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INTRODUCTION / BACKGROUND

Introduction and Project Overview

Community Learning Centres: An English Minority Language Initiative is a project based at Leading English Education and Resource Network (LEARN) in Quebec, funded through the Canada-Quebec Agreement for Minority Language Education and Second Language Instruction (the “Entente”) through the Sector for Services to the English-Speaking Community (SCA) at the Ministère de l’Éducation, du Loisir et du Sport (MELS). The initiative is led by the independent Project Resource Team (PRT) based at LEARN and the SCA. 

Community Learning Centres are a form of community schools. The community school is an education reform that has been receiving growing attention in recent years.  A community school is both a place and a set of partnerships between the school and the larger community (Melaville, 2000). The community school model is built upon an ecological view of school and community as one integral entity (Smith, 2006).  Community schools combine academics with other resources, such as health and social services, to promote community development.  These community centres bring together various stakeholders in partnerships for youth development, lifelong learning, community engagement, family support, and community health and safety.  Community schools have been shown to improve student learning and to contribute to better-functioning schools, increased family engagement with students and schools, and more vibrant communities (Blank, Melaville, & Shah, 2003; Dryfoos, 1994).

The CLC initiative is the first large scale initiative of its kind for English schools in Quebec, though other initiatives for both French and English schools in the province have incorporated some of the ideas of community schools, such as Famille École Communauté Réussir Ensemble (family schools community success together) an initiative for low-income elementary schools, as well as New Approaches New Solutions, for secondary schools in disadvantaged areas.

The CLC initiative fits into the overall MELS strategy of school improvement but also addresses unique issues of English language schools in the province, which are under threat from the declining Anglo population, declining school age population and exodus of Anglos to other provinces and the United States (QCGN, 2007a).

The project, in brief, consists of 22 Community Learning Centres located in English schools throughout Quebec (LEARN, n.d.1). The purposes of the project are:

1) To help Anglophone schools secure their future in the regions in which they presently reside;

2) To support and monitor the development of a diversified group of Community Learning Centres that become hubs for education and community development in the English-speaking community and serve as models for future practice. 

Context of English Language Education in Quebec

English Education in Quebec 

English schools in Quebec have undergone dramatic changes in the last 30 years, since the adoption of the Charter of the French Language, mirroring in many ways the changes to the English population in the province (Lamarre, 2007). There are in essence two portraits of Anglophones and English schools in Quebec, one centered around Montreal and one in the rest of the province. The Anglo community is increasingly diverse, ethnically and religiously, with as many as 30% of Anglos being born outside of Canada (Lamarre, 2007). Most Anglophones, and most immigrant English-speakers, about three-quarters of them, live in and around Montreal and most of the Anglophone schools are located in the greater Montreal region (QCGN, 2007b). The Anglo population in the other regions of Quebec tends to be older and their communities are frequently faced with the out-migration of their younger and more educated members (QCGN, 2007a). There are increasingly fewer Anglo schools, and many of those in the regions are small schools, sometimes the last remaining English language institution in their communities. Many Anglo schools enroll French mother-tongue speakers who have a historical right to English education. Indeed, Jedwab (2006) estimates that about 17% of all students in Anglo schools are Francophones exercising their right to Anglo education. One cannot assume that Anglo schools serve a homogenous white-European-descent English speaking population.

In the Quebec context, Anglophone community schools take on special significance.  Students attending English schools account for about ten percent of all students in the Quebec education system, and many of the 340 English schools are small and isolated.  These schools may effectively evolve into community centres,  “responsible not only for the students’ academic performance, but also for the development of their language and culture” (Berger, M., 1999.  In  Advisory Board on English Education, 2000, p. 6).  English schools are central to the expression of community identity—“a place where the local population can share and express their heritage, cultural values, and regional attachment” (QESBA, 2002, p. 8).   In many cases, other English-speaking community services rely heavily on the involvement and support of the schools (QESBA Advisory Council, 2006). Though many small and remote schools find it difficult to provide the full range of student services they would ideally provide relating to health and social services (Lamarre, 2007), to do away with these schools would “have a devastating effect on communities already dealing with a delicate sociolinguistic balance” (Berger, M., 1999. In Advisory Board of English Education, 2000, p. 5).  Yet, declining enrollments and scarce resources threaten the future of English schools in Quebec.  The “Community Learning Centres” (CLCs) initiative of the Ministère de l’Éducation, du Loisir et du Sport presents an important opportunity to revitalize the English school system and institutionalize the role of English schools as centres of community development.

Political Context 

The Quebec political context has prescribed priorities for the education system that facilitate the implementation of the CLCs project.  In recent years, Quebec government policies have emphasized the devolution of decision-making authority to the regional level in many areas of government, including education.  In 1997, the Minister of Education announced A New Direction for Success, an education reform that included increasing local autonomy for schools to better serve the needs of their diverse constituents (Ministère de l’Éducation, du Loisir et du Sport, 1997).  School boards were also reorganized in 1997 along linguistic rather than denominational lines (Freeland, 1999).  In its 2000-2003 Strategic Plan, Quebec’s Ministère de l’Éducation stressed conferring greater local autonomy on those responsible for student outcomes and building partnerships with all community stakeholders.  Decentralization, by increasing schools’ responsibilities and capacity, presents the opportunity and challenge of adapting services to the unique populations served, and necessitates closer links between schools and communities. This project is funded through the Canada-Quebec Entente for Minority Language Education with Heritage Canada, and administered at the provincial level through the Deputy Minister for Sector for Services to the English-Speaking Community and as such addresses the desires and outcomes of both provincial and federal authorities as it relates to English education in Quebec. 

Significance of the Project  

The CLC project is a response to the challenge that addresses the priorities of the Ministry of Education and holds promise for Anglophone schools and their communities.  The diverse contexts of these schools—which range from one-room school houses on remote islands to large high schools in urban areas—belie the one-size-fits-all approach often pursued by highly-centralized education systems and call for locally-tailored solutions, which community schools are in a unique position to provide.  Furthermore, as stated in the 2006 report of the Quebec English School Boards Association (QESBA) Advisory Council  “repositioning schools as a community resource will provide another essential avenue towards a more stable and vital future for English schooling in Quebec” (QESBA, 2006, p. 11).  The report further observes that English public school leadership has the potential to play a more central role in community development and that many school facilities are not used optimally outside of school hours.  The council then asks a central question, “Can our schools provide the necessary leadership to bring together a variety of resources under one roof?” (p.11) Evaluation of the CLCs project represents a fundamental step toward answering this question.  

DESCRIPTION OF THE COMMUNITY LEARNING CENTRE PROJECT

As stated earlier, a primary purpose of the project is to support the development of CLCs as hubs for education and community development in English-speaking communities. In a speech delivered at the launch of the project in Montreal in June 2006, the then Assistant Deputy Minister, Noel Burke, proposed the following as a definition of a CLC:

“Community Learning Centres are partnerships that provide a range of services and activities, often beyond the school day, to help meet the needs of learners, their families, and the wider community. Their aim is to support the holistic development of citizens and communities.”

The Entente states that the key anticipated results are:

· Ongoing collaborative networks in each region;

· Enhanced access to educational services and life-long learning for English-speaking communities;

· Increased student retention and success.

The project, funded for three years from the Entente, via MELS and LEARN, provides funds and technical assistance to the CLCs: $150,000, for the hiring of a site coordinator for three years, funds for teacher substitution, and for videoconferencing equipment; technical assistance is provided by the independent Project Resource Team (PRT) situated at LEARN Quebec.

The following aspects of the Community Learning Centre Project are described in sections that follow:  the Community Learning Centres (selection, description, expansion with Phase 2, framework, and theories of change), the Project Resource Team, the Project Implementation Committee, and the overall Project Theory of Change. 

The Community Learning Centres

Selection of Centres

The selection of the original 15 CLCs was a competitive process. A call for proposals was sent to English schools throughout the province and the submitted proposals were reviewed in June 2006 (LEARN, 2006). Proposals went first to local school boards and were forwarded to the Project from there. Local school boards and the Association of Jewish Day Schools were to identify the three best proposals in their boards, though some school boards had fewer than three proposals. A seven-member committee consisting of representatives from the school boards, schools, community organizations, and others evaluated proposals. In the end 15 CLCs were selected from the 33 proposals received and evaluated using common criteria. 

Description of Centres

The original 15 CLCs represent a diverse range in terms of location, type of schools, type of communities and students served, and goals. CLCs are located in all 9 English School Boards plus two are in the Littoral School Board, a remote non-linguistic board serving Anglo, Francophone and First Nations students, and one is member of the Jewish Day Schools Association. Four of the CLCs are on the island of Montreal, another five are in urban areas, and six are in rural or semi-rural areas. Several of the selected sites are the last English institution in their communities, and some of the communities are very remote, including some not served by the provincial road system. Several other sites are in urban areas and deal with the issues facing many urban school communities, violence, poverty, racial or ethnic tension and the like. Others are in areas with growing Anglo populations and some serve families with higher than average income. See Appendix A for a list of the original 15 CLCs and the seven new ones.

The project is developed to last for three years. The first year, which was truncated because of a late start, included the project launch, needs assessments, working with the guidebook, and other initial CLC activities such as seeking of partners, as well as training and support from the PRT for these activities. The second year continues implementation, as well as monitoring and evaluation activities. The final year includes solidification of activities, partnerships, and planning for sustainability. 

Expansion of the Funded CLCs (Phase 2 of the Project)

In 2007 an additional seven CLCs have been funded and are beginning planning work with the PRT. These seven new CLCs are as diverse as the original 15. Six of them are in Anglo school boards and one is in the Littoral board. In the selection of these new CLCs for Phase 2, all of the English school boards plus Littoral were asked if they were willing and interested in supporting another CLC, and seven responded affirmatively. Staff at Canadian Heritage profiled English-speaking communities across the province and identified the most vulnerable in terms of demographic and socioeconomic status. Schools in such communities were identified in the seven board areas as candidates for CLCs. In addition to the community profiles, attention was paid to the geographic distribution of CLCs. 
The CLC Framework for Anglophone Schools, Centres and Communities

The CLC Framework and accompanying CLC Resource Kit (Guidebook, Templates and Workbook)
 were developed as tools to assist schools in making the transition from a conventional school to a CLC. The Framework and Resource Kit describe the steps that schools should follow to develop an action plan that is based on collaboration between the school and multiple stakeholders in the community. The guiding principles are that schools will develop into CLCs that are both “hubs” for education and services and “learning communities.” Five major steps are recommended: 1) explore, 2) initiate, 3) plan, 4) implement, and 5) evaluate.

CLC Theories of Change 

All of the CLCs are expected to develop their own theories of change that reflect their own contexts, strategies, and expected outcomes and long-term impacts.  Although these theories of change will certainly be different, they will be aimed toward similar goals, e.g., increasing parent and community participation in the school and implementing a more holistic approach to student needs. Given the goals of the project and the Entente, the majority of CLCs will also be seeking to improve access to services in the English language (e.g., in the area of health and education). 

The Project Resource Team

A four-member Project Resource Team leads the project in collaboration with SCA. The team is composed of four professionals who occupy both distinct and overlapping roles in the project. They include a project manager, community development coordinator, evaluation coordinator, and community-based learning coordinator. The team provides technical training and support to CLCs which is adapted to the CLC Guidebook and the needs and requests of CLC stakeholders. 

The Project Implementation Committee 

The Project Implementation Committee is led by the Assistant Deputy Minister and Director of the SCA, Mr. Leo Lafrance. The other members of the committee include a professional associate at SCA and the PRT. The committee represents the link between the project at LEARN (including the PRT and CLCs) and the SCA at MELS. Activities of the Committee include: a) reporting to the Directors General of English School Boards and to Canadian Heritage, b) organizing the funding for CLCs, and c) facilitating networks of partners at the provincial level (e.g., creation of a Project Advisory Committee and inter-ministerial dialogue).

Project Theory of Change

Given that the CLCs within the project are expected to develop theories of change to support their action plans, it was only appropriate that a theory of change should be developed to guide the project as a whole. The PRT began the process of developing a theory of change in August 2006. An initial draft of the theory of change was developed and followed throughout the first year of implementation, from September 2006 to June 2007 (See Appendix B). Consultations with various stakeholders are currently taking place in order to enhance the fit between the project theory of change and what stakeholders regard as critical contextual factors and conditions for a successful CLC. Work on the project theory of change will continue until appropriate indicators and benchmarks have been identified for each of the outcomes in the graph. A complete theory of change, with narrative, will be finalized in November 2007. This does not mean the theory of change will remain static; it will continue to be reviewed and possibly modified throughout the entire duration of the project. 

The objectives of the project Theory of Change include the following:

· To establish a plan for the project that is sound, coherent, and appropriate in its choice of actions and expected outcomes;

· To create a framework that unifies the goals and activities of the project and the CLCs as a group;

· To clarify the theoretical and practical assumptions that underlie the project;

· To provide stakeholders with a clear and concise picture of the project, including the planned actions of the PRT and their rationale.

The Theory of Change is a set of assumptions about actions, strategies, and outcomes related to the work of the PRT, the PIC, and the individual CLCs and their individual communities. In essence, the theory presupposes that the PRT supports the CLCs, individually and as a group, through trainings, technical support and networking, with different types of supports for CLC coordinators, principals, teachers, and other stakeholders. This support is intended to develop the organizational capacity of CLCs to build and eventually sustain the CLC (Community Learning Centres, 2007). 

The right hand side of the theory of change graphic describes the actions and steps that the PIC will undertake to enhance the broader environment for CLCs. It is understood that CLCs can only be really successful if policies and procedures at higher administrative levels, including School Boards, provincial government bodies, professional and non-profit associations, are supportive of their efforts; for example, these actors can help schools to overcome bureaucratic obstacles, obtain access to needed resources, make strategic links with institutional partners (e.g., CSSS) that enhance service delivery at the community level, and ensure a better integration of governmental policies and programs that impact on the work of CLCs (e.g., NANS).

The project and the theory acknowledge that this type of change and capacity building is a long-term endeavour, and this is documented in the theory itself and in the three-year term of the project. The expected short term outcomes for the CLCs identified in the Theory of Change include: CLC leaders demonstrate the capacity to use the guidebook and organize community engagement, that teachers use video conferencing and community based learning, and the principals are leaders of the CLC. The intermediate outcomes expected include that CLCs have action plans and demonstrate organizational capacity toward community partnerships and engagement.  The longer-term project impacts include ongoing partnerships between school, families and communities; increased student engagement and success; and enhanced access to educational services and life-long learning for communities.

The Theory of Change guides this evaluation in terms of the development of the evaluation questions about the project and its impact on CLCs. The evaluation also serves to validate and perhaps enrich the theory by determining to what extent it adequately presents the most important processes and outcomes of the project.  Please note that the direct connection between the project Theory of Change and the evaluation questions and methods is further discussed in a later section of this document and is illustrated in Table 4 following that section.
EVALUATION

Selection of External Evaluators

The project is committed to evaluation, including evaluation of the implementation of the project, together with the evaluation of the applicability of the Theory of Change, evaluation of the impact of the project, and documentation of lessons learned. To this end, the project includes funds for an external evaluation of the project. A Request for Proposals (RFP) to conduct the external evaluation was distributed to Anglophone and Francophone universities, colleges, non-profit and public organizations, and private consultants across the province and outside Quebec. Three proposals were selected from a total of seven that were submitted, and upon review, Learning Innovations at WestEd, located near Boston, Massachusetts, was selected as the project’s external evaluator.

Project Evaluation Committee

While the parameters of the evaluation have been negotiated between Learning Innovations at WestEd and the PRT, the PRT and the evaluation team are advised by an external Project Evaluation Committee, composed of experts from the field of community schools, as well as representatives from various stakeholders, such as the Ministry of Education and Canadian Heritage. 

Evaluation Purposes

The three broad purposes of this evaluation, agreed upon by the PRT and Learning Innovations at WestEd, are:

1. To support the implementation of the project and the individual CLCs;

2. To assess the attainment of the short and intermediate expected outcomes and the longer term impacts of the project and the CLCs; and

3. To examine and identify the processes that impact on the attainment of expected results of the project and the CLCs.

See Appendix C for more detailed evaluation purposes.

Evaluation Approach

Learning Innovations at WestEd’s approach is a multi-pronged, mixed methods approach to evaluation that includes: 1) evaluation of the implementation of the project, including the implementation of the CLC model at the 22 school sites, the work of the PRT to support building of site staff capacity as they build and expand the work of their centres, and the work of the PIC to assure support of the CLCs from the School Boards and other external and government entities; 2) evaluation of the short and intermediate expected outcomes and longer-term impacts of the project including outcomes of the individual CLCs, and 3) documentation of the lessons learned through the project about the processes that helped or hindered implementation and attainment of outcomes.  

This plan is presented with the understanding that Learning Innovations at WestEd will work closely with the PRT to make adjustments as needed over the course of the project to strategies, focus, and timelines.  The evaluators and the PRT are committed to a collaborative approach to evaluation, recognizing the need to revise and adjust plans according to changes in the project and according to findings of the initial evaluation.  The overall evaluation approach is based on “utilization-focused evaluation,” as described by Michael Quinn Patton (1997), which prioritizes the use of evaluation findings in the organization's decision-making. In order to maximize the possibility of use, there must be ongoing interactive sessions between the evaluation team and the stakeholders. Such interactions will help both the stakeholders and the evaluation team clarify what is important to the PRT and CLCs, what measures are agreed upon, and what methods should be used to acquire that information. It is important to note as well that sharing and discussion of findings throughout the project period will also relate directly to the Project and CLC Theories of Change.  
This evaluation entails implementation and impact evaluation as well as lessons learned and lasts through the funded phase of the project. As Patton (2002) notes, “[u]nless one knows that a program is operating according to design, there may be little reason to expect it to produce the desired outcomes” (p. 161). The evaluation is complex because it involves the evaluation of the work of the Project Resource Team and the Project Implementation Committee in the implementation and support of the 22 CLCs as well as evaluation of the implementation of the CLC model at the sites.  It should be noted that the evaluation will examine the CLC theories of change and the extent to which they provide a helpful and appropriate guide to action.  The evaluation will also focus on the overall impact of the CLCs, examining each CLC and theory of change individually, gauging impacts resulting from strategies used, and also conducting a cross-centre analysis looking at how the centres may form clusters or typologies according to their selected strategies and desired outcomes. The mixed methods and multi-pronged approach addresses the complexities of the evaluation and also recognizes the need for frequent and ongoing sharing of formative evaluation findings with project leaders and stakeholders to inform the improvement of the work at all levels of the project.  

Evaluation Questions

The evaluation is focused on providing answers to the overarching question, what are the processes that help or hinder project implementation and the achievement of expected outcomes throughout the different levels of the project? To answer this broad question, the evaluation will examine the initiative guided by the following evaluation questions focused on implementation, impact, and lessons learned that are directly related to the project Theory of Change developed by the PRT and the individual CLC theories of change.  Please note that more detailed evaluation questions are provided in Appendix D. 

Implementation:

1. To what extent and in what ways do the PRT and PIC implement activities and processes designed to contribute to the capacity of the CLCs to achieve the short and intermediate outcomes, such as developing organizational capacity, forming partnerships, developing a collaborative school culture?

2. To what extent and in what ways do the CLCs, led by principals and CLC coordinators, implement their Action Plans, including development of community partnerships and engagement, development of a culture of collaboration, and use of community based learning? 

Impact:

3. To what extent and in what ways do the 22 CLCs accomplish the goals they set for themselves, including: 

· Ongoing collaborative partnerships between schools, families, and communities,

· Increased student success and engagement, and

· Enhanced access to educational services and lifelong learning for the communities?

4. To what extent and in what ways do the 22 CLCs show evidence of sustainability after the project funding and support end?

Lessons Learned:

5. To what extent and in what ways do the project’s and CLC Theories of Change adequately represent the processes and outcomes of the initiative?  

· What, if any, adjustments need to be made to the project Theory of Change? 

· What general patterns and lessons can be drawn from the CLC theories of change?

6. What lessons does the project offer for policy and practice, particularly concerning establishment and support of CLCs in English-speaking communities in Quebec?

Evaluation Methods

The methods of this evaluation are described below, first generally, in terms of quantitative and qualitative methods and our use of case study methodology, and then in three major sections corresponding to the evaluation questions described above: implementation, impact, and lessons learned.

The mixed methods approach of this evaluation draws on both quantitative and qualitative methods and data to create a complete picture of the work of the PRT, the PIC, and the CLC’s.  Quantitative methods will include analysis of existing school community data as well as school outcome data from new and existing sources as well as pertinent data from questionnaires of school staff and administrators, parents, students, and other community stakeholders.  Qualitative methods will include interviews, focus groups, and observations of the PRT, PIC, project committees, ministerial and other partnership representatives, as well as CLC administrators, staff, students, parents, and community stakeholders and partners. The qualitative data will provide much of the critical information for the implementation evaluation that will inform ongoing project implementation at all levels and contribute to the development of rich descriptions and examples of practices of the PRT, PIC, and the CLCs.

In addition, the evaluation will use a case study approach, developing detailed portraits of each of the 22 CLCs, including both quantitative and qualitative data as described above. Case studies are particularly useful “to understand complex social phenomena [because] the case study method allows investigators to retain the holistic and meaningful characteristics of real-life events” (Yin, 2003, p. 2) using multiple data sources. 
Further, case studies rely on propositions that are assumed to be operating a priori even before the analysis is done (Yin, 2003) and form the lens through which the data are analyzed and serve as a useful filter for dealing with complex phenomena. The CLC case studies (portraits) will relate closely to the project’s and CLCs Theory of Change, specifically that implementation of the CLC model should lead to the outcomes described. The case studies will describe and evaluate the implementation of the CLCs, the processes that impact the implementation, and the achievement of the final expected outcomes of the project.

Defining the unit of analysis is important in case study methodology. For the CLC portraits, the unit of analysis is the CLC in its entirety, including both academic and community-based functions. While this unit of analysis is large and complex, it is the one that best aligns with the broad outcomes of the project’s Theory of Change.  An important result of the work on the portraits will be a “cross case analysis” (Merriam, 1998) that surfaces the common themes operating across the CLC’s to look at the relationship between context and outcomes.

Evaluation Methods:  Implementation 

The evaluation is longitudinal in that it follows the course of the project with multiple and on-going data collection elements that vary depending on the stage of the project and implementation. Early evaluation activities focus on support provided to the CLCs by the PRT and PIC and on understanding and describing the contexts in which the CLCs operate, as well as their early operational and implementation activities. As time goes on, the focus shifts to looking at participation, activities, challenges and aids to implementation, as well as to an examination of the short and intermediate term outcomes and features of the CLC or PRT/PIC work that are associated with these. 

There are multiple sources of data for the implementation evaluation. The key foci of the implementation evaluation are the work of the PRT, the PIC, and the CLC’s themselves. The implementation evaluation examines how the work of the PRT/PIC supports the CLCs in developing and achieving their short and intermediate term goals. Thus, some of the data sources will serve to inform both foci.  A variety of evaluation methods will be used to gather data about both aspects of the implementation of the project.  Some of the most important data will come from two separate site visits to each of the CLCs, the first visits to the 15 Phase 1 schools occurring between November 2007 and January 2008, and a second in Spring 2009. [Please note that evaluation activities for the seven Phase 2 centres will be conducted on a different, and yet to be finalized, timeline.]  During site visits, interviews and focus groups will be conducted with principals, coordinators, teachers, parents, students, community groups and partners. Additional information about project implementation will be gathered from observations of CLC activities and document review. The first site visit will yield qualitative data on the implementation process, work with partners, and student, school and community perceptions of the CLC. The second site visit will focus more upon progress and changes made as well as sustainability.  See Table 1 for a brief summary of the implementation evaluation activities and corresponding timelines.  These evaluation methods address evaluation questions 1 and 2.

Table 1: Methods Used for Implementation Evaluation of PRT, PIC, and CLCs

	Project Resource Team (PRT) and Project Implementation Committee (PIC) Implementation Evaluation Methods
	Community Learning Centre (CLC) Implementation Evaluation Methods

	Evaluation Question: 

To what extent and in what ways do the PRT and PIC implement activities and processes designed to contribute to the capacity of the CLCs to achieve the short and intermediate outcomes, such as developing organizational capacity, forming partnerships, developing a collaborative school culture?
	Evaluation Question:

To what extent and in what ways do the CLCs, led by principals and CLC coordinators, implement their Action Plans, including development of community partnerships and engagement, development of a culture of collaboration, and use of community based learning? 



	Spring and Summer 2007
· Interviews of government and non-government agency personnel

· Observations of training sessions and embedded focus groups

Fall 2007 – Winter 2008

· Interviews of PRT and PIC members

· Interviews/focus groups of committees

· Interviews of consultants, curriculum developers

· Interviews of government and non-government agency personnel

· Observations of training sessions and embedded focus groups

· Analysis of PIC meeting minutes

Spring 2008 – Summer 2008

· Online questionnaires of parents, students, teachers, principals, community members (involved and non involved in CLC)

· Document analysis of CLC action plans and self-evaluations

· Cross-site analysis of CLC benchmark data

· Collaboration/interaction with technology researcher


	Spring and Summer 2007

· Initial interviews/focus groups with principals and coordinators during training session

Fall 2007 – Winter 2008
· Analysis of school/community data

· Site visits: In person observations, interviews, and focus groups of principals, teachers, students, parents, community members (involved and non involved in CLC) 

Spring 2008 – Summer 2008
· Online questionnaires of parents, students, teachers, principals, community members (involved and non involved in CLC)

· Document analysis of CLC action plans and self-evaluations

· Cross-site analysis of CLC benchmark data

                               continued>>>



	Project Resource Team (PRT) and Project Implementation Committee (PIC) Implementation Evaluation Methods
	Community Learning Centre (CLC) Implementation Evaluation Methods

	Evaluation Question: 

To what extent and in what ways do the PRT and PIC implement activities and processes designed to contribute to the capacity of the CLCs to achieve the short and intermediate outcomes, such as developing organizational capacity, forming partnerships, developing a collaborative school culture?
	Evaluation Question:

To what extent and in what ways do the CLCs, led by principals and CLC coordinators, implement their Action Plans, including development of community partnerships and engagement, development of a culture of collaboration, and use of community based learning?



	Fall 2008 – Winter 2009

· Continuing periodic interviews

· Observations of training sessions and embedded focus groups 

· Continuing analysis of PIC meeting minutes

Spring 2009 – Summer 2009

· Online questionnaires of parents, students, teachers, principals, community members (involved and non involved in CLC)

· Document analysis of CLC action plans and self-evaluations

· Cross-site analysis of CLC benchmark data

· Continued analysis of PIC minutes and activities


	Fall 2008 – Winter 2009

· Video conference interviews and focus groups with teachers, principals, and others at each individual site

Spring 2009 – Summer 2009

· Site visits: In person observations, interviews, and focus groups of principals, teachers, students, parents, community members (involved and non involved in CLC) 

· Online questionnaires of parents, students, teachers, principals, community members (involved and non involved in CLC)

· Document analysis of CLC action plans and self-evaluations

· Cross-site analysis of CLC benchmark data




Evaluation Methods:  Impact

The impact evaluation, of course, builds upon the implementation evaluation over the life of the project with a focus on the achievement of the goals and objectives set out by the project as well as changes and outcomes in the CLCs.  The methods include analysis of changes over the project period made evident through the implementation evaluation, especially online questionnaires of parents, students, teachers, principals, and community members, and within the final CLC portraits, including centre and community data.  These methods will focus on changes in measures of ongoing collaborative partnerships between schools, families and communities; student success and engagement; access to educational services and lifelong learning for the community; and evidence of sustainability of the centres and their partnerships and offerings.

Table 2 presents the major components of the impact evaluation as they relate to evaluation questions 3 and 4. 

Table 2: Methods Used for Impact Evaluation of PRT, PIC, and CLCs

	Impact Evaluation Questions and Corresponding Methods 

	Evaluation Questions:

To what extent and in what ways do the 22 CLCs accomplish the goals they set for themselves, including: 

· Ongoing collaborative partnerships between schools, families, and communities,

· Increased student success and engagement, and

· Enhanced access to educational services and lifelong learning for the communities?

To what extent and in what ways do the 22 CLCs show evidence of sustainability after the project funding and support end?



	Spring and Summer 2009

· Final site visits to all CLCs

· Final online questionnaires of parents, students, teachers, principals, community members

· Final interviews with PRT and PIC

· Individual CLC and cross-CLC analysis of implementation evaluation findings

· Individual CLC and cross-CLC analysis of CLC portraits, including school and community benchmark data




Evaluation Methods:  Lessons Learned

The final aspect of the project evaluation focuses on the lessons learned through the project and the implementation and impact evaluation of the project.  These lessons learned will contribute directly to policy and practice recommendations as well as recommendations for adjustments to be made to the project’s Theory of Change.  The methods used will primarily be the same as those used for the impact evaluation, with the addition of final opportunities for a multi-stakeholder group, as well as the Project Evaluation Committee to reflect on the evaluation findings and the implications for policy, practice, and adjustments to the Theory of Change.  Table 3 describes the methods and timeline for this work.

Table 3: Methods Used for Lessons Learned

	Lessons Learned Evaluation Questions and Corresponding Methods 

	Evaluation Questions:

To what extent and in what ways do the project’s and CLC Theories of Change adequately represent the processes and outcomes of the initiative?  

· What, if any, adjustments need to be made to the projectTheory of Change? 

· What general patterns and lessons can be drawn from the CLC theories of change?

What lessons does the project offer for policy and practice, particularly concerning establishment and support of CLCs in English-speaking communities in Quebec?



	Spring and Summer 2009

· Final site visits to all CLCs

· Final online questionnaires of parents, students, teachers, principals, community members

· Final interviews with PRT and PIC

· Individual CLC and cross-CLC analysis of implementation evaluation findings

· Individual CLC and cross-CLC analysis of CLC portraits, including school and community benchmark data

· Facilitated meeting of multiple-stakeholder group to reflect on evaluation findings and contribute to lessons learned and adjustments to the Theory of Change

· Facilitated meeting of the Project Evaluation Committee to reflect on evaluation findings and contribute to lessons learned and adjustments to the Theory of Change




Data Analysis

This evaluation will use both qualitative data, from interviews, observations, focus groups, as well as document analysis, and quantitative data. This section describes the evaluation data analysis plans. 

Qualitative Data Analysis

The qualitative data from interviews, observations, and focus groups that will be used for the case studies and other aspects of the evaluation will be coded and analyzed using themes based on the Theory of Change, detailed evaluation questions as shown in the evaluation framework in Appendix D, and other themes that emerge through the evaluation work. 

Quantitative Data Analysis

Several types of quantitative data will be used in this evaluation, including: school level data, data from questionnaires and surveys, and data from Statistics Canada. School level data from MELS about the school characteristics and school population and programs will be analyzed. School level data will also come from the CLCs themselves, data such as program participation, volunteerism, and other benchmark data. Community level data from the census are also available for minority-language groups from Canadian Heritage. We will make use of such data for understanding CLC contexts, developing case study portraits and examining change over time. Using these data, individual CLC and cross-CLC analyses will be conducted. Given that these are not sample data, they will not be used for inferential purposes but for descriptive purposes. These data will also be analyzed to identify possible clusters or typologies of CLCs and the communities they serve. 

Some data collected from surveys and questionnaires will also lend themselves to quantitative analysis. We envision presenting descriptive statistics, such as mean and percentage responses, mean levels of satisfaction, and so on, based on surveys of CLC participants, teachers, community groups, parents and other stakeholders.

Team Process for Data Analysis

The team of seven evaluators--six from Learning Innovations at WestEd and an additional Quebec-based evaluator--is committed to a high level of collaborative work throughout the evaluation process, first in the planning and data collection stages, but also, importantly, in the analysis of data and reflection on implications across the 22 CLC sites.  This collaborative strategy will take place through frequent meetings--in person and by telephone and video conferencing.

Reporting 

Plans for evaluation reporting include:

· Development of implementation evaluation reports as data are available (throughout the project, beginning in summer 2007);

· Development of initial CLC portrait reports, including initial school and community data, analysis of Action Plans and self-evaluation plans, and initial interviews (Draft December 2007, Final January 2008);

· Development of additional implementation evaluation reports and enhanced CLC portrait reports (spring, summer, fall, 2008); 

· Development of final evaluation report and CLC portraits (spring, summer, fall, 2009).

In addition, the evaluators plan ongoing formal and informal reporting, such as periodic telephone and video conference discussions with PRT staff and the Project Evaluation Committee, participation in the annual conferences, and presentations to selected stakeholder groups.

Connection Of Project Theory of Change and Evaluation Questions and Methods

It is important to understand that the evaluation—including its guiding evaluation questions and its methods--corresponds directly to the project Theory of Change as presented in graphic form in Appendix B.  This connection is presented in Table 4 below.

Table 4:  Overview of Connections among the Project Theory of Change  and   the Evaluation Questions and Methods

	IMPLEMENTATION EVALUATION QUESTIONS:

1. To what extent and in what ways do the PRT and PIC implement activities and processes designed to contribute to the capacity of the CLCs to achieve the short and intermediate outcomes, such as developing organizational capacity, forming partnerships, developing a collaborative school culture?

2. To what extent and in what ways do the CLCs, led by principals and CLC coordinators, implement their Action Plans, including development of community partnerships and engagement, development of a culture of collaboration, and use of community based learning? 



	PROJECT THEORY OF CHANGE
	
	IMPLEMENTATION EVALUATION METHODS

	PRT OUTPUTS:

PRT organizes training, technical support, and networking for:

· CLC coordinators CLC Organizing/Steering Committee

· Principals

· Teachers
	PIC OUTPUTS:

PIC mobilizes, supports, coordinates, and provides TA for:

· PAC

· Inter-ministerial meetings

· Eval and Research Committee

· Community Resource Group
	
	· Interviews of government and non-government agency personnel

· Interviews of PRT staff

· Interviews/focus groups of committees

· Interviews of consultants, curriculum developers 

· Observations of training sessions and embedded focus groups 

· Initial interviews/focus groups with principals and coordinators during training session 

· Analysis of school/community data

· Cross-site video conference focus groups of teachers, parents, others 

· Site visits: In person observations, interviews, and focus groups of principals, teachers, students, parents, community members (involved and non-involved in CLC) 

· Online questionnaires of parents, students, teachers, principals, community members (involved and non-involved in CLC)

· Document analysis of CLC action plans and self-evaluations

· Cross-site analysis of CLC benchmark data 
· Video conference interviews and focus groups with teachers, principals, and others at each individual site

· Collaboration/interaction with technology researcher

                               Continued >>>

	PRT SHORT TERM OUTCOMES:
	
	· 

	- CLC coordinators have capacity to use Guidebook and to organize community engagement

- Partnerships formed and agreements signed

- Other outcomes to be identified
	- Principals provide leadership to CLC

-Teachers adopt CLC, VCN and Community Based Learning

- Other outcomes to be identified
	
	· 

	PRT/PIC INTERMEDIATE OUTCOMES:
	
	· 

	- CLCs have action plans founded on community partnerships and engagement

-Other outcomes to be identified
	- Schools develop a culture of collaboration

- Other outcomes to be identified
	
	· 

	· Partners engage in strategic planning and collective action

· Changes in policy and practice support the development and sustainability of CLCs
	
	· 

	· 22 CLCs demonstrate organizational capacity


	
	


	IMPACT EVALUATION QUESTIONS:

3. To what extent and in what ways do the 22 CLCs accomplish the goals they set for themselves, including: 

· Ongoing collaborative partnerships between schools, families, and communities,

· Increased student success and engagement, and

· Enhanced access to educational services and lifelong learning for the communities?

4. To what extent and in what ways do the 22 CLCs show evidence of sustainability after the project funding and support end?



	PROJECT THEORY OF CHANGE
	
	IMPACT EVALUATION METHODS

	IMPACTS:

- Ongoing collaborative partnerships between schools, families and communities

- Increased student engagement and success

-  Enhanced access to educational services and lifelong learning for the community
	
	· Final site visits to all CLCs

· Final online questionnaires of parents, students, teachers, principals, community members

· Final interviews with PRT staff

· Individual CLC and cross-CLC analysis of implementation evaluation findings

· Individual CLC and cross-CLC analysis of CLC portraits, including school and community benchmark data



	LESSONS LEARNED EVALUATION QUESTIONS:

5. To what extent and in what ways do the project’s and CLC Theories of Change adequately represent the processes and outcomes of the initiative?  

· What, if any, adjustments need to be made to the project Theory of Change? 

· What general patterns and lessons can be drawn from the CLC theories of change?

6. What lessons does the project offer for policy and practice, particularly concerning establishment and support of CLCs in English-speaking communities in Quebec?



	PROJECT THEORY OF CHANGE
	
	LESSONS LEARNED EVALUATION METHODS

	- Openness to adjustment to theory based on evaluation learning
	
	· Final site visits to all CLCs

· Final online questionnaires of parents, students, teachers, principals, community members

· Final interviews with PRT staff

· Individual CLC and cross-CLC analysis of implementation evaluation findings

· Individual CLC and cross-CLC analysis of CLC portraits, including school and community benchmark data

· Facilitated meeting of multiple-stakeholder group to reflect on evaluation findings and contribute to lessons learned and adjustments to the Theory of Change
· Facilitated meeting of the project’s Evaluation Committee to reflect on evaluation findings and contribute to lessons learned and adjustments to the Theory of Change


Rationale for This Evaluation Approach

Given the critical nature of this project’s goals in increasing success of Anglophone students, development of effective collaborative partnerships, and enhanced access to educational services and lifelong learning for the community, it is essential that the evaluation be rigorous, comprehensive, informative, supportive to centres, and engaging of the multiplicity of stakeholders across Quebec.  The planned evaluation approach is multi-pronged and includes intensive, timely implementation evaluation that will inform the ongoing implementation of these centres over a notably short timeline, and captures quantitative and qualitative data across the centre network as well as in-depth portraits of each individual centre.  The plan also focuses on collaborative development of project and centre benchmarks, tracking of progress over time, and measurement of achievement of goals for the impact evaluation.  The evaluation team consists of a talented, committed, and experienced team of evaluators who bring international perspectives as well as important expertise not only in many aspects of public education including teacher quality, leadership, professional development, parent engagement, collaborative partnerships, innovative school organizations, but also in sociology of language-based groups, public health, school safety, and community justice issues.   An important aspect of the evaluation approach is the assignment of evaluators to centres for the life of the project, allowing for enhanced accuracy of school portraits and capturing of nuances of changes that take place.  Finally, this evaluation plan provides ongoing and end-of-project opportunities for broad-based discussions among project stakeholders to enrich the lessons learned and policy and practice recommendations that result from the evaluation.
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Appendix B: PRT Theory of Change graphic

Appendix C: Detailed Evaluation Purposes

Appendix D: Evaluation Framework with Detailed Evaluation Questions

APPENDIX A:  List of Community Learning Centres

Phase : Original 15 CLCs

Central Quebec School Board (1 project)

Central Quebec Community Learning Centre

Quebec High School

Eastern Shores School Board (2 projects)

Métis Beach Community Learning Centre

Métis Beach School





Gaspé Community Learning Centre
Gaspé Elementary 

Belle Anse Elementary

C.E. Pouliot (Gaspe) Polyvalent (English Sect.)

Eastern Townships School Board (1 project)

Eastern Townships Community Learning Centre
Pope Memorial Elementary 



New Horizons Adult Ed. Centre
English Montreal School Board (2 projects)

James Lyng Community Learning Centre

James Lyng High School

Laurier MacDonald Community Learning Centre

Laurier MacDonald High School

Jewish Day Schools Association (1 project)

Hebrew Academy Learning Centre

Hebrew Academy

Lester B. Pearson School Board (1 project)

Riverdale Community Learning Centre

Riverdale High School

Littoral School Board (2 projects)

Mecatina Community Learning Centre
Mecatina




Netagamiou Community Learning Centre
Netagamiou School

New Frontiers School Board (2 projects)

St. Willibrord Community Learning Centre
St. Willibrord School




Greater Huntingdon Community Learning Centre
Huntingdon Academy

St. Joseph School

Chateauguay Valley Regional High School

Chateauguay Valley Career Education Centre

Riverside School Board (1 project)

St. Lambert Community Learning Centre

St. Lambert Elementary

Sir Wilfrid Laurier School Board (1 project)

Laval Liberty Community Learning Centre

Laval Liberty High School

Western Quebec School Board (1 project)

St. John’s/John Paul II Community Learning Centre

St. John’s/John Paul II Elementary

Phase 2: Seven Additional CLCs

Central Quebec School Board

La Tuque High School
Eastern Shores School Board
Baie Comeau High School

Lester B. Pearson School Board
Riverview School
Littoral School Board
St. Paul’s School

Riverside School Board
Mountainview Elementary School
Sir Wilfrid Laurier School Board

Laurentian Regional High School

Western Quebec School Board

St. Michael’s High School

APPENDIX B: PRT Theory of Change Graphic
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APPENDIX C: Detailed Evaluation Purposes

Detailed Evaluation Purposes

The three broad purposes of this evaluation are listed below along with more detailed purpose statements under each:

1. To support the implementation of the project:

a. To provide in-depth, timely, formative evaluation to project staff and CLC stakeholders and partners, informing project and CLC implementation and mid-course adjustments as needed;

b. To promote reflection and sharing of progress, learning, and experiences among all participants within the project including project staff; CLC coordinators, community partners, principals, teachers, students, parents, and other stakeholders; 

c. To promote and build understanding and ownership of the overall work of the project among participants and members of the 22 CLC communities; 

d. To build / enhance the capacity of CLC staff and partners to effectively use external evaluation data;

e. To build / enhance a culture of learning through evaluation throughout the network of 22 schools;

2. To assess the attainment of the short and intermediate expected outcomes and the longer term impacts of the project:

a. To create useful, in-depth, case study descriptions of each of the CLCs, including context, partners, components, processes, strategies, innovations, challenges, and outcomes as well as cross-site analyses of implementation and outcomes that can be used to inform further development of CLCs in Quebec and nationally;

b. To provide summative evaluation concerning the achievement of the goals and objectives set out by the project including changes and outcomes in the CLCs;

3. To examine and identify the processes that  help or hinder the attainment of the expected outcomes and impacts and contribute to the validation and enhancement of the project Theory of Change:

a. To provide opportunities for reflection on evaluation findings that supports CLC staff and partners to be increasingly intentional in their ways of implementing their projects in order to achieve their goals, effectively using their own “theories of action;”

b. To share evaluation findings broadly through collaboration with LEARN staff to present findings at selected American and Canadian research and evaluation conferences, e.g., Canadian Education Association, American Educational Research Association, American Evaluation Association.

APPENDIX D: Evaluation Framework with Detailed Evaluation Questions

EVALUATION FRAMEWORK WITH DETAILED EVALUATION QUESTIONS

QUEBEC COMMUNITY LEARNING CENTRES: ENGLISH MINORITY LANGUAGE INITIATIVE

	OVERARCHING EVALUATION QUESTION:  IMPLEMENTATION

To what extent and in what ways do the PRT and PIC implement activities and processes designed to contribute to the capacity of the CLCs to achieve the short and intermediate outcomes, such as developing organizational capacity, forming partnerships, developing a collaborative school culture?

	DETAILED EVALUATION QUESTIONS
	SELECTED DRAFT INDICATORS

	What is the range of support services that the Project Resource Team (PRT) and the Project Implementation Committee (PIC) are providing to the 22 CLCs?
	· Types of support services provided

	To what extent and in what ways is the PRT responsive to the needs and concerns of the CLCs, especially during the start-up stage?  To what extent are positive, collaborative relationships established between the PRT and the CLCs?


	· Perceived responsiveness

· Types of collaborations established

· Perception of collaborative relationships

· PRT strategies or practices that are perceived as responsive

	To what extent and in what ways do the PRT and the PIC support the CLCs in establishing critical connections with regional and provincial resources?


	· Level of support in establishing connections with regional resources

· Level of support in establishing connections with provincial resources

· Types of support

	What is most useful and valuable about the technical training provided by the PRT?  What are the challenges and how are they resolved?


	· Perceived use and value of training

· Perceived challenges and resolutions

	In what ways does training and support through the PRT provide capacity building for constituents of each CLC?
	· Growth in capacity of CLCs

· Training and support perceived as building capacity

· 

	To what extent and in what ways does the work of the PRT/PIC focus on building a productive learning network among the 22 CLCs?  What is the role of video conferencing and use of the project website in supporting this work?


	· Strategies perceived to build a learning network

· Level of support for learning network

· Use of video conferencing capabilities

	DETAILED EVALUATION QUESTIONS
	SELECTED DRAFT INDICATORS

	To what extent and in what ways do PRT/PIC activities and processes of implementation and ongoing support contribute to the individual CLCs implementing strategies focused on the following:

· Ongoing collaborative partnerships between schools, families, and communities,

· Increased student success and engagement, and

· Enhanced access to educational services and lifelong learning for the communities?

	· PRT activities perceived to contribute to implementation of strategies by CLCs

· Level of contribution

· Processes developed and documented

· Strategies used by CLCs to improve student performance

· Strategies used by CLCs to enhance family engagement

· Strategies used by CLCs to foster school efficacy

· Strategies used by CLCs to contribute to community vitality

	In what ways and to what extent does the work of the PRT/PIC support CLCs in developing processes and infrastructures that will increase the likelihood of sustainability of the CLC, e.g., strategies designed to build support for CLCs in policy and practice, such as the inter-ministerial dialogue and cooperation, the networking between provincial associations and their partnerships with CLCs, the contact with School Boards.


	· Processes developed and documented to sustain CLCs

· Level of support for CLCs toward sustainability

· Types of support, e.g., inter-ministerial cooperation, networking between provincial associations, and contact with School Boards

	OVERARCHING EVALUATION QUESTION:  IMPLEMENTATION

To what extent and in what ways do the CLCs, led by principals and CLC coordinators, implement their Action Plans, including development of community partnerships and engagement, development of a culture of collaboration, and use of community based learning? 

	DETAILED EVALUATION QUESTIONS
	SELECTED DRAFT INDICATORS

	In what ways do CLC participants and stakeholders understand the concept of a community learning centre and the roles they play in the CLC implementation process?  To what extent do they develop a clear, shared vision of their centres?


	· Stated understanding of roles

· State understanding of CLC concept

· Shared written vision statements for centres

	To what extent and in what ways do the CLCs find helpful and use the Framework for Action in the implementation process?  To what extent do CLCs accomplish the development and implementation of the various steps in the Framework for Action?


	· Level of use of Framework for Action (FFA)

· Valuing of FFA

· Development of action steps

· Implementation of action steps

	DETAILED EVALUATION QUESTIONS
	SELECTED DRAFT INDICATORS

	To what extent do the CLCs use and value the training, technical assistance, and general support from the PRT and the collaborative relationships with other CLCs in the project? Do CLCs need assistance in areas not addressed by the PRT ?
	· Level of use of PRT support

· Level of use of relationships with other CLCs

· Other needed assistance

	Who are the stakeholders in each CLC?  To what extent are they involved in the process? How are decisions made? What is the role of the steering committee? What is the level of collaboration among the school and its partners and other stakeholders?


	· Identified stakeholders

· Inclusion of stakeholder groups and steering committee in development

· Decision-making strategies used

· Level of collaboration

	To what extent and in what ways are students involved in the development and implementation of each CLC? Why or why not?


	· Level of student involvement

· Types of student involvement

· Reasons for types and levels of involvement

	To what extent and in what ways are members of the community involved?  What school/community partnerships are planned and developed?  
	· Types of community involvement activities/strategies planned and developed

· Number of community members who use services

· Frequency of use

· Number of community organizations involved in partnerships with CLCs

· Types of community partnerships

	What other collaborations serve the implementation of each CLC?


	· Other collaborative partnerships

· Extent of social and other networks

· Financial support from other sources

	What is the range of services provided by the CLCs and how does it broaden and expand over time? To what extent do these services meet the needs and gaps identified? What are the constraints, challenges, and opportunities?


	· Types of services provided

· Numbers of services for different types of stakeholders

· Extent to which services meet identified needs/gaps

· Constraints, challenges, and opportunities identified

	DETAILED EVALUATION QUESTIONS
	SELECTED DRAFT INDICATORS

	What are the activities and exemplary practices these CLCs implement in the following areas?

· Quality education and lifelong learning

· Youth development, 

· Support for family and community,

· Recreation, e.g., sports, and arts/culture,

· Access to Information and Communication Technology (ICT), 

· Service integration and access

· Access to health services
	· Types of activities and practices in quality education and lifelong learning

· Types of activities and practices that support family and community

· Types of ICT available and use of ICT.

· Types of activities and practices that integrate service and demonstrate access

· Types of activities and services that provided access to health care

· Number of activities and practices in each area

· Extent of communication in each area

	What is the level of parent and other community member participation in the CLC’s activities and services?


	· Number of parents who participate in CLC activities and services

· Number of other community members who participate in CLC activities and services

· Level of time commitment and types of participation of parents and other community members (intensity of participation)

	What are the attitudes toward the school/centre on the part of parents, students, and other stakeholders at the beginning of the project, e.g., value of the school/centre and its services, comfort level, and to what extent and in what ways do these attitudes change over time?
	· Attitudes toward the centre

· Perceptions of value of centre

	What is the nature of the relationship of the school/centre and of the English-speaking community it serves, and to what extent and in what ways does this change over the life of the project?
	· Attitudes toward the centre and the community

· Openness to centre innovations

· Inclusiveness in decision-making process

· Level of community participation and measures of change over time

· Types of relationships or engagement of English community

	What is the baseline portrait of these schools/communities prior to or in early stages of the implementation of the CLC?  To what extent and in what ways do these schools/communities change over the life of the project? Do the changes reflect the outcomes defined in the individual CLC theories of change? Have any unanticipated outcomes/changes occurred?


	· Summary of above plus data from the province and the Canadian census including: For schools and adult education programs (including but not limited to): achievement rates on provincial exams, drop out rates, grade retention rates, enrollment levels; For community (including but not limited to): extent of English mother-tongue, ethnic diversity, income and education levels, occupational characteristics, 

· Similarity of actual changes and outcomes identified in CLC theories of change

· Unanticipated outcomes

	OVERARCHING EVALUATION QUESTIONS:  IMPACT

To what extent and in what ways do the 22 CLCs accomplish the goals they set for themselves including the following: 

· Ongoing collaborative partnerships between schools, families, and communities,

· Increased student success and engagement,

· Enhanced access to educational services and lifelong learning for the communities?

To what extent and in what ways do the 22 CLCs show evidence of sustainability after the project funding and support end?

	DETAILED EVALUATION QUESTIONS
	SELECTED DRAFT INDICATORS

	What are the types and extent of collaborations with social service, health, and other networks and institutions that are established by the CLCs?
	· Number, types, and characteristics of collaborative partnerships between schools, families, and communities, e.g., school collaborations with social service, health, and other networks and institutions

	To what extent and in what ways do students in the CLCs show progress in academic, health, and social success and engagement with the school community?
	· Student success measures such as improvement in achievement, graduation rates, attendance, and participation in after school activities



	What is the level and extent of participation in CLC activities and services by various stakeholders in the communities?
	· Level and extent of participation in CLC activities and services by various stakeholders

	What are the types and extent of educational services and opportunities for lifelong learning in the community that have been developed or enhanced by the CLCs?
	· Number, types, level of use, and other characteristics of educational services and opportunities for lifelong learning developed or enhanced by the CLCs

	To what extent do CLCs establish community/constituent support, diversified funding, and formalized policies and practices that may promote sustainability?
	· Level, types, and nature of community/constituent support, diversified funding, and formalized policies and practices that are developed by the CLCs

	In what ways was the implementation of CLCs similar and different across communities? 

In what ways was the impact of the CLCs similar and different across communities?
	· Similarities and differences in implementation across CLCs

· Similarities and differences in impact across CLCs

	What further support and resources are needed to enable CLCs to remain effective, consistent, and strong contributors to education and community development? 
	· Additional support and resources identified 

	OVERARCHING EVALUATION QUESTIONS:  LESSONS LEARNED

To what extent and in what ways do the project’s Theory of Change and the individual CLC theories of change adequately represent the processes and outcomes of the initiative?  

· What, if any, adjustments need to be made to the project Theory of Change? 

· What general patterns and lessons can be drawn from the CLC theories of change?
What lessons does the project offer for policy and practice, particularly concerning establishment and support of CLCs in English-speaking communities in Quebec?

	DETAILED EVALUATION QUESTIONS
	SELECTED DRAFT INDICATORS

	What factors were identified as either facilitating or hindering the work of the PRT/PIC and the CLCs? 

What other processes were associated with the more or less successful attainment of results?

What insights can be gleaned from the project and CLC “theories of change”?  In what ways might the project Theory of Change be modified to better capture the process?
	· Factors identified that facilitate or hinder the work

· Processes associated with successful attainment of results

· Insights from project and CLC “theories of change”



	What lessons does the project offer for policy and practice?


	· Project lessons for policy and practice


PIC mobilizes and supports:


Project Advisory Committee


Inter-ministerial Meetings


Evaluation & Research Committee


Community Resource Group


Network of School Boards





PRT organizes training, technical support & networking for:


CLC coordinators


CLC Organizing (or Steering) Committee


Principals


Teachers





Teachers adopt CLC, VCN & Community-Based Learning





CLC coordinators have capacity to use Guidebook & to organize community engagement





PIC coordinates and provides technical support to committees and networks





Partnerships are formed & agreements signed





Principals provide leadership to CLC





Partners engage in strategic planning & collective action





15 CLCs are hubs for education and community development in 


English-speaking communities in Quebec 





Ongoing collaborative partnerships between the school, families and communities








Increased student engagement and success








Enhanced access to educational services and lifelong learning for the community











CLCs have action plan founded on community partnerships & engagement





School develops a culture of collaboration





Changes in policy and practice support the development and sustainability of CLCs





15 CLCs demonstrate organizational capacity








� Smith, W.J. (2006).  The CLC Framework for Action for Anglophone Schools, Centres and Communities.  Laval, Quebec:  LEARN.


Smith, W.J. (2007).  The Resource Kit.  Laval, Quebec:  LEARN.
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