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                                            James Lyng High School
        Community Learning Center

                                 Evaluation

Background

The community Learning Center at James Lyng High School grew out of its earlier initiatives under Agir Autrement Phase 1.  Under this MEQ (later MELS) program the school engaged in a number of practices tailored to meet the special educational needs of its community.  Among the interventions adopted by the program, internally referred to as I Can I Count were

· Smaller class size

· Project-based learning and evaluation

· Advanced use of IT

· Intensive intervention and support with parents

· Outreach to and inclusion of community resources.

When the CLC project proposals were solicited in 2005, James Lyng was eager to become part of the network being developed, seeing this as a way to deepen and advance its existing orientations to the Southwest Anglophone community.  


After the project launch in December 2006, intensive preparation for creating a framework and action plan began.  A Town Hall meeting, moderated by David Gobby from Concordia University united representatives from all corners of the community. This group conceived a set of common objectives which have informed all subsequent CLC programs.  They are

· To provide appropriate supervised activities for youth outside school hours

· To advance healthy lifestyle choices

· To improve employability prospects for the community.

Introduction

This evaluation of the James Lyng Community Learning Center then, must also center on these three objectives and how well they have been addressed.  A secondary objective, to engage and inform all stakeholders of the CLC process will also be touched on in this document.

In conducting the evaluation we have drawn on a number of methods and sources of information.  Questionnaires were created to examine specific indicators for Graduates, Parents, and participants in after-school activities.  Data collected through the Tell Them From Me on-line student survey was used to establish a context and to provide supplemental information on student life and attitudes.  Summaries of Partnership Table meetings provide examples of the type and quality of interaction between the CLC and other community agencies.  Finally, the reports delivered to the Governing Board offer a complete overview of daily operation of the CLC and its quality of responsibility to stakeholders.

The accumulated data supports the continued existence of community partnerships as a way to deliver extended services to James Lyng’s youth, their parents, and the wider community.  It also suggests some direction for the future.  Clearly the activities of the CLC have had an impact on the community.  Clearly too, there is a lack of awareness of the origins of these activities and their association with the CLC as an organization.  Whether it is important to brand the activities, or if it is sufficient that they have impact is a decision which must be made in the near future

After School Activities
Completion of the Tell Them From Me on-line student survey has provided valuable data to the CLC in its examination of the impact of after school activities.  We note with satisfaction that 68% of grade 7 youth participate in clubs (twice the expected proportion based on a replica school).  Overall, girls participate more in clubs (58%) compared to boys (42%) but both outperform the Canadian norm as well as the replica school.  Participation in school sports too is high with 70% of boys and close to half the girls engaging in these healthy supervised activities, well above what might be expected from this population.  It is then not surprising that in the targeted characteristic of “Positive sense of belonging” youth at James Lyng show strength.  Three quarters of James Lyng students fall into this positive category compared to 68% in the replica school.  More important among the always problematic male population, the positive rating rises to 82%.  Of interest is the high sense of attachment to the school expressed even among youth repeating grades once (71%) or twice (70%).  

Major responsibility for implementation of after school activities falls to the CLC partner Youth Fusion whose activities ranged from Environmental (Green Team) to Video Game Programming and Skateboarding/BMX (West End Riders) .  Student response to these activities has been highly positive, with each attracting a core of about 10 youth and a floating participation in greater numbers.  Students had high praise for the variety of the activities; found them Interesting (3.6 on a scale of 4); Contributing to a better school life (3.7) and were Proud of their participation (3.5).

Parent awareness of, and satisfaction with this service of the CLC has been challenging to evaluate.  Telephone interviews showed high recognition for the Homework/tutoring program here at the school, which has only partial support from CLC partners.  Major activities, such as the Green Team, Newspaper, and Media projects had very little penetration among parents surveyed.  Parents had little awareness of their child’s after-school activities and so were not in a position to observe changes at home which might be related to such participation.  It is clear that there has been a lack of effective communication to parents on the part of the CLC.  Discussions at the Partnership Table have led to a future plan to address this gap through greater use of the school’s web site, and a stronger presence at Parent Information evenings.

Employability Initiatives

To fulfill its mandate of improving employability, the James Lyng CLC has sought the support of community partners such as Tyndale (Internship program), the YMCA You Can Go secondary access program, the Erin Sports Association, and Adult Education and Vocational Services at the EMSB.  An identified goal within our community over the past few years has been to encourage post-secondary attendance at Trade/Vocational schools .  It had long been observed that youth often faltered after completing high school at James Lyng, and the perception evolved that directing youth to trades would provide more long-lasting access to the market place than encouraging CEGEP, the latter path often ending without success.  It is therefore encouraging to note that according to Tell Them From Me data intention to enter vocational has risen from 16% in 2008 to 26% presently.  
While we cannot definitively say that it is CLC intervention that has sparked this increase, clearly there is a connection.


Graduates who responded to our questionnaire though, identified parents and other family members as the most influential in directing their post-secondary choice.  No mention was made of the various interventions sponsored through the CLC (except for the Trades Fair, which received one mention).  Based on this data, we may look to a greater impact in the future through working with parents and empowering them to direct their children to successful career pathways.


The choice of French instruction to support adults in the community appears to have had the anticipated result.  There is a high degree of satisfaction with the CLC in this area and in fact, two program participants credit the project with their success in finding employment.  Nevertheless, there is little awareness among this group of the role or mission of the CLC; they remain consumers of a product rather than being engaged in community development.

Partner Satisfaction


Members of the Partnership Table recognize that there is advantage to them in being closely connected to the CLC.  There is a perception that our goals are intertwined and that pooling resources and capacity is mutually advantageous.  Given that it is clear that the CLC concept is solidly entrenched in the Anglophone network of southwest Montreal.


Moreover, although our francophone counterparts do not sit at the partnership Table they maintain ties of communication, cooperation and mutual support, particularly in the area of ‘Persévérance Scolaire.’

Devising the appropriate mechanisms of cooperation remains a challenge as does communication among partners and between partners and James Lyng.  The informal structure that is the Partnership Table has allowed for varying degrees of commitment at any given time and this continues to be an advantage.  Partners are more likely to be closely attached to the CLC when a grant or project is active in their own organization.  Given the large number of partners attached to the CLC at James Lyng this ebb and flow of commitment is an asset.

Conclusion & Recommendations


Relationships between the James Lyng CLC and its partners are consistently strong and positive.  There has been some difficulty in the past year related to communication and it is important that this be addressed in order to preserve the character of the partnerships.

· Regular, clear, consistent communication methods must be developed among members of the Partnership Table.   
· Relevant documents, calendars and links to Partner sites must be included in the James Lyng web site
· Recognition of the contribution of partners should be formalized as an award or event
Engagement of parents in the CLC process has been weak although there is a high degree of satisfaction with projects and programs.  Additional parent involvement is important

· Strong presence at all parent information nights should begin in September 2010

· The Parent/Student Liaison Animator shall be invited to sit as a regular at the Partnership Table

· An interactive feature on the web site will solicit parent in-put for CLC projects and programs

Although hard data has not been gathered for this evaluation on the engagement of teachers, it is apparent that this has been a weakness of the James Lyng CLC.  Commitment of teachers to the process will make parent involvement more likely and regular communication more effective

· The  CLC coordinator should be invited  to be a member of the Staff Council
· Staff council should appoint a delegate to the CLC partnership table
· A mechanism should be devised to promote use of the videoconference as classroom/curriculum support.
Youth Fusion Evaluation Summary
Youth Fusion distributed questionnaires at random to youth at James Lyng to gage their participation in, and attitude toward the various clubs and activities that their interns animated during the 2009-2010 year at James Lyng.  Forty one youth responded to these questionnaires, although not all were completed. The Youth Fusion final report will be issued at a later date.  Below is a summary of the questions relevant for CLC reporting.

1. Which activities did you attend this year?

Green Team

9

Basketball

7

West End Riders
6

Choir


6

Newspaper

6

Video gaming

5

Badminton

3

Hairdressing*

3

Soccer

3

Business Club

2

Sports


2

Law club

2

Rock Climbing

1

Hockey*

1

Boxing


1

Football*

1

All


1

*These were not actually Youth Fusion sponsored activities

2.  How many times did you attend?



Once


 3



2-5 times

15



6-10 times

 7



More than 11 times
15



n/a


 1

3.  How do you feel about school life at James Lyng?

	
	Don’t like
	So-So
	   Like

	
	
	
	

	Number of activities
	     10
	     15
	     13

	Interesting Activities
	      8
	     18
	     12

	Student Involvement
	     14
	     16   
	      6

	Adult Involvement
	     12
	     20
	      6


4.  Thinking about Youth Fusion activities, how would you rate the following?  (There were four potential ratings from ‘bomb’ to ‘very satisfied.’ Responses were assigned a value where 1 point was allotted to ‘bomb’, and 4 points to ‘very satisfied’.  Below are the average ratings for each indicator.)


Interesting






3.6


Diverse






2.9


Popular






2.8


Fills some students’ needs




3.2


Cost ($)






3.1


Contribute to a better school life



3.7


Got you more motivated about school


3.0


Helped you develop talent, skills, or knowledge

3.3


Inspire you to continue such activities outside the school
3.3


Can we expect you back next year?



3.5


You are proud of your involvement in these activities
3.5
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Parent Telephone Interview Summary

May 2010

Telephone interviews were conducted during April and May with parents chosen at random from the list of registered students.  Twenty-four parents agreed to complete the questionnaire and their responses are summarized below.  

1. Awareness of programs offered by CLC at James Lyng

Homework



75%

Hairdressing



58

Performing Arts


50

Intramural Sports


38

Choir




29

L.O.V.E.



29

Cooking



25

Newspaper



17

Video Creation/Media

17

Business Club



13

Internships/Job Experience
13

Expressin’ Life


13

Law Club/Moot Court

 8

Photojournalism

 
 8

Green Team



 8

2. Awareness of child’s participation

Homework



25%

Hairdressing



17

Intramural Sports


13

Choir




 8

L.O.V.E.



 8

3. What youth has gained from the experience of participating in an activity

Knowledge, love of hairdressing, better study and learning habits, ability to be more independent.

4. Benefits at home from participation

Better school performance, motivation; practicing hairdressing 

5.  Activities parents would like to see their child participate in

Homework/tutoring


6 mentions

More sports



6

Video creation


3

L.O.V.E.



2

Law Club



2

Hairdressing



2

Cooking



1

Internship



1
6. Awareness of CLC programming for adults in the community

No

83%

Yes
17

7.  Programs for parents that would have appeal 

Parenting workshops


3 mentions

Cooking 



2

Cake decorating


1

Home Ec./Budgeting


1

Video creation


1
Employability Initiatives

Summary

Week-end French classes (16 responses)

1.  Describe what you know about the Community Learning Center.

Offers French courses free


 10


Very good Learning Center



 1

Community development programs


 1

Helps community to have knowledge

 1

2. Is this your first session of French classes at the James Lyng CLC?

Yes – 8


no – 8

3. How did you first hear about these classes?

Friend




7

School letter/bulletin

5

Newspaper Ad


2

Emploi Quebec


1

4.  Why did you want to participate in these classes

Work




9

General Interest


9

Daily Use



7

Help Children



2
5.  How would you rate the usefulness of these classes?


Very



14


Somewhat


  2

6. Other activities?   Suggestions for improvement?

Other languages (Spanish)

3

More levels



3

Computer classes


2

Cultural activities


2

Graduate Survey (23 responses)

1.  Present occupation

CEGEP



13

Vocational/Trade School
 3

Working full-time

 3

Other school


 2

n/a



 2

2. Was this the plan?

Yes



17

No



 6

3. What was the original plan (‘No’ responders from Q. 2, multiple allowed)

CEGEP



5

Vocational/Trade School
2

Work



2

4. Reasons for change in plan



Changed my mind

4



Needed money


2



Missing Credits

1



Missed deadline

1

5. Who or what helped you in making a plan for after high school?


Parents



21


Teachers


 9


Other family members
 
 7


Guidance Counsellor

 6


Friends


 
4


Trades Fair @ James Lyng
 1

6.  What can a high school do to help its graduates plan for their future?


Explore options with students

3


Encourage dreams/goals

3


Demonstrate realities of college
2


Encourage hard work


2

Help students make appointments
1


Give money



1

James Lyng High School

Community Learning Center

Partnership Table Meeting

October 14, 2009

Discussion Notes

Present:   

Kisha Joseph (Tyndale), Mario Pasteris (QAAL), Dorothy Williams (BCRC), Michael Sitruk (YMCA) Ann Quesnel (GRICS), Carolyn Arsenault (CCS), Julien Berube (CLSC), Craig Olenik, Allannah Murphy, Sue Meyer (James Lyng).

Partners’ Projects:

Tyndale – Seventeen youth have followed an internship program placed in a work environment for 30 hours as well as participating in nutrition, fitness tutoring and workshops.  The first phase of the 3-year project is winding up and recruiting for year 2 youth will begin soon.

GRICS – World Food Day on October 16th will feature a videoconference integrated with ERC goals.  There is now a partnership with Discovery Canada offering many new Canadian resources through VODzone.  New programming is also available for the Adult Sector.

BCRC – A new project joining with CKUT at Concordia is called Say it Loud Say it Proud.  Youth will be encouraged to go into their cultural communities to identify those who carry the community’s ‘stories.’  The process will be filmed to create a full length video – 2 CLC’s will partner in the process.  BCRC also compiles a scholarship and employment guide book.

YMCA You Can Go – Focus is on post secondary access, offering workshops, scholarship and budgeting information, trades fair, and visits to education centers.  Three schools are presently being served by the program.  At Riverdale an evening focussing on scholarships is taking place; at Marymount the topic is financing post-secondary education, and at James Lyng the topic is Entrepreneurship.

QAAL – Informal Learning Circles are being developed one on resources related to Poverty (POVNET) and one on Seniors.  Annual conference February 25th at Concordia is titled “Boomers and Beyond.” QAAL supports Adult Learners’ Week and offers Literacy Recognition Awards. 

CCS – a grant has been received to expand and improve delivery of services to the Anglophone population served by the CSSS network of Dorval, LaSalle, and Lachine. There will be conferences on 2nd language issues and resources; the model is that of REISA in east-end Montreal.

James Lyng - Weekend French classes for adults continue with 42 registrations at present. A wide range of after-school activities are in place or in development including cooking, woodworking and hairdressing.  External evaluations through WestEd continue.  JL has chosen to focus on its after-school activities program for this evaluation.

Priorities for CLC planning

It was agreed that the present areas of focus  

1) Employability skills

2) Post-Secondary Planning

3) Lifestyle Choices (appropriate supervised after-school activities)

should be retained.  Within this framework however, further effort should be made to address the needs of seniors in the community, perhaps through development of inter-generational projects.  Some suggestions for this initiative are:

1) Youth creating biographies based on conversations with seniors

2) Youth offering instruction in technology in exchange for seniors teaching vanishing skills

3) Contact with Soeur Paulette to determine needs of isolated seniors in the community

Next meeting

It was determined that Partnership Table meeting should be held bi-monthly.  Accordingly the next meeting will be held Wednesday January 13 at 2:30 pm at James Lyng.
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James Lyng Partnership Table

Meeting Summary – January 13, 2010

· Robin Kelly from ALCC described the Digital Literacy video creation program which took place in the Fall and indicated that the project for the Winter term will be a web design workshop series open to James Lyng students and taking place at the Atwater Library on Wednesday afternoons.

· George McKenzie, community worker from Batshaw Youth and Family Services indicated an interest in becoming more informed about the CLC .

· Debbie Fox-Thomas and Carol Clifton, parent volunteers, outlined the contributions they have been able to make to date to the CLC, particularly in the area of developing the Parent Resource Center.

· Kisha Joseph of Tyndale outlined phase 2 of the organization’s Internship program, open to youth from southwest Montreal.  Tyndale is presently recruiting youth 15-18 years of age who can be placed in a work situation to gain experience while also participating in workshops; students who complete the program are also eligible for a financial award.

· Michael Sitruk of the YMCA You Can Go program described the project’s focus on post secondary educational access.  A number of initiatives have come to youth at James Lyng through the partnership, including a regular series of visits to post-secondary institutions, in-class workshops and detailed information about available scholarships and other sources of financial support.

· Dorothy Williams of BCRC described the coming video project Say It Loud, Say It Proud which will send youth into their communities to hear and record stories of elders.  BCRC also has published a scholarship guide, specific to youth from visible minorities; this is also available on line.
· Katherine Quast of the CEDEC outlined the mission of this group in providing service and support to the English community in the area of employability and economic development.  The CEDEC has been a resource for James Lyng, particularly in its approach to entrepreneurship
· Kevin O’Donnell of GRICS drew attention to the many on-line resources available through VodZone.  Parents have access to all of these resources which cover topics from parenting skills to health and well-being, academic topics and areas of special interest.
· There was a discussion of the difficulty of engaging parents in the activities of community organizations.  Each agency present experiences the same difficulty, and some suggestions emerged which will be implemented by James Lyng to address the issue:      

1. Inform parents at the beginning of the year that information of interest to  them will be available on the web site

2. Parent-to-parent phone calls giving information about specific activities may work better than calls from school personnel which are sometimes not well received.  (Debbie and Carol will develop a phone chain for this purpose)

3. A Facebook account can be used to stream important information (Robin will include this idea in her web design workshops this winter)

4. Community web sites such as thepoint.ca may be approached to distribute important CLC information (Allannah will make contact with George McRae)

5. Increase the frequency of the Newsletter to a monthly publication

· Evaluation is taking place internally and externally this year.  Allannah presented, for discussion and suggestions, the outline for the internal evaluation.  It was agreed that the most valuable indicators are participation, retention, and satisfaction with programs and that other impacts and outcomes are very difficult to analyse.  The tools suggested by the table for use in the process are:  

1. Questionnaires
2. Attendance records
3. Testimonials

4. Focus groups

· Coming events (attached) were described

· Date of next meeting:  March 10, 2 pm


James Lyng High School

Community Learning Center

Partnership Table, June 2, 2:00 pm.

Summary

St. Columba House:   Iris indicated that while the overall experience of offering tutoring at James Lyng had been positive there were issues of miscommunication which were often inconvenient.  Ped Day information was not well known and she sometimes arrived at James Lyng to find no students in attendance for tutoring.  

After discussion it was agreed that greater use of the James Lyng web site is important for the CLC.  All events and activities should be posted there with appropriate updates on CLC activities.  In addition the site should provide links to partner sites so that a complete picture of available resources is possible.

There was a discussion of the possibility of a roof garden in the future.  This could be an intergenerational project and might involve Santropol Roulante as well as links to St. Columba House’s Hand in Hand program.  There are grants available for beautification and for environmental projects and these might be applied for to support such a project.

BCRC’s experience with the CLC has been very positive and provides a win-win situation benefitting both organizations.  Both the CLC and BCRC have similar goals and common projects are a good fit.  It is important to BCRC that the CLC remain healthy.  As we move forward it is also important to consider operating CLC programs and activities during the summer months, particularly for adults and seniors.  In the southwest there are many summer programs for youth, but an opportunity exists for the CLC to service other populations, possibly by moving out into other agencies and spaces.

GRICS:  The videoconference is a powerful tool supported by LEARN and MELS for teacher training, professional development and parent education.  The Portal provides almost unlimited resources for all facets of the CLC population.  There is a RIRO (resiliency) train-the-trainer coming up in August in Thunder Bay which would be of great interest to circulate this program through the CLC network; however it is quite costly.

CEDEC: Recently has re-branded.  The name ‘Community Table’ is no longer in use and this will simplify community understanding of the role of CEDEC in economic development and employability in the English Community.  Support and cooperation with the CLC has been very positive and future projects are envisioned especially in the area of entrepreneurship

It would be useful to have a directory of IP addresses from across the country to develop projects over the VCN.  Topics of particular interest might be French in the Sciences or Arts and Culture projects.  A common drama project, perhaps around the anniversary of Michael Jackson’s death would be an excellent use of the tool.

James Lyng High School

Tell Them From Me

Survey Results 2009-2010
Introduction

During December and January the Tell Them From Me survey was completed by all home room classes at James Lyng High school.  Completing the survey at this time was a convenience rather than a necessity and in retrospect we must recognize that using the first period of the day may have had an influence on the data by excluding youth who are chronically late.  One hundred thirty youth completed the questionnaire.


The demographics of the school are quite sharply defined. As would be expected post Bill 101, 93% of the students report English as the language spoken at home, and 95% are born in Canada.  Sixty one percent of the youth report not ever repeating a grade and this indicates a sample bias, or under report when compared with school data. Thirty percent of the sample has repeated once, and 8% have repeated twice.  An unexpected 1 in 5 youth declare their aboriginal status, a figure which has not come to the attention of administration in the past.  This is important because the EMSB offers a support program to aboriginal youth and clearly we have not referred every eligible student.


This is the third year in which the survey has been included in our planning for projects and programs.  It is important that this become part of our school culture if improvements and interventions are to be meaningful in the school setting.               
Social Engagement

Participation in sports in this community significantly exceeds that in a replica school.  Seventy percent of boys and close to half our girls report their activity in this domain compared to 45% and 37% elsewhere.  Participation is strongest in grade 7 (74%) and weakest in grade 8 (46%) where it drops below the replica school.


School clubs too draw a large proportion of our youth, led once more by grade 7 (68%, and close to double that of the replica school).  Participation in clubs drops off until grade 10 (34%), but rises sharply in the graduating class to 61% possibly due to the end-of-high-school activities such as yearbook and prom.  Girls (58%) outstrip boys (42%) in their allegiance to clubs, but both cadres outperform the replica school by a wide margin.


Given the high level of involvement of James Lyng youth, it is not surprising that the series of 6 subsequent questions which together yield a score for positive sense of belonging at school reveal a happy situation at our school.  Three quarters of the youth population fall into this positive category compared to 68% of the replica school’s youth.  More important, among the problematic male sector, the positive rating rises to 82%.  The highest scores for belonging (83%) are found in grade 10, among students with a certain history in the building.  Of interest is the positive sense of belonging expressed even among youth who have repeated once (71%) and even twice (70%).


TV watching at James Lyng exceeds that at the replica school.  Our youth on average report spending 1.6 hours daily on this activity compared to 1.4 hours elsewhere.  Those who have never repeated watch more TV (1.8 hours daily) than repeaters (1.2 hours) and girls tend to find this activity more appealing than boys.  It is in fact girls who account for the discrepancy with the replica school as boys score identically at 1.5 hours per day in the category.  Freshmen and seniors high use brackets decline in the middle years.


Reading for pleasure cannot compete with TV in this population, although time spent by James Lyng students does slightly exceed that at the replica school.  All grade levels hover around the mean of .7 hours per day, but youth who have repeated twice report more time spent at .9 hours, equal to the time dedicated by our girls.


While reports of part-time work interfering with student success in secondary school are often heard, this situation is not observed at James Lyng.  Time spent in employment falls below that reported at the replica school, and may account for the difference in TV and reading time. Youth in our community spend on average less than 1 hour a day in paid employment, and both boys and girls fall below their peers in this indicator.  Employment peaks in the pre-prom grade 11 group at 1.4 hours per day.


Volunteerism dedication, while low in time contributed (average .4 hours per day) holds even with that at the replica school.  Variations in this category are marginal by grade and gender although double repeaters also double their reported volunteer hours (1 hr/day).

Institutional Engagement
Five questions are weighted and scored to create a profile ‘value the outcome of their education.  These are:

· It is important for me to learn what is taught at school. 

· I am learning the skills I will need for success later in life. 

· The mathematics I am learning will be very useful in the future. 

· The skills I am learning in language arts will be useful in the future. 

· What I learn at school is useful in my everyday life

James Lyng students on average value the outcome of their education at the same level as youth at the replica school (70%).  This is, however dependent on a bump from grade 10 (81%) as all other grades fall below the peer comparison.  Variation by gender in this indicator is negligible but there are significant differences by level, with youth in grade 10 showing the strongest value (81%).  A source of concern is the lower value assigned to school outcome by students in their final year (63%).

Regular truancy as reported here is much lower than in the replica school (23% vs 40%).  It is however important to keep in mind, that students who are regularly truant are less likely to be at school to complete the survey.  James Lyng data show boys as twice as likely as girls to be truant.  There is no significant difference between those at grade level (19%) and those who have repeated once (22%).  It is interesting to note that youth who have repeated twice are the least likely to report regular truancy (10%). 

It will not surprise teachers that our students do fewer hours of homework that their peers at similar schools.  Students who have never repeated say they spend half an hour daily at this task but those who have repeated twice have apparently developed a stronger commitment (or an altered perception of time) and express a commitment of 1.1 hours per day on average.  The discrepancy between reported time among girls (.7 hours) and boys (.6 hours) cannot be seen as significant in this sample size –and both are below the replica figure.  Grade 7 students do more homework than those at any other level.  Our graduating students report spending just over half an hour per day on school assignments and clearly this is not sufficient to support the preparation for Ministry exams.

Emotional Health

When it comes to Emotional Health, the experience of youth at James Lyng differs significantly from that of their peers in similar schools across Canada.  Overall, our youth report suffering less anxiety and depression and have higher self-esteem than other Canadian students.

The situation for girls however is not so rosy and appears to be worsening.  Reported anxiety has doubled since 2007 (from 7% - 14%).  Moderate to severe depression has increased among girls from 13% to 23%, and positive self-esteem has dropped from 76% - 67%.  A recommendation in the last TTFM report to launch programs specific to the needs of girls has not materialized and the situation is more serious now.

Students who have repeated twice are in serious mental distress.  Fifty percent experience moderate to high levels of anxiety, while 3 in 10 experience a similar degree of depression.  Self esteem, though lower than the mean is still higher among double repeaters (70%) than female students (67%).  It is valid to question whether these characteristics of emotional health are the effect or the cause of poor school performance.

Nutrition

Students completing the survey in December 2009 were asked five questions about the food they ate the previous day. Cross referencing their responses with targets set in Canada’s Food Guide allows the creation of a portrait of youth at James Lyng who meet the Food Guide requirements for (1) fruit and vegetables, (2) grain products, (3) milk and alternatives and (4) meat and alternatives.  It is worthwhile to note that the school has, this year instituted a program of Healthy Food Days to expose students to a variety of nutritious foods with which they may not be familiar.


The mean for youth meeting the standard is 11.2 per cent, and this is expanded by an additional 25.2% who are nearly meeting the goal (I.E. match in 3 of the 4 categories). There is relatively little difference in the habits of boys and girls in this respect, but the profile for youth in the first 3 years of high school differs sharply from that in the senior cycle. Roughly 4 in 10 youth in Secondary 1, 2, and 3 meet the norms while fewer than 1 in 3 do o in secondary 4 and 5.

This trend toward declining health practices with age continues in the consumption of sweets, where older students are nearly twice as likely as younger to be consumers of this less valuable food source.  It is important to note that the school favours younger students in the distribution of lunch tickets.  This may strongly influence food consumption with the younger population who are more likely to eat in the cafeteria while older youth patronize the local fast food restaurant.


Consumption of fatty foods however, is all over the lot. Grade 7 youth are nearly as likely as those on 10 and 11 to be consumers of fat rich meals (85%, 89%, 90%), while grade 8 youth are the weakest consumer category here (57%) somewhat below the 9’s (67%).  


While girls favour sweets more than boys (51% vs. 39%) there is near equality in the consumption of fatty foods.  Nutrition studies by the Health Department of Montreal have highlighted nutrition deficits in the southwest sectors of the city and rates of illness such as diabetes and cardiovascular compromise are higher than average in our local neighbourhoods.  This data identifies an area for immediate intervention. Based on the trend shown for fruits and veggies, after their exposure in Healthy Food Days, attention to sweets, and more urgently fats is called for.

Physical Fitness


Youth at James Lyng devote an average of 1.3 hours daily to  moderate physical activity such as walking or bicycle riding, with boys (1.7 hours) outperforming girls (1.0 hours).   Given that many of our youth, for financial reasons must walk to school, this is not a startling or informative piece of data.  When we look deeper into the situation of intense physical activity (that which caused an increase of heart rate, sweating, or made them out of breath) we see that our students fall considerably below the replica school average by approximately one half hour daily for boys and slightly more for girls.  It would take relatively little school intervention to address this situation and clearly it is an area that calls for early attention.  In the latter part of the 2009-10 year, the school has launched the 5/30 Challenge a competition that asks youth to commit to 5 daily servings of fruit and veggies and 30 minutes of intense exercise.  It will be interesting to note in future surveys the effect of this challenge.

Obesity in this survey is determined by student report of height and weight and 25% of our students fall into the overweight (16%) or obese (9.4%) category.  Boys are more likely (30%) than girls (21%) to have this weight issue, although, since this information is self-reported caution must be used in examining the data, as other research has shown a consistent bias in report of size in favour of the social norm.


While there is no clear age trend for activity rates the situation with regard to weight is different.  Close to half the graduating class and 36% of grade 10 students fall into the overweight/obese category, compared to only 6% in grade 8. (20% grade 7, and 14% grade 9).  That fatty food consumption trend noted above, comes back to haunt our senior youth.

Risky Behaviours
Tobacco use at James Lyng is relatively stable across gender with female use at 20% and males 21%.  Male usage exceeds that at replica schools where the figure is just under 18%.  Tobacco use is highest in Grade 10 at 29%.  It is interesting to note that while usage is low at 8% among grade 7 students, there is a great increase in the subsequent year when 1 in 4 students have become smokers.  This is a significant rise over replica school usage of 12%.  Tobacco use at James Lyng exceeds that at the replica school at all levels except grade 9 where the margin of difference is 3% lower in our setting.  As might be expected, repeating a grade is a risk factor for tobacco consumption meaning that 3 in 10 youth who have repeated twice are smokers

Reported Marijuana use here stands at 24% with males surpassing females 28% to 20%.  Use in grade 7 is quite low at 4% (see below for more information on the drug of preference for this age category), but by grade 11 fully one half of all students report using the drug.  Again, school failure is a risk factor and 31% of those who have repeated once are users.

A somewhat surprising situation is the use of Inhalants or Glue Sniffing  among grade 7 youth which measures 21% according to this survey sample.  There is a steady drop in consumption of this substance over the years to a low of 4% in grade 10 and zero users in grade 11.  The gender difference between males (12%) and females (8%) is not statistically relevant for this sample size, but again school performance emerges as a risk factor.  Thirty percent of 2-time repeaters are users.

While the use of Steroids is a low 5%, the situation with respect to harder drugs such as Ecstasy, Crystal Meth, Cocaine and Heroin is unsettling, with average usage just under that for Marijuana.  Twenty-one percent of James Lyng youth report use of substances in this very high risk category; and this peaks at 1 in 4 grade 10 students being users.  Males are only slightly more likely than females to consume this category of drug.  A cause for concern, though perhaps not surprise, is the figure of 30% usage among youth who have repeated twice.

Alcohol use is fairly widespread within the James Lyng youth population.  Sixty-four percent of the overall student body are alcohol users, girls and boys performing roughly equally in this category.  Three in for graduating students consume alcohol, as do roughly half the grade 7 class.  This latter figure would appear to highlight the potential for long term abuse and the normalization of the overall pattern is reinforced by the lack of difference between repeaters and those at grade level.

Gambling does not present a significant risk profile here; only 5% of youth report participation in this activity.  (It is possible however that youth do not associate certain Lotto Games as falling into this category.) Some cause for concern may exist in the fact that gambling appears highest among grade 7 students (8%).   Boys outstrip girls by a factor of 10 as gamblers and among those who have repeated twice 30% report engaging in the behaviour.

Clearly the major risk factor for participating in risky behaviours is lack of school success; figures are highest among repeaters and significantly so for all substances except alcohol.  One might question though which factor is causative – does substance abuse predict school failure, or does school failure bring on risky behaviours.  A final observation about alcohol is that given reported usage this is the norm in our community though not elsewhere.

Academic Outcomes

In interpreting the data generated from questions about academic performance it is important to remember the context.  Surveys were completed in the week prior to the Christmas break and students had not yet entered the mid-year exam period.  Given the delay between the last report card and the completion of the survey, it is possible that the response may indicate students’ own judgement of their performance rather than a school based evaluation.

That being said students’ report of their accomplishment in English Language Arts reveals a 2.9 GPA (out of a possible 4.5) with relatively little gender difference in this dimension.  Scores are highest in grade 7, possibly as a result of intensive literacy programming at this level; however, the drop from 3.5 to 2.6 in grade 8 is difficult to explain in this context since the same programming is in effect throughout cycle 1.

Reported Math scores fall consistently from grade 7 through 11 where GPA is an alarming 1.5.  Science scores show no consistent grade-related pattern, although here too the highest reported achievement is in grade 7 and the lowest in grade 9. 

School Context
In this confidential setting, students were asked to indicate whether in the last month they had experienced physical, verbal, social, or cyber bullying.  The figure of 20% of youth who have been victims in this context is unacceptable, but it is well below the report from replica school, which is just under 30%.  Boys and girls are equally likely to experience bullying at James Lyng: 12.1% of it being of high intensity.  

While only 20% of students report being bullied, only 61% report feeling safe at school, which raises some critical questions about the sizable group who feel unsafe, but not necessarily because of bullies. Feelings of safety at school rise slowly from grade 7 (59%), peak in grade 9 (68%) and drop off again in the final years of high school (56% in grade 11). Roughly the same proportion of youth (62%) feels safe travelling to and from school.  

This neighbourhood is one whose reputation may cause anxiety for youth in public places.  Street crime is above average and police action in and around the Metro is highly publicized. Students often report being harassed by authorities and it would be interesting to elicit specific information about their experience  as this may explain the background which creates youth feelings of safety or risk. A follow-up question about safety and security in the open-ended section, though, elicited only one concrete example of concern, and this was related to the speed limit on the street outside the school.  Most open ended responses were brief, content free, and in some cases, unprintable.

Classroom Context

Doug Willms (2004) in his research has found that youth in Canada and the US tend to have better academic outcomes in schools with high levels of positive teacher student relations.  In this survey, 6 elements yielded the rating for this indicator

· Teachers treat us fairly

· Teachers praise us when we have done well

· Teachers get along well with students

· Teachers show an interest in every child’s learning

· Teachers take account of students’ needs  abilities and interests

· Teachers do a lot to help students who need extra support.

In this important rating, James Lyng matches the replica school score of 6.0 only for grade 7.  Response for all other grades falls below that in replica environments.  The Grade 7 score in fact skews the profile significantly as, overall, both boys and girls experience weaker than expected student teacher relations.  Not surprisingly, youth who have never repeated report the strongest relations (6.0) and those who have repeated twice the weakest (4.9)

Ratings in this scale have shown minor fluctuations over the three reporting periods, with 2006’s average score of 6.2, sliding to 5.7 the following year and slipping slightly to 5.6 in the present reporting period.


This finding is one which illustrates a direction for professional development.  Teachers in environments similar to that at James Lyng, where there is a very large proportion of needy students are at risk for burn-out and providing the tools and support have never repeated report the strongest relations (6.0) and those who have repeated twice the weakest (4.9)

Ratings in this scale have shown minor fluctuations over the three reporting periods, with 2006’s average score of 6.2, sliding to 5.7 the following year and slipping slightly to 5.6 in the present reporting period.


This finding is one which illustrates a direction for professional development.  Teachers in environments similar to that at James Lyng, where there is a very large proportion of needy students are at risk for burn-out and providing the tools and support for them to maintain positive relations with youth is critically important if academic improvement is to follow.


Rating for Positive Learning Climate is based on the following elements:

· Teachers expect students to pay attention

· Classes tend to be quiet

· It I usually easy to concentrate in class

· Teachers maintain control of the class

· Teachers do not let students get away with much fooling around

· The rules for classroom behaviour are clear.

Students in grade 7 matched the score for the replica school (6.3) in this indicator, but all other categories fall below.  The mean score of 5.5 is the lowest in the three reporting years (5.8 in 2007 and 5.7 in 2006).  While the variations are not highly significant, a trend is evident and follow-up is important.


There have been a number of extended teacher absences this year and while unavoidable, this may have had an impact on the overall situation in the school.  It is also important to note that the high incidence of diagnosed or suspected ADHD may be an important contributor to the profile.


High expectations from a youth’s surroundings are known to have a positive effect on achievement.  Teachers who raise the bar typically see stronger performance by their students.  In the section Expectations for Success students were asked to rate their experience in school in the following areas:

· Students must work hard to succeed

· Teachers encourage students to do better

· Teachers expect homework to be done on time

· Students are clear about what is expected of them for their courses

· Teachers expect us to work hard teachers expect all students to do their best work.

While students are overall positive about their environment in this context (6.9/10) they are less so than the national cross section and more specifically the replica school.  Again, attitudes are more positive in grade 7 (7.9).  Girls are marginally more favourable than boys (7.0/6.7) in rating their surroundings in this category though both fall below the national average and the replica school.


Compared to previous years (7.7 score in both 2007 and 2008 were well within the average national range), the school is seeing a declining trend in teachers’ expectations for their students.  While this may reflect teachers’ perceptions of weaker abilities among the youth, it is a concern that this attitude is being communicated to the students.

Family Context

Resilience theory tells us that students can overcome many negative situations and experiences if they have some positive support from an adult who may help with homework, or ask about their problems. This may be a parent, someone in the school or someone in the community.  Youth at James Lyng seem not to have this kind of support in great strength, with an overall score of 4 out of a possible 10 in this indicator.  Girls (4.4) are more likely than boys (3.6) to report this type of support and encouragement which is unsettling given the overall weaker socialization of males.  This indicates that a program to improve mentoring, through Big Brothers, or some other external organization should be pursued.  Opportunities to increase staff mentoring of youth should also be explored.


Asked about their intentions to complete high school, only 69% thought this was an achievable goal.  This is well below the replica school where close to 90% intend to complete their secondary studies, and gender equality exists in the table.  The figure has fallen considerably from the 2008 survey, when 85% of students intended to complete high school and it is essential that we explore the reason for this.


Intention to attend a vocational or trade program has risen from 16% in 2008 to a present level of 26%.  Over the past two years the school has made intensive efforts to develop this pathway for youth.  It has been our belief that this represents an effective way to achieve independence and break the cycle of poverty in the community.  It is gratifying to see that efforts from Guidance and the CLC have had a positive result.  Intention among James Lyng students to attend tech/voc programs outstrips that at the replica school and is strong among both male (28%) and female (24%) youth. The James Lyng intention then, to pursue the Work Oriented Pathway in the future seems solidly based in data. 


On the other hand, intention among James Lyng youth to attend college or university is faltering, holding at 49% in comparison to 2008’s 61%.  Whether or not this dream was achievable, the figure suggests a weakening of hope and ambition we would do well to address.  It is notable that youth in grade 7 are less likely (61%) than those in cycle 2 (83% in grade 10 and 79% in grade 11) to envision completing high school.  Similarly grade 7-9 youth express little intention for college education (44%, 41%, 38%) that more mature students (52%, 69%).  The question may be asked whether we have been admitting weaker students in recent years, or whether other factors are in play. 

Recommendations
· Improve support services for female students at risk for anxiety and depression

· Engage parent and community support for a drug awareness and abuse prevention program

· Develop mentoring partnerships between adults and youth attending James Lyng

· Investigate the issue of safety at school and in the community as a separate issue from that of bullying

· Launch intensive intervention to address the phenomenon of drop-out intention

· Increase professional development opportunities for teachers which will promote an improvement in classroom climate
