 1
and 2, 87% of the students are passing all their courses.
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Health

Through extensive partnerships with the CSSS, Maison des Familles, Stireté du Quebec,
Quebec en Forme, Centre de Jeunesse, and other organizations, the CLC has made some
progress in improving students' access to health services and their health behaviour and
well-being. In spite of this, significant progress still needs to be made. Programs such as
“Wellness in School,” New Approaches New Solutions (NANS), and a community
sports program appear to be having a positive impact on student outcomes.

Lessons Learned &
Collection of hard data is important in seeing effects of new programs and proj

Analysis of Results @

Since the CLC initiative was implemented at Metis Beach School, re nd steady
improvements have been shown in various indicators of student’s 19 and success
in school, as the figures on the previous pages have shown. Whil
put all this success down to the CLC, its impact on the approa
administration, staff, parents and community has taken, is "
policies. Future monitoring of these results should contifue. T

better sense of the role that the CLC has played in 6

all decisions and
will help provide a
e lives of students.

O
&
&
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Netagamiou CLC: Development of School-Community Partnerships

* For a Snapshot of this CLC’s context, refer to page 59 *

The Netagamiou CLC has developed a dynamic Partnership Network from the beginning
that focused on bringing a wide range of partners together for the support and mutual
benefit of our school, community, and each other. Partners are organizations
(government, local, regional, provincial, etc.) as well as individuals (students volu S,
parents, etc.) "&

level of engagement of each partner varies according to many things, ifig the
partner’s capacity, the fit of an initiative with the partner’s mandate, t s for the
partner, as well as the needs of the school/community.
Improved planning, coordination, and management of available regpu

achieved by partners working together to improve coordinationgf SRgi
maximize the management of available resources in order t@

pond to needs of
school/community. Q
Results

A significant increase (352%) of community invo @ t in school (and community) has

The Netagamiou CLC Partnership Network has a revolving door that’s alwaEs . Xhe

been found through the data analysis. Orc ips are being developed on an
ongoing basis including one between Con iversity School of Extended Learning,
the Lower North Shore, the Quebec CL efvork, and the Commission scolaire du

Littoral Community Learning Centregg&twork and schools.

Examples

Eau-Naturelle Discover‘ C 19yr2®Fear old summer camp, which the Netagamiou
CLC helped reorganize indQ0 partners such as the Chevery Municipal Local
Committee, Chevegy Splrts mittee, the Municipalité de la Céte Nord du Golfe Saint
Laurent, the Quebec Foundation and the Coasters Association with an emphasis
on science, naturgfcul and wellbeing, following feedback from students and parents
and in consultatioMgvith Netagamiou School teachers.

icipal/School Library is another excellent example of the benefits of

g, the Netagamiou Municipal/School Library was inaugurated and a full time

and Cultural Activities Animator started working in January 2010. All grades
from Pre Kindergarten to Secondary 5 (ages 4-17) can visit the library weekly with their
teachers to review and borrow books. An Author “wish list has been started by the
librarian in an effort to ensure that, when funds are available, books that interest the
youth are bought for the library. The library visits have had a positive impact on student
library visits outside of class. More students are visiting the library during public evening
hours, reading in the library and borrowing more books, magazines, etc. as evidenced by
the following data:
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Summary of library loans from 2009 and 2010

Adult books = 96 Adult books = 284 295% increase
Youth books = 382 18% increase
Youth books =323
] Magazines = 87 232% increase
Magazines = 26
VCR movies = 100 450% incr:
VCR movies =18
Anecdotal reports from parents and teachers and data from library bor@ cords
indicate an increased interest and engagement in reading among studepgga Its. This
has been confirmed by results of the TTFM student online self-re ey. Leisure

reading time among students has doubled since the first TTFM
minutes per day to 20 minutes per day, and although this ai
replica schools, it is a significant improvement. Q
The Chevery News newspaper was established throfigh th®Netagamiou CLC in an
effort to improve this situation, by providing a fo etgamiou CLC partners to
share information of interest to the Netagamiou C munity. This quickly expanded
to include information about and from othg s on the Lower North Shore and
developed an email list serving more th embers from the Lower North Shore,

g 400
expatriates as far away as Mexico, Missis d Alberta as well as others interested in
the Lower North Shore

rveys, from 10
elow the level of

~q

Conclusion

The Netagamiou CLC has es ong, supportive, and diverse CLC Partnership
Network, from which n®gbcNgsefve on the partnership table as well as a number of
program and project ba & ommittees. The Netagamiou CLC partnership network

has worked coll ly 7to develop a dynamic and flexible CLC operational

framework. Thi
meetings, as | as” by informal exchanges and networking between partner

organizatiOD

avew¥en asked repeatedly over the three years, during case study interviews,
veys, and one on one conversations about their level of satisfaction with the
ommunication. To date stakeholders have responded affirmatively, and have
that their requests for more information have always been addressed when
needed. Sixty three percent (63%) of parents who responded to a CLC survey reported
that they feel the CLC has resulted in increased English services to the community.

“When I think CLC, I think link... between all those people maybe, gathering them all in
one place... having one place that’s common to all. I think that’s one thing people don’t
really understand... this could be the place... where people feel comfortable to go, where
everyone feels equal”. (Member of the Chevry Community)
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St. Willibrord Community Learning Centre

* For a Snapshot of this CLC’s context, refer to page 65 *

Over the last four years the St. Willibrord School Community Learning Centre has

become an excellent tool in helping maintain and enhance the survival and growth of the
Anglophone community in the Chateauguay region. As of June 2010, we have reached a
point where the families we serve are aware we exist, understand what our mandate 1

and are using our programs and facilities to improve their quality of life &

While the St. Willibrord CLC has grown every year to service more and more (@t
has also partnered with established and new community organizations, busi @" ,

governmental departments and individuals in an effort to inform citize e glrvices
which are at their disposal. By having made these crucial partnershi
models have been created in terms of the manner in which servic

Whether it be the CLC directly running an entire project (takingre 10n, paying
leyy

employees) to having a partner run the entire project and si 11j7ing our facilities or
creating a shared-run model, whereas the partners involvgg {1 anner to share all the
logistical issues in providing a service.

Our CLC has a focus to open a variety of pro ¥ community at large and not just
cpril e four other schools in our board

—

teachers, custodians, support st poard wide staff” (directors of departments,
other school staff, union del es ) t®@hat we are doing but more importantly why we
are doing it. By understandy y”’, employees and parents are more inclined to
support projects agg id r;ﬁwork (and even those that fail). And of course the “why”
is to help the surviv inority Anglophone community within the province of

Quebec. {

Resul

c theme that emerged from the interviews with partners was that the CLC was
pigding the English community with programs that brought people together and where
people ' were connecting in ways not seen before.

While offering a wide variety of programs to the community, 90.9% of respondents
indicated that their needs were being met with programs offered at the CLC. Further
compliments related to the affordable cost, a safe place for social interaction, and
learning continuity through literacy camps in the summer.
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More than half of students surveyed indicate that they have increased their creative and
technical skills ranging from art and music to computer technology. Just under half
recognize opportunities to develop leadership and improve other such skills. 60% of
students surveyed also feel challenged by what they are learning. One area for
improvement is a sense of disruptive behavior recognized by 47% of participants
surveyed.

77% of teachers surveyed recorded a positive impact from CLC programs that carried

over into their other classrooms subjects. Teachers especially noticed improvement
the areas of fitness, creativity, making friends, and leadership. &

To conclude, enrollment at St Willibrord has increased since adopting the CLC

philosophy. The student sense of belonging has improved by 9%, the perce, t
bullying is an issue has dropped by 24%, and the Summer Literacy Camp lighent has
S

jumped from 18 to 150 with a waiting list needed to accommodate 20 ents
wanting to participate. The greatest finding has been the improve in sWdent reading.
While tracking the same group of cycle one readers over two yea ¢ Mte of students

reading at grade level soared from 20% to 90%.

“My daughter was able to continue with a Iear‘ing ervironment throughout

the summer thanks to the Literacy Day Cang aRgighow able to pursue some of
her creative interests at an affordable co”

% e another and network”,

“[Giving people a chance for| gearnind from experts that would otherwise be

“Adults are learning how to lea

unaffordable”.
’
2006 ®™2010 2006 ®2010
90% 400 365
78% 347
80% 350
69%
70% 300
0 0

60% 53% 250

50%

40% 200 170

29%

A 30% 150

20% 100

10% 50

0% . 18
Student Student Positive 0 !
Perception that Sense of Summer School
Bullying is an Belonging Literacy Camp Enrollment
Issue Enrollment
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3. Conclusions

There are many insights and conclusions that may be drawn from the evaluations as a
whole. They highlight which programs seem to be working, and which ones could be
improved. Most of the programs seem to have reached their objectives, and the challenge
for some remains of staying attentive to the needs of participants, and creating more
opportunities and incentives for students to participate. The hallmark of many of the
programs implemented by CLCs is that they were chosen in response to the 1dent1ﬁ
documented needs of students (e.g., low literacy levels, limited access to acces51ble
school activities, poor school performance). Moreover, CLCs often chose progra

have been proven effective in other settings and are supported by research, suc

Reading Buddy program and Mother Goose. Based on the response to pro

safely be said that CLC programs are responding to the needs of students a 1d1ng
more opportunities for them to learn, grow and succeed.

The evaluations also provide evidence of the commitment to q
that CLC staff has demonstrated in determining which program
As indicated, programs have been met with a high level g agtion on the part of
students, parents, and teachers. In some cases, what re ¢ determined is how to
ensure that these programs continue to be effective, gap®g#fe and sustainable. Many
programs are run on the volunteer base of CLCs aive limited funding. In an age of
declining funds for voluntary programs, it p¢fl1gs WagsCar how well CLC programs will
survive over the years. One hopes that tht % y demonstrated by CLCs and their
partners, and the growing popularity of the PRgoA

ms they have implemented, will serve
them well in the future.

1 esponsiveness
iplement and how.

Finally, the evaluations in this r.
Coordinators and their cglle
schools and CLCs can co
and creativity, it 1S Q0ssq
engage in some fo
questions that iny

; were largely lead and implemented by CLC
ted budget, provide concrete examples of how
it own evaluations. With a little training, persistence
individuals with little or no experience in evaluation to

ic evaluation. Everyday, professionals ask themselves
ements about the quality and effectiveness of programs, for

example: “are s ts attending”, “if not, why not?” “Are students satisfied with the
services we, viging?” “How can we support them even more effectively in
succeeMqng 0l?” These are all questions that can form part of a more systematic

gathicr and assess data about the processes of implementation and their results.
and guides are now available online for those interested in developing the

reportof the CLC is available online and provides an instructive example of how one
school has gone about evaluating the effects of programs on students.

This report is the fruit of a collective effort involving CLC Coordinators and members of
the CLC “Provincial Resource Team.”
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5. Annex: Snapshot of Community Learning Centre

Gaspé-Percé Community Learning Centre

This CLC incorporates three schools under one roof - Gaspé Elementary, Gaspé Polyvalente, and
Belle Anse Elementary schools. Part of the Eastern Shores School Board, the CLC is located in
the Gaspé region and has a unique heritage which traces its origins back to the middle of the 18"
century. Today, the English community is still sizeable minority in Gaspe yet fragmente

smaller pockets, which are scattered along considerable distances. One of the consequ S is
fragmentation is the absence of a meeting ground for Anglophones to build Commu@y and
community consciousness. This is especially true for the Anglophone youth for t¥€ school is
more or less the only place where they can meet up with their friends. The C C@en working
to create bridges between the scattered communities and between other cghm®gy organizations
working in the region.

The youth population is shrinking and seniors account for almo % M the total English

speaking population. The decline in the English speaking cogfimunit¥in the area is a major factor

in the maintenance of an acceptable standard of educatiol it es the manoeuvrability of the
{

school to deliver a wide variety of services. While all mmunities suffer from a lack of

support services, and the Gaspé Coast is no exg€ptiON\tT™®8ftuation is further complicated by the
scarcity o f support services for an isolated, rur®gand Jmpoverished minority community.

The vision of the CLC is to create “a pa hip of 3 schools that opens its doors during the day,

beyond school hours and often on weake works with community organizations to offer
activities in the school that arg ge d s, parents and community members. The purpose
is to promote student success, Mgglo arning, and community vitality.”

The CLC mission is t&the well being of the English speaking community of Gaspe-
Percé through a focu@fe ong learning and inclusive collaboration of all linguistic and cultural

partners.” O
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James Lyng High School Community Learning Centre

James Lyng serves the communities of Little Burgundy, St. Henri, Pointe Saint-Charles, Ville
Emard Cote Saint-Paul, and lower NDG, in the southwest sector of Montreal. The area is
characterized by widespread unemployment; poverty and social dysfunction. Underachievement
and high school dropout are serious threats to the education of youth. Learning and behavioural
difficulties are present in a large percentage of our students.

school is the most consistent and supportive element in the lives of many of our stu
parents, and accordingly a great responsibility to meet their needs follows. @

Poverty of suitable life experiences plays a role in the development of a culture of n;@&he
a

Part of the English Montreal School Board, the James Lyng CLC was es
located in the economically depressed southwest part of Montreal an
initiatives under Agir Autrement Phase 1. Under this program the gaged in a number of
practices which were tailored to meet the special educationalno of J® community. The CLC

project was seen as a way to advance and James Lyng’s exisfng orichtations into the Southwest

Anglophone community.
A set of common objectives were developed gl Qll subsequent CLC programs. They
are

* To provide appropriate superviggd acti
* To advance healthy lifestyle

es for youth outside school hours

* To improve employabilityadroSkg or the community.

*
The Mission is that James Lyr& unity Learning Center is a hub for developing life-long
t.

learning through emp n aim is to level the playing field to develop the community of

southwest Montreal, g xperience locally and far afield. It is participatory in nature and
its destiny is to collagativey organize, mobilize, and develop .opportunities for success among
jlicyand the wider community

its students, thei@

55



Mecatina Community Learning Centre

The Mecatina Community Learning Center was established in January, 2007. It is situated in the
community of La Tabatiere on the Lower North Shore, one of the larger communities in the
region. The school dispenses pre-kindergarten through secondary 5 education, and also houses the
Adult Education Centre. In this close-knit community the school becomes an extension of the
family.

The school acts as the sole provider of educational services, as well both provider a & of
most sports, recreational and cultural activities within the community. In this capa thy”school
offers all available services to this remote community, from adult education tr@ ograms to

S ural events.

library services. It offers a variety of activities as well, from sports tournam.

ustainable, safe and
reby maintaining and

The Mecatina CLC’s vision is to encourage life-long learning by pr:
motivating opportunities in collaboration with contributing pa S,
improving quality of life within the community.

The Mecatina CLC’s mission is to be a collaborative o comprised of united partners

working toward the development of sustainable opportig that promote life-long learning.

&
&
&
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Métis Beach Community Learning

Centre Description of the school, student population and local community

Built in 1929, Metis Beach School is a small rural/coastal school and is situated on the
southern banks of the St-Lawrence. It is 700 km East of Montreal and is the only English
public school in the Lower St-Lawrence. Although it is in the town of Métis-sur-Mer, which
has a small concentration of Anglophones, the region is predominantly French speaking,
Very little, if any at all, services are offered in English. In 1995, an addition was bui
accommodate the growing number of students. Our numbers have continued to glaw
increase. 35 year ago, we taught up to grade 9. At 14 or 15 years old, our students t

to Montreal, Quebec City or New Brunswick to complete their high school. Sin e
began teaching from elementary to secondary 5. @
Mission

Using the school as a hub, in collaboration with diverse partners sharin n vision, our
mission is to promote student success and foster life-long learning b participating in the
development of educational services as well as enhancing commun{tYyyitaffty through cultural,

sports and recreational activities for students, their families an co¥nunities they belong to.
Vision
Metis Beach Community Learning Centre is highly te and well known throughout the

wider community, providing a wide variety of smggic he Metis Beach School students and
parents, as well as the English speaking comua the region.

O
Metis Beach Community Learning Centre sta oers takes responsibility and are involved in
the development of the Metis Beach Schodl studerits and the vitality of the English community of
the region, while at the same time are p @ the training, support, resources and empowerment
to do so. They work together in J ﬁ and share in the leadership of the Community
Learning Centre, with an opgn tioNphi@Between the school staff, students, parents and the
community, making all feel wolgopm®es well as being involved in school and community events.

Metis Beach Communit prg Centre promotes parents and community members to take an
active role in the M¢tf§* BE School student’s education by providing the support structure as

needed. It is a place e everyone continually seek out improvement, innovation and growth.
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Mountainview Elementary School Community Learning Centre

The CLC development at Mountainview began in the fall of 2007, but has since seen a new
principal as well three new coordinators since their start-up. Mountainview Elementary School,
with the Riverside School Board, is located in Otterburn Park, on the east side of the Richelieu
River, between the river and Mont St. Hilaire. Amongst the families at the school, 10% specify
that English is their mother tongue. The majority of families are bilingual or French speaking at
home, which results in French being spoken more than English in unstructured times amo@e
students at home and at school. As is the case in most English schools, maintaining en en
required increasing the boundaries of the school over time, such that it now serves
communities in the area. Attachment to the school and the community is theref
challenge as the distance between school and home makes participation in a

difficult for students who are transported by bus.

r-Sekaf| activities

ed by the partnership
committee is to: “promote lifelong learning, cultivate good citi ipJWilues, foster student

The mission of the Mountainview Community Learning Center m .

success, and enhance the well-being of all community membds.

Together, the partners established the following cg m@un for the CLC:
v, ;/' g

“We believe that Mountainview School Comm Center is:

1. A place to welcome community 11 k to share, pass on their knowledge and
support each other in their gversi
2. Aninnovative center offq @_ diverse and quality services, through outreach to the

ﬁ hips with different organizations and individuals.”
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Netagamiou Community Learning Centre

Netagamiou School is located in the remote community of Chevery on the Lower North Shore of
Quebec. The Netagamiou School/Community Learning Centre (CLC) is Chevery based, with links
to other organizations through its partners. It serves a multi-lingual, multi-cultural and multi-
generational community of diverse individual and group stakeholders from local and extended
communities.

Harrington Harbour, offering education in English and French at the preschool and evels,
education in English at the secondary level, as well as Adult Education services
Commission scolaire du Littoral offices located in the Netagamiou School. Sgud
communities live in residence during the school year and travel back an

The Netagamiou School/CLC serves students from the communities of Chevery, Keg &
a
h¥he

om the other

heir own
communities during school breaks. The Netagamiou School enrollme
students from Pre kindergarten to Secondary 5.

The Netagamiou School/CLC, part of the Commission scola@L toral (CSL), has the ultimate
goal to enable their school and community to develop thpeggp®e#f to secure a successful future in
the region. During the 2007 school/community co sulted by the CLC, it was proposed and
agreed that “we must work together to suppo hamd to ensure a strong, vibrant future for
our community.”

nd promoting lifelong learning, growth, activity,

The CLC’s vision statement is “supportg
i Jds of students, the whole community and all

services and exchanges that meet th
partners involved.” .

The Netagamiou Schégl Lm&sion is to:

1. Equip students apgladul®with the support, knowledge and competencies required to be
actively engage@ and to make healthy and balanced life choices for academic and

2. Supp expansion and development of infrastructures and services to meet social,
onomic needs as well as the sustainable development of our community.
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Riverdale High School Community Learning Centre

Riverdale High School, with the Lester B. Pearson School Board, had approximately 1012 students
in 2007 when they became a CLC, however have experienced a decline in their student population
to fewer than 800 students. The Riverdale CLC provides services to the five suburban

municipalities: Pierrefonds, Roxboro, Dollard des Ormeaux, Ste. Geneviéve, and Ile Bizard. While

students speak a language other than English in their homes. The parent community repre

English is the primary language of operation for most of the families, nearly twenty percent of
%
eighty-two different countries of origin and speaks twenty-eight different languagesQ

While this diversity is certainly something celebrated at Riverdale, they also rec c
afave to be

particular challenges it poses. Beyond language, there are cultural bridges t
traversed to promote understanding between staff, students and parents.

barriers alone
can impact significantly upon academic achievement and those same

to be a considerable obstacle for success when home support for s ts ynecessary.

A large number of students come from the Cloverdale distrii of P!'e efonds, recognized by the
Comité de gestion de la taxe scolaire de I’1le de Montrég ) as a significant “pocket of
poverty”. Additionally, there are a large number @ Ri families which are headed by single
parents and families which are headed by new f0

wage scale. The community has challenges an®

anada working at the lower end of the
s ranging from cultural and financial to
literacy and health which are some of the a ave been address through the Riverdale CLC.
The CLC continues to work towards imyg @ g these areas and address new challenges as they
arise, making it easier for families figg Mg &"\ unity that can benefit from CLC services.

as thal

*
The vision of the Riverdale C{s t9be a place where this ethnically rich community can come

together and learn fro d mch other and address areas of concern that will be beneficial to
our students, the schoolgn®ghe Tommunity at large.
e

The steering co the Riverdale CLC, defined their mission as: “an organization fostering

in tively participating in sustainable socio-economic / cultural / linguistic
develo \In collaboration with community partners, we strive to provide quality educational
nd recreational activities, as well as arts and cultural activities responding to the

diverse s of the community.”
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Riverview Elementary School Community Learning Centre

Riverview is a kindergarten to grade 6, early immersion inner city elementary school in Verdun,
situated at the eastern edges of the Lester B. Pearson School Board. Serving an Anglophone
population, it currently houses 240 students from Verdun and surrounding areas in the south west
of Montreal.

Riverview receives additional funding from MELS (i.e. pockets of poverty) to ‘level the ;@
field” and to be able to offer its students as many opportunities for success as possible #gs
additional support is fundamental; particularly in light of the percentage of “at risk’ entyand
the income level of our families. Riverview Elementary School has a total of 40 ent®Por 16.5%
of the school population who are coded at risk for learning or behavioural dj ieg” Forty

elow the poverty

percent of Riverview students live in single parent families. Seventy per
line, forty eight percent of whom live on an annual income of under S

Verdun is a poor neighbourhood with a long cycle of poverty.
grandparents attended Riverview, making it a true communi

largely Francophone but has an established Anglophon

of%ur students’ parents and
school. The population of Verdun is
y with a strong Irish heritage.
While there is some cultural diversity the community i homogenous in its composition of

Irish or Anglo Saxon citizens.

The CLC vision is “a healthy community hat valt¥§ educational achievement and personal
success through positive youth, family mmunity development. We promote a holistic
approach to education whereby the h ot only on acquiring knowledge, but also skills
and the ability to apply them. y\/ e aw¥mmunity with strong shared values whose citizens
are responsible contributing erypf society. The CLC aims to cultivate pride in our citizens
and our community an se&s, programs and resources that will improve and strengthen
the Verdun community g

“Our mission is &: social, cultural and pedagogical programs/services to the Anglophone
i irfYer order that they become lifelong learners and contribute to the Verdun

commu ealthy, successful citizens. We seek to empower our community by cultivating life
rting the personal and collective development of its members. We do this by
forming g¢nerships with the businesses and community organizations of our neighbourhood, in
order to provide programs/services and learning opportunities for the families of Verdun, now and
in the future.”
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St John’s Community Learning Centre

In 2007, a community learning centre (CLC) was implemented at St. John’s elementary school. St.
John’s is an elementary school operated by the Western Quebec School Board and is located in
Campbell’s Bay Quebec, a rural community in the Pontiac, north of Gatineau. The population of
the school is approximately 100 students in Kindergarten to cycle 3 and they occupy a shared
facility with the local French elementary school.

criteria: the economic status of the parent(s) and the educational level reached by th th of the
student. The ratings range from one = least disadvantaged, to ten = most disady, ed¥1n 2008
St-John’s Elementary school was rated an 8. In recent years, closures of the lls and the
decline of the forestry industry have added additional stress to the econopag

Each school in Quebec receives a numerical rating from the Ministry of Education @

The mission of the CLC is to form community partnerships to enh ent learning and

support overall student success. With a vision of transforming rural school into a hub for
community activity and lifelong learning, the CLC reaches
offer programming and activities to students and comm pfents alike. By integrating the

t to partners in the community to

community into the school and bringing the schogl out Je community, the CLC is able to

.%! poundaries of school walls. Strong
. !

offer a level of learning not usually accessible
partnerships allow the CLC to offer unique and

&
&
&

Ic opportunities to the students and
community at large.
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St Lambert Elementary School Community Learning Centre

The CLC is located in St. Lambert Elementary School which serves an average of 350 families and
460 students annually. The school serves the community of St. Lambert, an historically
Anglophone community and from Lemoyne and sections of Brossard. St. Lambert Elementary is
administered by the Riverside School Board. The school’s urban location provides easy access to
services and facilities within walking distance, including an arena, indoor and outdoor swimging
pools, a curling rink and many parks. It is also located right beside St. Lambert’s downto%

which is known as ‘the Village’. Q

The Steering Committee chose to keep the mission of the CLC as simple as pos andPto reflect
both its inward and outward focuses in the statement: “The St. Lambert Co i
Center’s mission is to increase student success and strengthen the Englis

The CLC vision includes having connections amongst all of the org®gjzatyphs in the community,
creating a network of support for students and their families, a ilif¥ing interaction amongst
different age groups and generations. {

&
&
&
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St Paul’s River Community Learning Centre

The St. Paul’s River CLC, with the Littoral School Board, was established in 2007 and serves the
communities of Bonne Esperance and Blanc Sablon on the Lower North Shore, near the Labrador
border. St. Paul's school accommodates students from pre-school to secondary 5. Students on the
whole are motivated to learn. The school accommodates between one hundred and thirty to one
hundred and forty students each year. Many students go on to continue their college and uniyersity
education. The school is really like another family, if you consider the number of years stgnts

have spent together. Q
Different organizations were approached and the concept of a CLC was explain: d tiCse
organizations were invited to a meeting. From that first meeting, the CLC Pgatncggi#f Table was
established. Over the course of the program, sustainable initiatives will ken to ensure

Mission: The CLC will strive with its ¢ nity and partners to cultivate a culture of lifelong
learning and collaboration within its ? y creating and nurturing a network of
relationships between commt@ity d i®#ctor leaders and resources for the communities of

the Municipalities of Bonne

w nd Blanc Sablon.
The CLC believes that .
. Learning is adglong’ractice
eI tools and resources to reach its full potential
e future of the community

1
2
3.
4
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St Willibrord Elementary School Community Learning Centre

St. Willibrord School, with the New Frontiers School Board, is situated in the heart of
Chateauguay, a predominantly French “urban” community of approximately 42,000 residents
southwest of the Island of Montreal. Due to its close proximity to the Kahnawake first nation’s
reserve, St. Willibrord’s also provides services to approximately 100 Aboriginal students from
Chateauguay and Kahnawake. The parents of students are predominantly employed on the Island
of Montreal; creating long hours of travel and use of day care services. There is a signific

amount of children going back home to “babysitter” situations with little adult super@ e

the supper hour.
t@ed in 2004.

ilies in the

St. Willibrord CLC was one of the original pilot project CLC’s, having bee
The school has becomes the centre for the provision of services to childr

English community with comprehensive, responsive, and integrated s
of access: the school.
St.Willibrord School and Community Learning Centre revisi@1 vision this year: the school
and CLC is a safe and nurturing place that values the n ents, staff, parents and

community and inspires us to become autonomous res ifelong learners.

Out of the 35% Anglophone community, St. - I holds a diversity of culture that is threefold

between Anglo 70%, Franco 5%, and Mohgwk 259 The CLC has a variety of programs open to
the community at large and not just sole}%&[ Willibrord population. They also target the

four neighbouring elementary schoo Centennial Park, Mary Gardner) and also
Howard S. Billings Regional hlg

Q‘Q
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