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Executive Summary

The present report discusses the implementation and evaluation of the Gaspe-Perce Community Learning Centre (CLC). It provides an overview of the background to the CLC, the processes of implementation over the past three years, and the methodology and findings from an evaluation conducted during the past year. The purpose of the evaluation was to examine the effectiveness and impact of specific programs of the CLC, namely: 1) the guitar lessons; 2) use of the video-conference network (VCN); 3) the school-community library, and; 4) the partnership with the “Carrefour Jeunesse Emploi” (CJE). The methodology for the evaluation consisted of a combination of quantitative and qualitative techniques. The aim was to take an in-depth look at the quality of implementation and assess the impact of programs on students and the community at large.  Some of the key findings from the evaluation are:

· The guitar lessons offered during lunchtime have engaged a core group of 15 students who have participated in a total of 35 lessons. The evaluation has revealed that the lessons have particularly appealed to students who are drawn to artistic endeavours and who have limited opportunities either in school or outside to explore their unique talents and skills. It is known that some of the students who have excelled in the classes face important socio-economic and academic challenges. The feedback from students has shown that the lessons have helped fill the need for youth to have access to artistic and cultural activities, which are generally lacking in the region. Nearly all of the students have said they would like to continue attending lessons in the new school year. This service promotes student engagement, peer-learning and a sense of community involvement (details in the report).
· The use of the VCN has doubled this year in comparison with last year. Positive remarks from both students and staff indicate that this is a useful tool and that it should continue to be developed. This relatively new technology fills a school/community need by reducing isolation, inherent with living in the ‘regions’. The ability to visually communicate with the world, for virtual school trips and community workshops and for multi-media and meeting space, this investment has paid for itself many times over.

· The idea of using a school library as a public/community library is innovative and practical, the library has been very successful with the students and staff, and less so with the community. It answers the need to support literacy in our schools but needs more partners and volunteers to make it viable. This is a challenge that the CLC wishes to address in the coming year.

· The partnership with Carrefour Jeunesse Emploi has been a win-win project from the start. The possibility of increasing the counsellor’s presence in the school from one day to two days provides an excellent opportunity to increase students’ access to career guidance and counselling, which has not been available in the school for several years. 

Overall, the evaluation has shown that the programs implemented to date have successfully responded to a need for students to have access to a broader range of learning experiences and supportive programs. Together, these programs show that the creation of a CLC has been both timely and appropriate, given the declining size of the English-speaking community in the Gaspe region and the gaps in services available in English. The evaluation has also pointed to areas for further development, such as: a) increasing access to the arts and to other enriching extra-curricular activities for students at the Gaspe Polyvalent, b) enhancing use of the VCN in the school and community, c) improving the visibility and use of the library for literacy and other activities, and d) deepening and expanding partnerships with organizations such as the CJE. 

The report begins with an introduction to the CLC and the school and community population. This is followed by a description of the findings from the evaluation of the four key programs. The report ends with reflections on the successes and challenges of the CLC, and recommendations for the future.
1.
Introduction

The following report is based on an evaluation conducted on the Gaspe-Perce Community Learning Centre (CLC). It took place from January through June 2010 and its main purpose was to assess the impact of some of the activities carried out to date, as well as to identify potential avenues for the future. The evaluation was based on a combination of qualitative and quantitative methods and focused on a selected number of key initiatives of the CLC, namely: a) the guitar lessons, b) the VCN, c) the community library, and d) the partnership between the CLC and the Carrefour Jeunesse Emploi (CJE).

The report begins with an introduction on the Gaspe region and the school and community population. This is followed by a discussion of each CLC program and the findings from the evaluation.

1.1
Background of the CLC and its community

The Gaspe region is quite unique in the province of Quebec for its English heritage. The English-speaking community here traces its origins back to the middle of the 18th century when fishermen from the Channel Islands (Jersey, Guernsey), Ireland, Scotland and England began settling in the region. The English community again grew in number when loyalist immigrants fleeing the American Revolution at the end of the 18th century arrived on the Gaspe coast. For years, economic development in the Gaspe region was predominantly stemming from the English community. Many villages were wholly English, and each had a thriving community life. 

Today, according to a 2006 survey made by Statistics Canada
, of the 14 585 citizens of the greater Gaspe area, 1810 have English as their mother tongue (12.4% compared to 7.7% for the whole province). The general trend, especially in the last half-century has been heading towards fragmentation, dissipation, assimilation and an exodus of the Gaspe region’s English communities. Today, the English community is a marginal yet still sizeable minority in Gaspe. Whereas in the past, the community would be unified by certain “English villages”; today, the Anglophone population of the region is fragmented in smaller pockets, which are scattered along considerable distances. 

One of the major consequences of this fragmentation is the absence of a meeting ground for Anglophones to build community vitality and community consciousness. This is especially true for the Anglophone youth for whom the school is more or less the only place where they can meet up with their friends. 

The urban exodus amongst the Gaspe youth – i.e. the fact that more and more teenagers and young adults choose to leave and settle outside their region, usually in large urban centers – is a phenomenon of intensified importance in the English-speaking community. The general perception that the region has “nothing in store” for them is without a doubt a major consequence of the gradual marginalization and disintegration of the region’s English community.

These are but a few of the specific realities facing the Gaspe-Perce CLC. The CLC has been working to create bridges between the scattered communities and between other community organizations working in the region (Vision Gaspe-Perce Now, The Committee for Anglophone Social Action and the Community Economic Development and Employability Committee to name an important few). The CLC has also sought to build partnerships with other organizations and to create projects and activities that get the English-speaking communities together, both old and young.

As a means to respond to the exodus of youth and create new opportunities for youth to remain in the region, the CLC has been working to support programs and activities that aim at promoting a holistic education. These activities aim to develop the students’ multi-faceted aptitudes in order to give them new kinds of motivation and life-projects.

The CLC was created in the winter of 2006 and became operational in the early spring of 2007. The present coordinator has been in this role since late September 2007.  The mission as defined by the Executive committee is: 

“The Community Learning Centre promotes the well-being of the English- speaking community of Gaspe-Perce through a focus on life-long learning and inclusive collaboration of all linguistic and cultural partners.”

The vision of the CLC is: 

“Whatever actions we undertake, we ask ourselves one simple question: Will this activity help our students achieve greater success in their lives? If so, by extension the community benefits.”

For purposes of clarity, we will understand the general constitution and mission of a CLC as the following: “A CLC is a school that opens its doors during the day, often beyond school hours and works with community organizations to offer activities in the school that are geared to students, parents and community members. The purpose is to promote student success, lifelong learning, and community vitality.”

1.2
The school and community population

As indicated, the English-speaking population of the region is fragmented in small pockets, which are scattered along considerable distances. To better understand the specific context of the region, we can turn to a statistical and graphical representation of the residential patterns of students at the schools. These facts highlight the phenomenon of fragmentation mentioned above. It is also important to remember the distances that separate each of these sectors.

The following table and graph indicate where the existing population of students from the three schools live: Gaspe Polyvalent school (GPS), Gaspe Elementary school (GES) and Belle Anse school (BAS) according to records for 2009-10. 

Table 1: Residential patterns of students

	Downtown Gaspe
	37

	Douglastown
	33

	York
	28

	St-George
	23

	Bougainville
	20

	Barachois
	18

	Wakeham
	18

	Sunny Bank
	12

	Haldimand
	12

	Sandy Beach
	11

	Point Navarre
	11

	Fontenelle
	9

	Rosebridge
	7

	Fox River
	2

	Cap-des-Rosiers
	2


Figure 1: Residential patterns of students
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2. Scope of the CLC

To summarize the beginning and evolution of the Gaspe-Perce CLC we will have to look back at the initial meetings between the three schools; Gaspe Polyvalent School (GPS), Gaspe Elementary School (GES) and Belle Anse School (BAS). Although GPS was the lead school, the elementary schools were asked to be a part of the development of the CLC. The three school principals along with members of Vision Gaspe-Perce now (one of the key community partners in the project) sat down for the first time in November of 2007. Throughout the school year the committee worked with Richard Walling (CHSSN) via video-conference. Mr. Walling was brought in through Vision to work as a facilitator and help the CLC get started. A representative from Wakeham Adult Education as well as a liaison from the English sector of the CEGEP was also asked to sit on this committee.  Through these meetings, the initial structure was put in place. 

3.
Evaluation Purpose 

The purpose of this evaluation is to help paint a general picture of the CLC and specifically, to see where it has been and where it is now, and to help develop a strategy for the future. The report was written for the stakeholders in the CLC: the CLC project and the Ministry of Education, Leisure and Sports (MELS), the school board, and most importantly the students, families and the staff of the English-speaking schools in the Gaspe-Perce region.
4.
Methodology

The evaluation report is broken down in the following manner:


a) First, the evaluation examines the three CLC sponsored activities. Each activity is evaluated using similar methods; surveys with the students the staff and the community, focus groups with the students and one-on-one meetings with partners. Each section ends with conclusions and recommendations.


b) Second, the report engages in a similar analysis, but this time applied to one specific partnership the CLC has established with the Carrefour Jeunesse Emploi. Again, the analysis is based on one-on-one interviews and surveys within the community to gain a larger perspective.

5.
Findings

5.1
Guitar Lessons

Initially, the guitar lessons were introduced at the Gaspe Polyvalent with two simple objectives. The first was to answer a demand amongst the students for music instruction. The second objective was to have the students give something back to their immediate community. This method was developed by asking the question “How will the students pay for their lessons?” The response was, by giving an equal amount of their time volunteering at the school and in the community. Over the first two years this was an easily managed situation. The “guitar students” helped in numerous ways around the school library and video conference room. By the third year, with so many students involved, it was difficult to ‘balance the books’. However, once the culture of volunteering had been established amongst the students, it spread like wild fire. We were never short of volunteers for any given activity at the school or in the community. 

In evaluating the guitar lessons, the goal was to assess three key questions: a) there impact on students, b) whether they are responding to a need, and c) how they could be improved. The larger question was to examine how the guitar lessons contribute to the mission and role of the CLC in supporting youth development. The findings reported in this section rely mostly on student and teacher comments gathered in focus groups held in May 2010. 

Participant profile and attendance

Attendance records for the program reveal the following about student participation in the guitar lessons:

· During 2007-2008, 5 students from the “Polyvalent” and 1 student from Gaspe Elementary attended lessons on a regular basis. 

· During 2008-2009, 9 students from the “Polyvalent” and 2 adult students from the community attended lessons regularly.

· At the start of this year, a total of 29 students signed-up for the lessons and about 15 students attended on a regular basis. The other 14 students (and one teacher) attended at least 2 lessons and stopped participating for a variety of different reasons. 

As indicated above, the number of participants in the guitar lessons has been increasing steadily since 2007, and almost doubled in the last two years, from 6 to 11 students. By the third year, a different approach was necessary due to the large number of requests. This past year, group lessons were the answer. Three times a week guitar students would gather at lunchtime to practice. More advanced students would help some of the beginners, which demonstrates an excellent example of peer-learning. 

The profile of participants this year also shows that in general, students that signed-up were mostly in Secondary I-III.  Moreover, the socio-economic and academic profile of most of the participants indicates that the music lessons have engaged students who tend to be less engaged in school and have more limited access to extra-curricular programs outside of school. This finding suggests that the music lessons provide a positive outlet for students who have limited avenues through which to explore their talents and potential.

Music lessons fill a gap and a demonstrable need
The level of student interest and participation in the guitar lessons indicate that the classes answer a real need. In the focus group discussions, students underlined strongly the importance of having artistic activities at school. Students said that they particularly enjoyed the guitar lessons and would like them to continue. However, they also said that they would enjoy different kinds of artistic activities (e.g., various musical instruments, drama, and improvisation). Overall, it is clear that students yearn for more artistic activities in their lives, which are generally difficult to obtain in English in Gaspe. Below are quotations from students on their views about art and music lessons at school.

“We used to have drama which was amazing…”

“It would be so nice to have music classes…”

“We should have guitar or music classes during class hours…”

“It’s great to have guitar/singing sessions; many schools don’t even have that…”
Artistic activities can promote positive youth development

In the focus group discussions, students expressed that guitar lessons and other artistic classes can help prevent students from engaging in negative behaviours and enhance their learning and development. In the quotations below, students describe how artistic classes allow youth to fill their leisure time with positive and constructive activities.

“I like the guitar classes; we have nothing else to do, it gives us a hobby…”

“As a hobby, the lessons keep you occupied…”

“Guitar lessons are good because they keep people out of trouble, like drugs…”

“It gives people something to do…”

“It gets people off the computers…”
The results show that students feel that having a hobby or a passion is valuable, and that it can allow them to fill their free or idle time with constructive activities. Outside of school, students have limited access to these kinds of artistic activities in which they can both learn and spend positive time with peers. Students believe that living in an isolated region with a lack of opportunities for artistic and other extra-curricular activities contributes to delinquency and other problems. 

Constraints and challenges 

In addition, students offered comments on how the guitar lessons could be improved. Most of the comments focused on the length of the lessons, the choice of giving them at lunchtime and the lack of transportation to attend lessons after-school. A few quotations are highlighted below.

“The lessons go fast in 30 minutes…”

“It would be fun if it was longer…”

“After school would be good….”

“It’s hard to get to guitar classes because they’re on lunch hour, and there are other things going on at that time…”

“We should have guitar or music classes during class hours…or after school (if we had a bus)”

As indicated earlier, students attending the school come from isolated villages that are situated far from each other. For most students, the only form of transportation available to go home after school is the school bus. Varying schedules for after school bussing (mostly dedicated to specific sporting events) or no late bussing at all, has left after school activities difficult if not impossible.

The evaluation of the guitar lessons brings us to the following conclusions:

1. There is a real need and demand amongst students for guitar classes in particular, and for artistic classes in general. Dramatic arts and music are currently absent from the school curriculum. These activities may be particularly sought after by students who would benefit the most from them, because of their desire for extra-curricular activities and engaging activities at school.

2. Students will most likely continue attending the guitar classes as long as they are organized (three, thirty minute lessons per week scheduled at lunch-time).

3. Students would most certainly participate in different activities of an artistic nature if they were offered (ex: singing, rapping, drama club, band…)

4. Students value artistic and extra-curricular activities and see them as a way to develop a hobby and to fill their leisure time with fun and constructive learning opportunities.

5. Many students would like the guitar classes to be longer and would attend after-school classes if transportation were available.
6. Paying for guitar lessons through volunteering and community service is a win-win situation.
5.2
Community Library

When the present coordinator was hired in late September 2007, one of the first projects tackled was the creation of a community library. The existing high school library has undergone a massive transformation including paint and new carpet renovations, the establishment of literacy partners like the Center for Literacy in Montreal and the Quebec Federation of Home and School Association, the setting up of a “lounge”-type space for students and library users, and the widening of opening hours to accommodate the community.

This project addressed many issues that keep in line with the mission of the CLC. First, as concerns the holistic development of the students and life-long learning, the library aimed to promote literacy and a general interest in culture, knowledge and reading. Setting up a comfortable and inviting space was seen as an incentive to get students interested in books. This year alone more then 1,000 new/slightly used books have been added or loaned to the library, at no cost to the school or school board. Second, although Gaspe shows a notable lack of modern books in general compared to say a larger urban centre, in downtown Gaspe itself, we can find three main sources of books: the municipal library, the Cegep library and a private bookstore. Of the three, only the municipal library holds a small number of English books. The creation of an English public library within the GPS would thus address this absence. Third, and more generally, creating a public library would also create a community hub; an open space where the fragmented English community could meet and share ideas around common interests.

The library must be evaluated according to two different aspects: as a community library and as a school library. The evaluation is based on data gathered on the actual use of the library and on student and teacher comments in focus groups, questionnaires and surveys. 

Community use of the library

Based on the borrowing trends over the past three years, it must be said that the community library has been a much less successful project than was previously envisioned. Since the opening of the library to the public, the number of residents from the community using the library in the evening has dwindled from several per week to one or two to almost no one at all. This can be explained in several ways. First, is the declining popularity of libraries due to factors such as the internet. In the Gaspe region, an additional barrier is the distance needed to travel, which is especially difficult in winter. Yet, even with the physical transformation of the school library to make it more “user-friendly” and accessible, and the addition of many recently published books, the library has not been used by adults to the degree that was expected. 

Students’ perceptions and use of the library

One of the goals of the evaluation was to determine how students perceive the library, if it answers a need on their part, and how the space could be improved to better suit the needs of the school and the students. In speaking with the students, there was an overwhelming consensus concerning the importance of having the library as it is today (transformed, painted, and including a lounge space). It was particularly striking to notice how much the students felt it was important simply to have a space in the school where they could sit down and “hang-out” or socialize and relax with friends. It is probably this aspect of the library that most clearly answers a need. In other words, the need here is for students to have access to a space of their own. Students expressed that they do not always feel welcome in other parts of the school because these areas “belong” to the French students. One student articulated the need for a communal space for the English students in this way:

“We need a lounge…we need a place like this…we can’t walk the square
 all day…”

It must be noted that the English school takes up only a section of the third floor of the Gaspe Polyvalent. The rest of the building is largely occupied by the larger population of French students. The two quotations below illustrate how students feel about their status relative to the French students at school:
“It’s their school.”

“We should have our own cafeteria instead of the one shared with the French side.”

Library as an inviting place that serves social and pedagogical needs
Other than answering the need for students to have a place of their own, the library also answers a very concrete pedagogical need. It was noted by many students that they have been asked to use the library for class projects, especially in English and science classes. On this issue, however, it should be noted that students carry out most of their research on the internet and do not regularly browse or make use of library books. Indeed, it became clear from the focus group discussions that students do not read on a regular basis. Most of them perceive the books in the library to be old and dated. They prefer reading things on the internet and are visibly attracted by “new books” and “new authors”. The following quotes provide evidence of this:

“I don’t like the old books…”

When asked if they read often, the general answer is “no”.

When asked if reading is important, no one answers “yes”.

“The library should get new books.”

“Does anyone even read the books in here?”

“The books are pretty old.”
The limited amount of traditional reading that students do on a daily basis suggests that the CLC could shift some of its attention to encouraging literacy and reading among students. The attraction that students have shown towards the library as a social space may offer an opportunity to captivate students and engage them in reading. When spending time in the lounge, students have been known to pick up and browse through magazines and books.

The other major finding worth noting was the tension students felt between different facets of the library, namely the library, the lounge and the computers. Many students used the library to study and felt a quiet space should be created where students could do their work undisturbed:

“There shouldn’t be any computers because too many students come in to play games and make noise; the library should be a quiet place…”

“There should be two sections (one noisy, one quiet)…”

“The computers have to go, the library should be quiet…”

“I like the library but the computers have to go…”

“This should be a place where we do serious work; all computers are used for fun instead of education…”

It thus seems that even though students value the library for the lounge and the computers, they also feel that the use of the library as a space for socializing and relaxing with friends enters in conflict with their potential desire to have a quiet place to do serious work.

The evaluation of the library thus brings us to the following conclusions:

1. Since one of the primary objectives of the community library is to provide a meeting ground for members of the English community, the CLC may need to start looking at other ways of attracting people to a “hub” for the community. It has thus been proposed to organize a book club or build a partnership with one already existing, or to build a partnership with the Writer’s Guild.

2. As a community library, the activity should be reconsidered and the CLC should work to find new ways to get people interested in this space. Alternatively, the CLC could find another space or project to be used as a “community hub”.

3. As a school library, the activity answers different needs on the part of the students and the school. For students, the library offers them a new space where they can hang-out and feel a bit at home, a fact greatly valued by them. 

4. For teachers, the library offers a space where students can use computers for classes and books for research projects.

5. It is clear that students are not using the library solely for its books. Most students do not read the books contained there preferring to read internet content and judging the books to be “too old”. The CLC could work with other literacy partners in promoting reading as a valuable and enriching activity.

6. Some students, even though they appreciate the lounge above all, judge that it enters in conflict with the library seen as a place of work and reading. The CLC may want to look for ways to create separate spaces for books, lounge and computers.

5.3
Use of the VCN

The evaluation of the VCN Room should reveal if the system answers a need both at the school-level and at the community level. We seek to evaluate both if the students value the service, if teachers have been integrating and will integrate it into their curriculum, and if community members have been utilizing the VCN. The evaluation relies on the student focus groups for qualitative data and on a survey conducted specifically with teachers receiving VCN training for quantitative data. We will also look at the VCN sign-up sheet data for extra indications on the level of use of the system.

From the three focus groups with secondary two and four students, we find that all students are well-acquainted with the VCN; they have all been introduced to it in certain classes or in certain activities. Of the latter, we can mention that the “Biosphere” activity, the “Authentik” magazine activity and movie showings were highlighted by the students. 

Another point of interest concerning the students is that many of them could imagine many possible uses for the VCN system, both for themselves and for community members. Students often mentioned that they would be open to activities involving communication with other countries.

“The VCN is good for visual support and power points for presentations…”

“It’s good for educational movies…”

“It’s a very good resource that can eliminate distances…”

“It’s really cool! You can see the world. You can talk to people in Paris…”

“It’s good to meet people from outside…”

“It’s good for businesses too…”

“You can use it to learn languages…”

“It would be fun to do it with other countries…”

Although students feel motivated to engage with the VCN, the absence of a late bus seems to limit them in developing their use of it as an after school activity.

“The VCN is good, but only when we have sleepovers…”

“Would you come watch movies at night?”

“Yes, but there is a transportation problem…”

“We should use public transport (rent the public buses)…”

On the teachers’ part, in a survey concerning a VCN training they had received, they were asked the following question: To what extent are you motivated to use the video-conference as part of your curriculum? To this question, 11 of the 20 respondents answered “Considerably” and the remaining nine answered “Moderately”
. Again, this shows that the VCN system is meeting a need.

	2009 – 2010 School year  

Number of registrations on the VCN sign-up sheet



	September
	21
	February
	21

	October
	19
	March
	38

	November
	21
	April
	46

	December
	21
	May
	46

	January
	26
	June
	34

	

	Total VCN room uses for 2009-10: 293

	Total VCN room uses for 2008-09: 158

	Total VCN room uses for 2007-08: 148


In a survey conducted with teachers, comments given by respondents confirmed that the VCN was used and appreciated in the class context. Most of what was said by students was also stated by teachers (ex: connecting with remote communities, using VCN for conferences and class presentations, etc.)

“It is used for numerous classes.”

“It offers all kinds of possibilities for education.”

“Group project presentations.”

“Excellent addition – planning to use more conferencing next year. Know the basic skills. Gave a conference – supported by Don.”

“Sharing classes with others outside of the four walls…great!”

“We need to get more teachers using it.”

In terms of community use of the VCN; many workshops, health information sessions (known as Tele-Health sessions and organized by the CHSSN and Vision) and meetings have been offered in this facility over the past three years. During the first two years, specific records were not kept on the attendance of users (the facility was shared with all community partners: CASA, Vision and the CEDEC) as there was never a charge for this service. This year, four parent workshops were offered, one workshop had two parents, one workshop had 6 adults, a third workshop had four parents and two teenagers and the last one was cancelled as no one registered (no charge for the service was maintained).

The evaluation of the VCN thus brings us to the following conclusions:

1. The VCN answers a need for the students who enjoy the uses already being made of it and who can easily conceive of many other potential activities.

2. The VCN answers a need on the part of the teachers who are using it as part of their curriculum and who are also motivated to integrate it more.

3. The staff is generally enthused by the possibility of using more of the VCN for their classes. The CLC should promote this by giving more VCN workshops so that teachers become more autonomous.

4. Although the community uses the VCN for various purposes, this service could be better exploited (possible user fees for sustainability).

5.4
Partnership with the Carrefour Jeunesse Emploi (CJE)

To evaluate this partnership, we will rely on data given by the CJE concerning the number of students who have visited the CJE counsellor and the number of workshops organized by the same counsellor. The evaluation is also based on an interview conducted with the counsellor. 

As was mentioned in the introduction, the CJE counsellor is present in the English high school one day a week and also organizes various workshops with the students (ex: budgeting classes, job search strategies, self-esteem workshops, cover letter and resume writing, mock interviews, etc.). The aim of the evaluation was to assess if the partnership has been successful in answering student and community needs, if the CJE is satisfied with the way the partnership has been established and if there are ways it could be deepened or ameliorated.

According to CJE counsellor, the number of students using the guidance counselling service has been steadily rising since the beginning of the partnership. According to the counsellor, the partnership went through a natural period of adaptation and has slowly become a more integral part of the school. As s/he explained, “there has been a period of adaptation where I have had to gain the students’ trust. Below is the total number of individual and group sessions conducted by the CJE since the fall of 2009.

The monthly reports of the CJE indicate the following:

- 68 individual students were interviewed in individual counselling sessions

- 34 students participated in classroom sessions 

- 8 workshops were held on topics such as self-esteem, resume writing, job interviews, and financial management.

Based on the results of the past year, the CJE counsellor expects the number of visits by students to continue to increase. When asked if s/he believes that the partnership has been beneficial for the CJE, the counsellor responded:
“It has allowed the CJE to have access to the English student clientele. As the number of students coming to see me is on the rise, it allows the CJE to answer a real community need.”

As it stands, the CJE has no recommendations as to how the partnership should be changed. The only desire expressed by the CJE counsellor is to be present at the school two days per week instead of one. The school staff has been most cooperative, which indicates further that the partnership is gradually becoming better integrated in the school.  The counsellor mentioned that the CJE is willing to help implement a new “entrepreneurship class” with secondary five students. The program could be centered on the creation of a student cooperative or the creation of multiple micro-enterprises. The CJE counsellor has also offered to help with the present program offered at the school, which focuses on drug and alcohol abuse counselling. 
The evaluation of the CJE partnership leads us to the following conclusions:
1. That the guidance counsellor answers a need of the students and that as time passes, more and more students are benefiting from the service.

2. The CJE counsellor would be willing to be present in the school twice a week.

3. The CJE counsellor is willing to strengthen the partnership by assisting with pertinent programs in the school and helping to implement new ones.

6.
Key Successes and Challenges
Overall, the results indicate that the CLC has implemented programs that are helping to fill gaps in available services and enhancing the lives of students and their success in school. The evaluation has also shown that there is great potential to improve upon and expand the existing programs, and to explore new opportunities for developing programs that support students and the local English-speaking community. With the exception of the community library, the programs and services have all been used to a significant extent. Use of the library may also increase once it becomes more well-known by the community and other activities are organized that attract people to the library. 

The original concept of the CLC at Gaspe was based on collaboration between three schools. This has been a fairly challenging strategy to develop, for many reasons (e.g., the part-time status of the CLC coordinator, the demands on principals’ time at the three schools, and the challenge of combining the missions, structures, and schedules of three organizations). In spite of these challenges, the CLC has succeeded in creating synergy in terms of networking and collaboration between the three schools. Although the collaboration has yet to reach its full potential, there are positive signs in that direction. For example: a) High school and Cegep teachers have discussed curriculum changes together, b) the Cegep director has given guidance to Secondary V students, c) Adult Education students have used the high school facilities for the library and VCN, d) high school students have volunteered their time at the elementary schools, e) elementary schools have offered activities for former students, such as those from the high school, Cegep or Adult Ed. during youth centre and movie nights.  A description of some of these activities is available online at the following link:  

http://www.learnquebec.ca/export/sites/learn/en/content/clc/documents/Gaspe_CLC_2of3_coordinator_activities_report2010.5.pdf
Among the key challenges of the CLC in the past few years has been the change in principal leadership. The principal of the lead school of the CLC (Gaspe Polyvalent) changed schools during the winter of 2009, which destabilized the important relationship that had been developed with the coordinator. The former principal had also been responsible for initiating a number of new programs under the CLC, which could not be sustained by the coordinator alone. Fortunately, the three principals of the school managed to join forces and maintain the momentum of the CLC within their respective communities. 

One additional and important challenge to the CLC has been the recent cuts to transportation, which have virtually prevented any after school program from being run because students cannot attend unless there are buses to take them home. As a result, of the primary functions of the CLC in supporting after-school programs has been seriously threatened. Again, the principals managed, with the help of outside funding (CHSSN healthy living grants, NANS funds) to maintain and even strengthen some of the after-school activities.

7.
Potential Plans for the Future
At one of the CLC steering committee meetings, a strategy of “moving closer to the community” was formulated. In a nutshell, the purpose of this strategy is to develop more community-based programs and activities at Gaspe Elementary school, while continuing to support and maintain existing activities and programs at the Gaspe Polyvalent and Belle Anse school. Some other recommendations are as follows:

- Expand the CLC Steering committee to include more community members/partners;
- Organize a “re-launch” of the CLC at the Gaspe Elementary in the fall. Everyone from the community will be invited;

- Other activities for children and youth that will be explored are: a community gardening project, a CLC youth activity centre, a book club, and a Mother/Goose early childhood reading program.

In addition, the CLC will explore other ideas for programs and services for adults, such as a “drop-in for adults at GES” which might include things like ball-room dancing, arts & crafts, music, line-dancing, exercise classes, and cooking classes. The specific activities will be determined based on interest in the community and the availability of resources, including instructors.

8. Conclusions

As mentioned earlier, there is a real need and demand amongst students for guitar classes in particular and for an integrated arts program in general. The demand seems to be emanating from many of the students with difficult socio-economic backgrounds, therefore the students who might benefit the most. The relevance of the arts to academic success is no secret. For instance, the necessary discipline that is required to learn a musical instrument is similar to the discipline required to study math, history, etc.

It would appear that students value artistic and extra-curricular activities and see them as a way to develop a hobby and to fill their leisure time with fun and constructive learning opportunities. Comments from many of the students would indicate that the time is right to introduce a more integrated art program into the three schools. Guitar lessons that stimulate volunteering, community service and peer-learning must be nurtured and supported.  As indicated earlier, the vision statement of the CLC is: “Whatever actions we undertake, we ask ourselves one simple question: Will this activity help our students achieve greater success in their lives? If so, by extension the community benefits.” Hence, whatever cultural and artistic opportunities we can offer to the students of our CLC agrees with our vision statement!
The primary objective of the community library was to provide access to information or a community hub for the English speaking community. The present situation is not living up to its potential and must change if it continues in September.  As a school library, the activity answers different needs on the part of the students and the school. For students, the library offers them a space where can read casually in the lounge. The CLC can continue to work with the school and literacy partners in promoting reading as a valuable and enriching activity. 

According to the sign-up sheets for the video-conference and multi-media room, use of these facilities has almost doubled from last year. Teachers are becoming more adept and comfortable using the equipment and are prepared to include its use in their respective curriculum. They have requested more training and the CLC should continue to support VCN by providing workshops, helping coordinate activities and facilitating video-conferences when possible.

If video-conference equipment can be installed in all three schools this would increase the opportunities for the students and staff and ease the transportation requirements to send everyone to the Gaspe Polyvalent. 

Setting user fees for community organizations and businesses remains an untapped resource for financial sustainability.

The important partnership developed with the Carrefour Jeunesse Emploi will continue next year. This service will potentially be doubled (2 days/week) with the counsellor becoming more involved in existing programs (entrepreneurship, drug and alcohol awareness, etc.) as well as developing files on individual student career interests and hobbies. As stated previously, this partnership reflects a win-win situation for the CLC and the CJE.
Finally, as indicated earlier, one of the original goals of the CLC was to become a “hub” for the English-speaking community. This has been challenging to realize because the English community is highly dispersed and living in remote communities. It might be argued that there are many pocket communities in this region; from individual church groups to specialty organizations, from sports clubs to cultural gatherings, all with seemingly well defined territories and boundaries. Perhaps a little more ‘unity is needed in the physical community’? It is clear that students at the Polyvalent would like a place where they can meet and interact with their peers during non-school hours.

The question remains how the CLC, as a grouping of three schools and several community partners, can more fully respond to these needs and challenges. This question will continue to be explored as the CLC moves forward. 
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� �HYPERLINK "http://www12.statcan.gc.ca/census-recensement/2006/dp-pd/prof/92-591/details/page.cfm?Lang=F&Geo1=CSD&Code1=2403005&Geo2=PR&Code2=24&Data=Count&SearchText=Gasp%C3%A9&SearchType=Begins&SearchPR=01&B1=All&Custom="��Statistique Canada : Recensement 2006 : Gaspé� [�HYPERLINK "http://wikiwix.com/cache/?url=http://www12.statcan.gc.ca/census-recensement/2006/dp-pd/prof/92-591/details/page.cfm?Lang=F%26Geo1=CSD%26Code1=2403005%26Geo2=PR%26Code2=24%26Data=Count%26SearchText=Gasp%25C3%25A9%26SearchType=Begins%26SearchPR=01%26B1=All%26Custom=&title=Statistique%20Canada%C2%A0%3A%20Recensement%202006%C2%A0%3A%20Gasp%C3%A9"��archive�], http://www12.statcan.gc.ca/census-recensement/2006/dp-pd/prof/92-591/details/page.cfm?Lang=F&Geo1=CSD&Code1=2403005&Geo2=PR&Code2=24&Data=Count&SearchText=Gaspé&SearchType=Begins&SearchPR=01&B1=All&Custom=


� ‘Walking the square’ is an expression that simply means walking in the hallway in a loop that forms a square. 


� The possible answers being “Considerably”, “Moderately”, “Minimally” or “Not at all”.
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