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Executive Summary
This report provides a snapshot and evaluation of the Riverview Community Learning Centre. It provides a description of the CLC, its implementation and the context within which it operates. It identifies key evaluation questions that are aligned with the goals of the CLC and evaluates whether, and to what extent, the goals have been reached. The key areas of evaluation are Development of School-Community Partnerships, Student Engagement and Success, Access to Educational Opportunities and Lifelong learning, Parental Involvement and ‘Evening the Playing Field’ for Inner City Youth.
1.  Introduction to the Riverview CLC
The Riverview Community Learning Centre prides itself on the motto: Strong Families, Strong Community. The CLC values center on instilling a desire and respect for lifelong learning beginning at a young age to being an integral part of the community. The Riverview CLC is committed to promoting and reflecting the following values:

· Supporting all forms of learning

· Pride in self and community

· Respect for self, others and community

· Recognizing and supporting different types of achievement

· Responsible & active citizenship

1.1 VISION AND MISSION OF RIVERVIEW CLC

Our vision is a healthy community that values educational achievement and personal success through positive youth, family and community development. We promote a holistic approach to education whereby the emphasis is not only on acquiring knowledge, but also skills and the ability to apply them. We envision a community with strong shared values whose citizens are responsible contributing members of society. The CLC aims to cultivate pride in our citizens and our community and offer services, programs and resources that will improve and strengthen the Verdun community.

Our mission is to provide social, cultural and pedagogical programs/services to the Anglophone minority in Verdun in order that they become lifelong learners and contribute to the Verdun community as healthy, successful citizens. We seek to empower our community by cultivating life skills and supporting the personal and collective development of its members. We do this by forming partnerships with the businesses and community organizations of our neighbourhood, in order to provide programs/services and learning opportunities for the families of Verdun, now and in the future.

1.2 DESCRIPTION OF THE SCHOOL, STUDENT POPULATION AND LOCAL COMMUNITY 
School and Student Population
Riverview is a kindergarten to grade 6, early immersion inner city elementary school in Verdun, situated at the eastern edges of the Lester B. Pearson School Board. Serving an Anglophone population, it currently houses 240 students from Verdun and surrounding areas in the south west of Montreal. It has a school daycare and a CPE. Riverview is part of the Supporting Montreal Schools Program and receives additional funding from the ministry (i.e. pockets of poverty) to ‘level the playing field’ so to speak and to be able to offer its students as many opportunities for success as possible. This additional support is fundamental, particularly in light of the percentage of ‘at risk’ students and the income level of our families. Riverview Elementary School has a total of 40 students or 16.5% of the school population who are coded at risk for learning or behavioural difficulties. Forty percent of Riverview students live in single parent families. Seventy percent live below the poverty line, forty eight percent of whom live on an annual income of under S20, 000 per year.

Local Community

Reflecting the inner city designation of Riverview, Verdun is a poor neighbourhood with a long cycle of poverty. The community is very entrenched in Verdun and many of the families we serve have been in Verdun for several generations. Many of our students’ parents and grand parents attended Riverview, making it a true community school. The population of Verdun is largely Francophone but has an established Anglophone community with a strong Irish heritage. While there is some cultural diversity the community is fairly homogenous in its composition of Irish or Anglo Saxon citizens.    

“Theory of Change”
The CLC strives to be a vehicle for change in the Verdun community. The centre identifies the needs in the community and puts in place programs and services to respond to these needs. This is done through community partnerships. In order to accomplish the goals set out by the CLC through its needs assessment and steering committee it is vital to map out a plan of action that clearly outlines the goals to be achieved and the steps that must be taken towards implementing the desired change and attaining the desired results. This road map is what the CLC calls its ‘Theory of Change’. This document identifies what the CLC wishes to achieve in addition to the intended outcomes, outputs, service programs and activities. It also lists the indicators that are used to determine whether the goals have been achieved. 

The CLC’s Theory of Change identifies four overarching goals:

1) To encourage parents to be actively involved in their children’s school life.

2) For the school, as the hub of the community, to bring together the various community partners.

3) To strengthen partnerships and empower the network so that it becomes transformative and reciprocal, moving from passive to active partnerships (i.e. working on joint initiatives).

4) To put mechanisms in place that even the playing field for disadvantaged youth and provide opportunities for them to overcome obstacles created by their socio-economic condition.

In summary, the areas in which the CLC seeks to affect positive change and development are:

· Parental involvement

· Child development

· Community development 

The Theory of change identifies the programs and services that the CLC provides or will provide to foster improvements in these areas and demonstrates the expected evolution of the short to long term goals it encompasses. See Appendix I Riverview Action Plan - Theory of Change for more information.   

Programs and Services Offered by the CLC

The Riverview CLC offers a variety of programs and activities to students, parents and community members throughout the year including the summer. The services offered fall into four main program areas: 

1) Early Childhood Education

2) Lunch time and after school Sports and Recreation

3) Empowerment and Leadership

4) Health and Nutrition

The objectives of getting parents into the school and providing a space and activities for families to spend quality time together are an underlying goal of many of the services we offer. The reasons for this are:

· Parents’ hesitance to participate in school life

· Students desire to spend quality time with their parents

 An evaluation that was conducted in 2008 by Darvida Conseil indicated that many children felt their families did not spend enough time together. 

There is also a strong focus on the development of the child and academic support because children at Riverview (as well as children at Verdun Elementary School) don’t perform as well as children in other LBSPB schools due to socio-economic factors. Another significant area of focus is health and nutrition in response to a general trend in Verdun of unhealthy food consumption (junk food culture) and lack of active lifestyles, also due to socio-economic factors. 

The following chart highlights the programs and activities offered at Riverview in the 2009-2010 school year. 
PROGRAMS & COURSES

	CHILDREN
	ADULTS
	PARENT & CHILDREN

	Yoga  grades K– 3
	Kickboxing
	Mother Goose Rhyme Time (parents & tots)

	Robotics (in progress) grades 5-6
	Capoeira
	Collective Garden

	Irish Dance grades K-6
	
	Parent & Child Kickboxing

	Cheerleading grades K-6
	
	International Cooking Classes

	Girls’ group grades 3&4
	
	

	Sheltoons cartoon course grades 1-6
	
	

	Montreal Hooked on Schools grade 6
	
	

	Special Friends Literacy Program K-6
	
	

	Dynamix Leadership Program grades 5-6
	
	

	Beurling Peer Program 
	
	

	 Homework Program
	
	

	 Book Club
	
	


ACTIVITIES
	CHILDREN
	ADULTS
	PARENT & CHILDREN

	Entrepreneurship week grade 6
	Parent’s Coffee Club
	Scrapbooking

	Intergenerational Exchange with seniors at Dawson Community Centre
Grades 3-6
	
	Open House of Verdun organizations and agencies

	
	
	Born to Read (parents & tots)

	
	
	Family Corn Roast & Harvest Celebration 

	
	
	 Family Barbeque 


2. Development and Implementation of the CLC: 2007-2010
Riverview became a Community Learning Centre in 2007 under the direction of Mrs. Mirriam Rabbat. During its first year the CLC experienced a false start. After the year one the coordinator left the project and it remained inactive until November 2008 when a new coordinator, Ms. Audrey Ottier, came on board. This coordinator was hired by a new principal, Mrs. Deborah Gross, who began her work at Riverview in August of the same year, as did the new vice principal, Mrs. Sylvie Martin. The new Riverview CLC was initiated during a time of considerable change in the school administration. 

There were no programs or activities put in place by the former coordinator and, due to the false start, many Riverview families and Verdun community members viewed the CLC with cautious uncertainty. The first project of the CLC was to gain the trust of the community and promote the CLC in a positive light by introducing programs and activities designed to meet the needs of the community. The 2008-2009 school year was one of building up programs, relationships (with students, families and community members) and partnerships with local organizations, agencies and schools, who are represented on the Riverview CLC steering committee. 

The 2009-2010 school year has been a defining one for the CLC. With the groundwork laid in the previous year to establish the CLC in the community, the community began to respond positively to the CLC and enrolment in programs and activities began to increase, whereas previously there had been difficulty in filling courses and activities. As projects, programs and activities became more popular, more people became involved and the Riverview CLC took off. 

This school year the CLC has experienced growth on many levels. Student participation in projects and activities has more than doubled since 2008. Parents are also far more engaged in the CLC. This is reflected in an increase of parents on the steering committee and participating in projects targeting families and parents. The parent’s café and book exchange, for example- a weekly social gathering of Riverview parents during the school day, has also more than doubled in attendance since last year. 

Finally growth has been experienced through community partnerships. The CLC developed new partnerships in the 2009-10 year that continue to prosper. Partnerships are also experiencing a positive shift from more passive involvement (policy/governance oriented) to active partnerships where community partners are delivering more programs in the school and participating in more collective activities with the CLC. 

Despite many positive developments with the CLC, particularly in the 2009-2010 school year, it is important to note the obstacles that the CLC faced in its development and implementation phases. These issues continue, to varying degrees, to constitute challenges faced by the CLC.   
· lost first year; previous coordinator planned activities but did not follow through

· low participation from parents
· apathetic community with low expectations of schools and children

· adults who have had difficult experiences in schools thus are reluctant to participate in activities

· partners/steering committee that tends to talk and plan but not take action or volunteer to do tasks; expectation is that the coordinator will do everything

· teachers  are slow to buy in; often willing to try activities the coordinator sets up, but not likely to take initiative

· The school’s difficulty in responding to staffing needs due to budget restrictions 
· insufficient school board support & policies that have hindered the CLC’s ability to generate money

The CLC is gaining momentum and moving in the right direction to better serve the needs of the Riverview families and the Verdun community. The CLC continues to grow and expand its projects and programs and to work with all its partners and stakeholders, from students to governmental agencies, in order to boost the vitality of the English speaking community and to support life-long learning in Verdun.      

3. Evaluation
3.1 PURPOSE OF THE EVALUATION

There are several reasons behind the development of this evaluation report. Perhaps the most obvious or common purpose of evaluation is accountability to funders; that is, to provide a report on the implementation and outcomes of the CLC at the end of the funding period. More importantly however, this evaluation provides valuable feedback from program participants and other important stakeholders on the benefits of CLC programs and services, as well as the challenges. This will help to identify successes and challenges faced by the CLC, and provide insight on how to improve programs as well as how to meet emerging challenges.  

3.2 KEY EVALUATION QUESTIONS

The key evaluation questions framing this report reflect both the overarching goals of the CLC project on a provincial scale and the mandate of the Riverview CLC. This mandate addresses the unique needs of our community within the cultural, historical and socio-economic context and reality within which it exists. More specifically, the mandate addresses these issues facing our community:

1) Parents are not involved in their children’s education and don’t highly value education

2) Youth are disadvantaged due to socio-economic factors

Due to numerous factors parents are hesitant to come into the school, and often lack the skills necessary to support their children’s education. The latter issue is reflected in a proportionately high drop out rate of Verdun youth. The student drop out rate in inner city neighbourhoods such as Verdun is 25% compared to 14% in greater Montreal. 
 At Beurling Academy, the only English high school in Verdun, the drop out rate was 29.8% in 2006-2007.
 

Of the 5 key areas of evaluation, the first three reflect the objectives of the CLC project as a whole, while the last two reflect more specific objectives of the Riverview CLC.   

1) The development of school-community partnerships
2) Promotion of student engagement and success
3) Providing access to educational opportunities and lifelong learning for English-speaking communities
4) Encouraging parents to be actively involved in their children’s school life
5) Putting mechanisms in place to even the playing field for disadvantaged youth and provide opportunities for them to overcome obstacles created by their socio-economic condition

 This evaluation report describes the progress that the Riverview CLC has made in meeting these five key objectives. The following questions have been developed to determine whether these objectives have been met.  
Development of School-Community Partnerships

1) What partnerships have been developed with community organizations and what purposes do they serve?

2) How have the partnerships benefited the community in and outside the school?

3) How have the partnerships changed the role of the school?

Student Engagement and Success

1) In what ways and to what extent have students participated in CLC activities?
2) In what ways have students benefited from CLC activities?
Access to Educational Opportunities and Lifelong learning

1) In what ways has the CLC promoted lifelong learning among students and the broader community?

2) What has been the level of participation of students and community members in these activities?

3) What have been some of the outcomes of these activities in terms of benefits for community members?
Parental Involvement in school life
1) In what ways has the CLC brought parents into the school?

2) How have families benefited from parents being more visible and involved in the school?
Evening the Playing Field

1) What mechanisms have been put into place to level the playing field for disadvantaged youth?

2) What are the outcomes of providing opportunities for youth to overcome obstacles?

3.3 METHODOLOGY

Data collection for this report has included surveys (both online and written), interviews, focus groups, participant observation and attendance. Sample groups of students, staff members, parents and community partners completed the online survey Community Learning Centre Student Questionnaire
 in the 64 day period between Monday, March 15, 2010 and Monday, May 17, 2010. A total of 79 grade 5 and 6 students, 7 Riverview parents, 7 Riverview staff members (6 integration aids and one administrator) and 9 community partners completed the survey. An additional survey designed by the coordinator was completed by 23 Riverview families during the two week period of June 1-15. Evaluation surveys were also completed by participants of all individual projects and activities as they occurred throughout the year. WestEd conducted interviews with 6 Riverview parents, 4 community partners, the principal and the coordinator over a three day period from February 24-26. The evaluator also conducted a focus group with 5 Riverview parents on March 26. The participant observation was done by the coordinator throughout the year as well as by community partners and animators who delivered services or activities in the school. Finally, attendance sheets were kept for all CLC activities throughout the year.  See Appendix II – Riverview CLC Evaluation Plan for more information. 

3.4  ANALYSIS OF FINDINGS

This section highlights the findings of the evaluation as they pertain to the 5 key objectives identified in the previous section. Each section seeks to answer the relevant evaluation questions outlined above. 

3.4.1  Development of School-Community Partnerships

Partnerships and their Purposes

In order for the CLC to be a ‘hub’ for education and community development in the English-speaking community and to provide a range of services in a seamless fashion, the CLC partners with different local organizations and agencies. In doing so it integrates existing services and resources with those available from external agencies. These partnerships ensure a greater sustainability for the CLC because they allow for resource sharing and distribute the responsibility of providing services to the community among several partners.

The Riverview CLC’s school-community partnerships are largely represented on its steering committee. Of the 15 individuals currently sitting on the steering committee, three members represent organizations that were on the original steering committee in 2008; these are the director of Dawson Community Center, a socio-community officer with the SPVM (police) and the school’s social worker from the CSSS (formerly CLSC). Three parents currently sit on the committee, two of whom have been members since the inception of the CLC, and one of whom is also the school library technician. The steering committee also seats the principal of Riverview, the CLC coordinator and a senior community member. Recent additions in terms of community partnerships include coordinators from two food security organizations -Cultures Ēlementaire and the Réseau d’Entraide de Verdun (REVE), a social worker from the local high school Beurling Academy and three Riverview staff members ( a grade 5 teacher and two resource teachers). Two additional community partners who do not sit on the steering committee include the YWCA and Caravane Velo, a non-profit organization that works with immigrant women. Next year the CLC will be partnering with the Westmount YMCA to deliver a swimming program to Riverview students. 

The following chart indicates the types of programs and services offered through the school-community partnerships.

	ORGANIZATION
	NATURE OF SERVICE DELIVERY

	Beurling Academy
	Beurling provides 4 grade 11 students per year from their Leadership program to volunteer in the school. In the past students have worked in classrooms assisting teachers, read with students in a literacy program, tutored students, and ran a school yard leadership programs and a skipping club. 

Recently Riverview and Beurling held a joint Literacy Night at Beurling for families of both schools. 

Beurling also collaborated in the Community Open House at Riverview.

In the 2010-2011 students from Riverview will take swimming lessons during the school day/year at the Beurling swimming pool. The Westmount YMCA (new community partner) will be providing the swimming instruction.    

	Culture Ēlementaire
	Partner in the Riverview’s Roots Collective Garden Project providing two animators to work with students in school and with camp kids in the summer. Also provide in-kind support (materials, gardening expertise, workshops with classes etc.)  

Collaborated for the Corn Roast and Community Open House where they had a local fruit and vegetable market.

	Réseau d’Entraide de Verdun (REVE)
	Partner in the International Cooking/Collective Kitchen project. Provides a chef for the courses.  The CLC provides kitchen facilities for other REVE projects.

	YWCA
	Offers several girls’ groups in the school as extra-curricular programs.

Provides professional development to LBPSB staff through the CLC.

Wrote a grant for $25,000 in collaboration with Riverview for the Restorative Circles project – a conflict management program.

Provided a speaker for a parent workshop.

	Dawson Community Centre
	Participated in the Community Open House.

Hosted a CLC Scrapbooking workshop in February 2009.

Disseminates information to its clients about CLC activities.

	Velo Caravane
	Provides services to immigrant women through the CLC

Provided free bicycle maintenance courses to Verdun community members.

	SPVM
	The socio-community officer works with Riverview and Beurling. 

Provides information/workshops to students on issues like gangs, drugs, Halloween safety, bicycle safety etc. 


The Benefits of Partnerships for Partners and the Community 

The partnerships have allowed the CLC to offer a variety of services to the community that it might otherwise not have been able to deliver. Community partners benefit by reaching a larger clientele through Riverview and the CLC. The CLC provides partners with access to the Anglophone community which is often difficult to reach. Since most of the community organizations and government agencies in Verdun are francophone, partnerships have helped break down some of the barriers between the Anglophone community and the community’s Francophone service providers. 

The Riverview CLC has been able to reach out to the Anglophone community and start filling in the gaps of service delivery left by Francophone organizations ill equipped to respond to Anglophones’ needs.  

“We are getting people in touch with the right people … the amount of English support (in Verdun) is so minimal, access becomes difficult.  I.e., a parent caught in a custody battle was supported through the parent café; another getting divorced was guided to resources to help her; everybody working together to help ease transitions.” (staff)

Of the partners surveyed through WestEd’s online surveys, 44.4% strongly agreed and 33.3% agreed that the CLC is helping to fill gaps in available programs and services. The remaining 22.2% neither agreed nor disagreed. 

Having the CLC represented in the community not only helps serve the Anglophone community, but it is beginning to bridge the gap between the English and French sectors of the community by giving voice to the Anglophone community.

“The coordinator sits on several round tables as a representative of the CLC and makes others aware of the issues of the Verdun Anglophone community.  This also informs the French speaking community and several of those organizations have shown enthusiasm.  The CLC is answering the challenge of reaching out to families, and families are participating in activities.  Eventually, by developing partnerships with each other, we’ll be working together on the same problems or issues.”  (community partner)
Another community partner comments on the impact of his organization’s partnership with the CLC:  “It is very positive. It allows (us) to offer services outside of our own spaces and link up with the English-speaking population of Verdun.”
Many partners, both Anglophone and Francophone, have noted having better access to the English speaking families they are mandated to serve, by partnering with the CLC.
“… the big benefit is we’ve been wanting to expand to the broader community … we offer services in our kitchens but we’re at the other end of Verdun.  The draw is the participants here … this school is our first partnership in terms of cooking classes and it gives us access to the English community.  People who come here wouldn’t go all the way over to [other end of Verdun] where we are … plus it would be in French….We will definitely continue – absolutely a good use of our time and money.” (partner) 
A significant impact of the partnerships has been the breaking down of barriers that have traditionally inhibited community members (particularly Anglophones) from accessing important resources. For many the barrier is linguistic, as was the case with this parent who could not access services through the CSSS in English:
 “Anything out there to help the English speaking community is good because there is so little.   I have gotten more answers here [at the CLC] i.e., the nurse has helped more than going to the CLSC; the coordinator  brought in someone who speaks English and understands me; brought in things I can be comfortable as an Anglophone talking about … your comfort zone, your safe zone.” (parent)
In other cases barriers in receiving services and resources can be intimidation or fear of dealing with agencies such as the police, Batshaw, family services etc. As one community partner explains: “(The) CLC allows me to have more access to parents … in my role as socio-community office. Teachers and students are easy to get; it’s the parents that are trickier … that’s the advantage of [the CLC].”  The CLC being a non-threatening place to meet with parents has facilitated the role of the socio-community officer and allowed him access to parents and families who are in dire need of support and offer them the resources they need.
According to WestEd’s online surveys, Riverview staff and parents feel that one of the most important impacts of the CLC has been bringing the community into the school, and this is largely accomplished through partnerships. 
The following charts are taken from the WestEd’s online family, partner and student surveys. Reponses highlight several positive impacts of the school-community partnerships. 

	
	Strongly Agree
	Agree
	Neither Agree nor Disagree
	Disagree
	Strongly Disagree

	The school/CLC is having a positive impact on our community
	71.4% (5)
	14.3% (1)
	0.0% (0)
	0.0% (0)
	14.3% (1)

	The school/CLC has brought more resources and services to our school and community
	71.4% (5)
	14.3% (1)
	0.0% (0)
	0.0% (0)
	14.3% (1)

	The school/CLC has promoted my child’s involvement in the community
	50.0% (3)
	50.0% (3)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The CLC has enhanced the relationship between the school and community
	71.4% (5)
	14.3% (1)
	14.3% (1)
	0.0% (0)
	0.0% (0)


Figure 1 WestEd online parent survey
	
	Strongly Agree
	Agree
	Neither Agree nor Disagree
	Disagree
	Strongly Disagree

	The CLC is providing beneficial opportunities and services to students.
	33.3% (3)
	44.4% (4)
	22.2% (2)
	0.0% (0)
	0.0% (0)

	The CLC has helped students to become more engaged with the community.
	33.3% (3)
	33.3% (3)
	33.3% (3)
	0.0% (0)
	0.0% (0)

	The CLC is enabling the community to become involved (or more involved) in the school.
	55.6% (5)
	33.3% (3)
	11.1% (1)
	0.0% (0)
	0.0% (0)

	The CLC is helping to vitalize the community it serves.
	55.6% (5)
	44.4% (4)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The CLC provides life long learning opportunities for the community.
	44.4% (4)
	44.4% (4)
	11.1% (1)
	0.0% (0)
	0.0% (0)

	The CLC is important to the future of the English-speaking community it serves.
	77.8% (7)
	22.2% (2)
	0.0% (0)
	0.0% (0)
	0.0% (0)


Figure 2 WestEd online partner survey
	
	Strongly Agree
	Agree
	Neither Agree nor Disagree
	Disagree
	Strongly Disagree

	I feel that the school is more a part of my community
	23.2% (16)
	37.7% (26)
	15.9% (11)
	5.8% (4)
	17.4% (12)

	I volunteer more in the school or in the community
	20.3% (14)
	33.3% (23)
	31.9% (22)
	7.2% (5)
	7.2% (5)

	Community groups and other organizations help our school
	34.8% (24)
	37.7% (26)
	10.1% (7)
	1.4% (1)
	15.9% (11)


Figure 3 WestEd online student survey
 

 Changing the Role of the School

The partnerships have been key in changing the role of the school. Riverview has gone from being a purely educational institution with little parental and community involvement, to being a hub of services, resources and activity for the Anglophone community. As one staff member pointed out, the CLC has “expanded the function of the building as a centre for activity in the community.” The school is now opened evenings and weekends, and runs summer projects. The school physically houses one organization, while several organizations deliver programs and services through the school on a regular basis. 

Through its partnerships the CLC has effectively challenged the traditional vision of a school as a place for children to learn. The school has become a place for community members of all ages to engage in lifelong learning. The school penetrates the community and the community penetrates the school. It is a meeting place and a vehicle for meeting the needs of our community.   

Summary

The findings in this section clearly indicate the positive impact the CLC and its partnerships have had in the Verdun community.  Partnerships have opened the school to the community and brought in many partners to share in the responsibility of answering the needs of the Anglophone community in Verdun. It has given the community greater access to services and resources and offered community organizations an inroad to the Anglophone community. The partnerships have generated greater involvement in community life among students, families and community members, including increased volunteerism. Riverview is gradually becoming an integral part of the Verdun community. 

  3.4.2  Student Engagement and Success
As part of the CLC mandate to promote student engagement and success the CLC offers a variety of programs and services for students, both in school and in the community. Most of the student services are offered at lunch, during class hours and after school. Other activities are offered evenings, generally for the whole family. Finally, some activities are offered weekends and during the summer. 

The services offered to students vary in nature and include academics, sports and leisure, leadership, literacy, self-awareness and empowerment, entrepreneurship, nutrition and community involvement. Many learning opportunities are offered through technology, particularly through the videoconferencing network, or VCN. 

The programs and services available to students promote student engagement and success. They keep the school abuzz with activity while improving the attitudes and competencies of the students and promoting school spirit. In many ways the programs offered help break down socio-economic barriers to students’ success.  

Technology in the Classroom

In the case of programs that promote or incorporate the use of technology in the classroom, teachers’ attitudes and responses towards proposed activities are largely responsible for the outcome of student participation. During the 2008-2009 school year teachers were not only slow to get on board with the CLC in general, but also very apprehensive about using the technology made available through the to them. Teachers were simply not buying in even though the coordinator regularly informed them about VCN opportunities, encouraged the use of the VCN, coordinated a staff VCN training session and offered to make all necessary arrangements so that the teachers would just have to show up with their classes. In 2008-9 the VCN was used only once in the classroom. It should be noted that the reason it was used was because the CLC offered a free certificate for a free virtual museum visit. 

This year however, Riverview has seen a great increase in the use of technology in the classroom, particularly with the VCN.  The videoconferencing network was used 10 times by classrooms or student groups. These activities included three virtual museum visits, a virtual visit with an author, a climate change presentation, two presentations on perseverance and following your dreams, a national entrepreneurship activity, an Olympics activity and for Music Monday - a musical exchange between 12 schools across Canada and the US. 

Positive reports on VCN use in the classroom have been received by students and staff alike. 

Some teachers have used the VCN technology to emphasize or reinforce a theme, for example the Olympics or paleontology.  Others integrated technology into the curriculum by using the VCN to speak with an author whose work the students had studied. The music teacher was able to connect over one thousand students to sing a song together and open a dialogue between students from schools as far away as Texas and British Colombia.  Staff had the following things to say about the CLC bringing technology into the classroom: 

 “The CLC room has allowed me to bring groups together to view films and elicit group discussions” (teacher)
“[The author] was speaking to us … and two other schools in Quebec … also interacting with the kids … it put a face to a story.”(teacher)
 “They got to see dinosaur bones, and the kids asked questions … and the best thing was the [animator] asked for ‘the boy in the front row with the blue shirt’.” 
Of the students surveyed by WestEd online, 89.9% had participated in the VCN during class time. The technology exposes them to educational opportunities via exchanges and museum visits that would otherwise be inaccessible due to geographical and financial constraints. The benefits of the VCN are not lost on children. Many of those surveyed named the VCN as one of the benefits of Riverview having a CLC. When asked what they would miss most if the CLC no longer existed many cited the VCN and live exchanges. One student said that they would miss: “seeing other people around the world”. This statement has added impact when one considers that many Riverview students have not left the island of Montreal, let alone Verdun and the south west.  

Thanks to grants from the Pearson Educational Foundation and Ubisoft, the CLC will introduce a new form of technology in classrooms in the 2010-2011 school year. Cycle 3 (grades 5 & 6) will participate in a classroom robotics program that will support the computer science curriculum. This will be a particularly poignant learning tool for boys and students who are kinesthetic learners. 

The population of boys who do not obtain a high school diploma is notably higher than that of girls (see Figure 4 below). Within the Lester B. Pearson School board this discrepancy is remarkable with boys currently constituting 58% of the board’s dropout rate (244 boys) and girls representing 42% (177 girls). In fact, for this reason the engagement and academic success of boys has recently been identified by the LBPSB in its strategic plan as a priority for its schools.
 The robotics program is particularly relevant because it will attract boys. Also, it should be noted that children with learning and behavioural disabilities often learn best from kinesthetic learning. 
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Figure 4  High School Graduation Rate by age and gender in 1995 and 2005. Portrait de Quartier Agir Ensemble à Verdun : 2009
Bringing technology into the classroom is important to develop students’ computer skills in an ever-increasingly technological world, particularly for disadvantaged students who would otherwise have limited access to advanced technology. This acts as a leveling mechanism for Riverview students, evening out the playing field with their counterparts in more affluent schools in the LBPSB. This technology also provides alternative learning opportunities to engage students in different kinds of learning styles, offering important tools to disadvantaged students (learning disabled and boys who are more at risk of dropping out) to improve their chances of success and get them excited about learning.   
 Student Participation
Levels of student participation vary from activity to activity. Attendance records have shown a considerable increase in student participation in CLC programs since the 2008-2009 school year. In some cases participation has tripled as certain activities became more popular among the children, such as cheerleading (from 8 participants to 27), Irish Dancing (from 7 to 20) and Girls’ Group (from 6 to 15). New programs that were introduced this year, such as Green Club and Sheltoons (cartooning/literacy), were very well received and had a good number of registrants with a consistent level of attendance. Overall student participation is gaining momentum. 

Grade 5 and 6 students surveyed by WestEd were asked if they had participated in any in-class CLC activities, such as Literacy Bingo, Family Treasures, National Entrepreneurship Day, Health Week activities, Literacy Week activities, or others. 68.4% of the students had participated in special in-class CLC activities, 24.1% had not, and the remaining 7.6 % were unsure. The same students were asked how often they participated in lunch and after school activities. The following chart indicates these students’ frequency in attending these activities.

	Response
	Count
	%

	Every day or almost every day
	8
	11.3

	One or two days a week 


	48
	67.6

	At least once a month but not every week 


	7
	9.9

	Every few months 


	6
	8.5

	Only once this school year
	2
	2.8


Figure 5 Frequency of student participation in CLC activities
It should be noted that with the exception of kindergarten, registration and attendance indicate that this group of students is the least involved in CLC activities. The highest rates of participation in CLC activities are found among students in grades 2-4. Nonetheless, the responses clearly indicate a high level of participation in lunch time and after school activities, with 78.9% of grade 5-6 students having participated in activities at least one to two days a week.    

The following chart, taken from WestEd’s online student survey, highlights student perception of the school and CLC.

	
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	Don’t Know

	The school has many enjoyable and interesting activities for students
	31.6% (25)
	60.8% (48)
	6.3% (5)
	0.0% (0)
	1.3% (1)

	Many students participate in art, music, sports, or other activities.
	38.0% (30)
	40.5% (32)
	12.7% (10)
	1.3% (1)
	7.6% (6)

	I enjoy the extra-curricular and after-school activities at my school
	29.1% (23)
	43.0% (34)
	15.2% (12)
	3.8% (3)
	8.9% (7)

	Lots of parents come to events at my school
	24.1% (19)
	51.9% (41)
	8.9% (7)
	3.8% (3)
	11.4% (9)

	The adults in my community support this school.
	34.2% (27)
	41.8% (33)
	5.1% (4)
	2.5% (2)
	16.5% (13)

	The school connects me to my community.
	15.4% (12)
	38.5% (30)
	14.1% (11)
	2.6% (2)
	29.5% (23)

	The school connects me to the English speaking community
	30.8% (24)
	41.0% (32)
	3.8% (3)
	2.6% (2)
	21.8% (17)


Figure 6 Student perceptions of the CLC
Students participate in and enjoy a range of activities offered through the school and CLC. They are also aware of the opportunities for parents and the community to be involved with the school. It is notable that students sense the connection between themselves, the school and the community, and the support of parents and the community for the school and the children’s wellbeing. 

The following charts are responses to the question: If you compare your school now to when it was not a CLC, would you say:
	
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	Don’t Know

	I look forward to going to school
	22.9% (16)
	27.1% (19)
	25.7% (18)
	14.3% (10)
	10.0% (7)

	I attend school more regularly
	28.6% (20)
	37.1% (26)
	22.9% (16)
	4.3% (3)
	7.1% (5)

	I get more support from teachers and other adults in the school
	22.9% (16)
	47.1% (33)
	14.3% (10)
	8.6% (6)
	7.1% (5)

	I participate in more extra-curricular activities
	27.1% (19)
	24.3% (17)
	37.1% (26)
	2.9% (2)
	8.6% (6)

	I participate more in the class
	31.9% (22)
	40.6% (28)
	18.8% (13)
	4.3% (3)
	4.3% (3)

	The environment of my school has improved
	31.4% (22)
	38.6% (27)
	14.3% (10)
	5.7% (4)
	10.0% (7)

	I do more of my homework
	26.1% (18)
	36.2% (25)
	23.2% (16)
	11.6% (8)
	2.9% (2)

	I have more opportunities to socialize and have fun with other students
	26.1% (18)
	53.6% (37)
	13.0% (9)
	2.9% (2)
	4.3% (3)

	I feel that the school is more a part of my community
	23.2% (16)
	37.7% (26)
	15.9% (11)
	5.8% (4)
	17.4% (12)

	I volunteer more in the school or in the community
	20.3% (14)
	33.3% (23)
	31.9% (22)
	7.2% (5)
	7.2% (5)

	Community groups and other organizations help our school
	34.8% (24)
	37.7% (26)
	10.1% (7)
	1.4% (1)
	15.9% (11)


Figure 7 Comparison of attitudes towards the school since the inception of the CLC
These statistics demonstrate a remarkable impact on student engagement and participation in school life as a result of the CLC. Many students, parents and staff members have commented that the amount of activities offered to students in the school has increased exponentially since the CLC became a part of Riverview. Previously very little was offered to children outside of the classroom. As a result of so many new opportunities for learning, social and academic development and active citizenship, students are much happier and successful in school.  

Student responses show that:

· 50% are more excited about going to school

· 65.7% sited an increased school attendance

· 70% feel more supported by teachers and adults in the school

· 51.4% participate in more extra-curricular activities

· 72.5 % participate more in class 
· 70% feel the school environment has improved

· 62.3% do their homework more often

· 79.7% have more opportunities to socialize and have fun with other students

· 60.9% feel that the school is more a part of their community

· 72.5% feel that community groups and other organizations help the school

These statistics are a powerful declaration as to the success of the CLC in supporting student achievements and engagement in the classroom and the community. Here’s what some students had to say about activities offered through the CLC: 

“I have more opportunities to socialize and have fun with other students”

“Well I think that (the CLC) is great because we have groups with other kids that we can meet and enjoy are self's (ourselves) and it's great we have girl's group..... and I think they are doing a good job and I’m grateful for that and I like this because we have girl's group were (where) girls can be girls”
“(The CLC) brings different communalities to our school.”
When asked what students would miss most if the CLC were to disappear, students offered these answers: 

“that kids get to smile” 

“I would miss helping out with the community and helping our school be a better place for learning. I would also miss all the fun activities we get to do!”

“The fun activities also helping other people in a community”
“I would miss the activities that keep the kids healthy and energetic”
 “the CLC because we do really fun stuff in there and we meet really cool people.”

 “All the activities because they are really fun and you get to make new friends.”
“Cheerleading and IRISH DANCING WITH MY FRIENDS! It brings us together.”
 “Probably the activities, the fun, the volunteers and the improvement of our school.” 
Of the 79 respondents that answered the above question, 60 of the 79 or 80% said that they would miss the activities, several stating that previously there was very little offered for children outside of the classroom. 

Students are not the only group to perceive the CLC as having an impact on students. In the family survey conducted by the coordinator and the WestEd online survey, parents were very vocal about what they saw as benefits for their children. “My daughter loved the book club and the comic book club. It left her so proud.” (parent)  The following chart indicates parents’ perceptions of the school and CLC:

	
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	Don’t Know

	Having the school become a CLC has been beneficial for my child(ren)
	66.7% (4)
	33.3% (2)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The CLC is meeting the needs of students in our school
	57.1% (4)
	42.9% (3)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	My child enjoys the extra-curricular and after-school programs offered
	85.7% (6)
	14.3% (1)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The school/CLC has provided my child with positive learning opportunities that were not available before
	71.4% (5)
	28.6% (2)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The school/CLC has improved my child(ren)’s motivation to attend school
	57.1% (4)
	42.9% (3)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The school/CLC has helped my child(ren) to perform better in school
	42.9% (3)
	42.9% (3)
	0.0% (0)
	0.0% (0)
	14.3% (1)

	The school/CLC has promoted my child’s involvement in the community
	50.0% (3)
	50.0% (3)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The CLC has created a more positive learning climate for students
	71.4% (5)
	28.6% (2)
	0.0% (0)
	0.0% (0)
	0.0% (0)


Figure 8 Parental perceptions of school and CLC

Parental attitudes towards the CLC and its ability to support the academic and social development of their children are incredibly positive. Of those surveyed, 100% felt that their children’s participation in the CLC has been beneficial in terms of:

· Meeting children’s needs and interests
· Providing positive learning opportunities
· Improving student motivation and performance
· Increasing students’ community involvement 
· Providing a more positive learning climate
The Riverview staff is also optimistic about the CLC’s ability to promote student engagement and success. The following chart indicates staff perceptions of the CLC in this capacity.

	
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	Don’t Know

	The CLC has increased the school’s capacity to promote positive child and youth development
	28.6% (2)
	71.4% (5)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The CLC helps me be a better teacher
	100.0% (1)
	0.0% (0)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The CLC has improved our school culture
	0.0% (0)
	100.0% (1)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	I use resources and activities offered by the CLC to enhance my classes
	100.0% (1)
	0.0% (0)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The CLC has introduced interesting new activities for students
	42.9% (3)
	57.1% (4)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The CLC offers activities that enhance students’ capacities to learn
	42.9% (3)
	28.6% (2)
	0.0% (0)
	0.0% (0)
	28.6% (2)

	The CLC has improved students’ attitudes towards school
	0.0% (0)
	71.4% (5)
	14.3% (1)
	0.0% (0)
	14.3% (1)

	The CLC has enhanced how my students engage in the classroom
	14.3% (1)
	42.9% (3)
	14.3% (1)
	0.0% (0)
	28.6% (2)

	The CLC has contributed to improving student participation in school
	14.3% (1)
	57.1% (4)
	14.3% (1)
	0.0% (0)
	14.3% (1)

	Many students actively participate in the activities available
	33.3% (2)
	66.7% (4)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	Students seem satisfied with the extra-curricular and after-school activities offered
	42.9% (3)
	28.6% (2)
	0.0% (0)
	0.0% (0)
	28.6% (2)

	The CLC helps the school meet student needs
	28.6% (2)
	42.9% (3)
	0.0% (0)
	0.0% (0)
	28.6% (2)

	CLC support to parents has helped me as a teacher
	0.0% (0)
	28.6% (2)
	14.3% (1)
	0.0% (0)
	57.1% (4)

	Our school is a centre for cultural activities, recreation and learning for students
	14.3% (1)
	71.4% (5)
	14.3% (1)
	0.0% (0)
	0.0% (0)


Figure 9 Staff perceptions on the CLC’s ability to promote student engagement and success
It is interesting to note that 100% of the teachers surveyed used CLC resources in the classroom and stated that the CLC helped them to be better educators. The better the teachers are, the better support and instruction students will receive in the classroom.  Also noteworthy: 

· 71.5% of staff feel the CLC offers activities that enhance students’ capacities to learn

· 57.2 % feel the CLC has enhanced how their students engage in the classroom

· 71.4 % feel the CLC has contributed to improving student participation in school

· 71.5 % feel the CLC helps the school meet student needs

· 28.6% feel that CLC support to parents has helped them as teachers 
While the last statistic may seem low, it remains an important step in breaking down barriers and bringing parents into the school. This has traditionally been a considerable obstacle in student success. If teachers cannot communicate well with parents, the parents’ ability to be informed about their children’s education and development is severely compromised, and consequentially so becomes their capacity to support their child’s learning. Teachers are increasingly commenting that due to the CLC bringing parents into the school through various programs and activities, parents are becoming more comfortable approaching teachers and this is ultimately helping teachers, parents and students. “Good progress has been made, especially in bringing parents in, breaking down the barriers to the community, and implementing many activities and programs” (teacher). These improved relationships between parents and staff contribute to a positive school climate. 

School Climate     

A healthy and positive school climate is important to student engagement and success. If students and staff are happy they are more likely to be engaged, and school spirit increases children’s self-esteem and sense of belonging. The CLC has been a vehicle for positive change in school climate at Riverview. Students are happier and staff feels more supported. As previously mentioned, 100% of parents surveyed agree that the CLC provided a positive learning environment for their children, while 100% of staff surveyed feel the CLC has improved our school culture. Students, however, may offer the best indication of school climate:

 “(The CLC makes us/the school) more cheerful, we recycle more, more people getting involved, more things to get involved in.”
“Our school got a lot better”  
“It (the CLC) makes me and my friends happier and the school very happy and I love going to school now. I love the school because it is peaceful and there is some people that are not peaceful and I don’t like that!!!!!”

Staff members also noted a decrease in aggression as a result of students participating in extra-curricular activities at lunch: 
“Cup stacking at lunch time gives the kids options … instead of running in the school yard and shoving each other.” (teacher)

Another teacher offered this opinion:
“The CLC motivates a happy, positive atmosphere; there is less bullying.”
The CLC brings a sense of pride, belonging and school spirit to Riverview. Many parents have commented that the CLC has brought life back to a school that lacked spirit and student engagement.  “I really believe that it is the one thing that has saved our school, we were in desperate need for some sort of school spirit and bringing the community back to our school, without it we are simply a below average educational institution.” (staff from online  survey)
Summary
The Riverview CLC is successfully delivering a range of programs and services to students, both in and outside the classroom, thus increasing student engagement and success. Brining technology into the classroom is providing   innovative learning tools for students of all levels and with varying learning capabilities. It is providing incentive, motivation and vital skills to at risk students who desperately need additional support and an appropriate alternative to mainstream teaching methods. The CLC is also increasing students’ participation in school life, both academically and socially, while engaging them in community life and enabling them to engage their community in the school. The support and resources provided by the CLC are helping to break down socio-economic barriers to student success, providing them with unique and enjoyable learning opportunities. As a result students are happier, more confident and have more pride in their school, which is generating a more positive school climate. 

3.4.3  Access to Educational Opportunities and Lifelong Learning

The CLC offers services and activities to the Verdun community in order to promote access to educational activities and lifelong learning. The CLC challenges the notion that education stops once school attendance ends by making learning opportunities available to people of all ages. It also challenges traditional notions of the boundaries of education by connecting children to their community and bringing educational opportunities to the community beyond the walls of the school. 

The previous section explored various ways in which CLC programs and services provide educational activities and support to Riverview children in the school. It also explored the VCN as a tool to bring global education into the classroom and connect children with people in other communities to learn from exchanges. This section will explore non-traditional educational opportunities available to students, families and community members. 

Accessibility
Whenever possible, the services provided to the community by the CLC are free and when not, fees are nominal so that they are as accessible as possible. The CLC’s policy of inclusion takes into consideration the socio-economic realities of Verdun citizens and waves fees for individuals or families that cannot afford to pay. The programs that are considered to be of vital need in the community are offered at no cost. This is the case, for example, with Mother Goose Rhyme Time- a parents and tots group, as well as the literacy and homework support programs for students. In some cases the CLC offers activities free of charge to entice family participation in an attempt to increase quality time together. An example of this is the family kickboxing class.

Making Connections

The CLC holds to the philosophy that the more a community is connected, the more we will learn from each other, and the more intergenerational links that are created, the more learning becomes experienced as a lifelong process. This is why the CLC offers services that connect students to their communities and brings people of all ages together for learning opportunities. 

Connecting Classrooms

As previously explored the VCN connects students to the outside world, providing opportunities for exposure to peoples, cultures and phenomena they would otherwise not experience. This year alone, students studying the environment got to ask questions to climate change experts from the Alliance for Climate Protection (All Gore’s Foundation) in the US; choir students interacted with elementary and high school students from across Canada and the US; natural history curriculum was brought to life for cycle three students who got to see dinosaur bones and pose questions to paleontology experts in Drumhiller Alberta, and grade 6 students were awed and inspired by a young man who chased his dreams and at 19 sailed alone from France to Brazil.   

Connecting Families  

At the CLC, learning is a family affair. Many activities bring families together to reinforce a positive family dynamic, teach parenting skills, and promote different kinds of education. One of the first family activities hosted by the CLC was for Women’s Day. The coordinator worked with a grade 5 class on the theme of women role models. The students participated in a soap-making workshop and made artisanal soap to give to their mothers as gifts. In the evening parents were invited to the school for a family spaghetti dinner, after which parents attended a parenting workshop while children played in the gym. The feedback was extremely positive.


This year the CLC has introduced two new programs aimed at addressing issues of school readiness in Verdun, and which also support the family unit. A study conducted by the Agence de la santé et des services sociaux de Montréal in 2008 called «Enquête sur la maturité scolaire des enfants montréalais » shows that 40% of Verdun children have not developed satisfactory levels of basic competencies that should be attained by the time children begin kindergarten.  The 5 domains of competencies identified in the study are:

· Physical wellbeing

· Social competencies

· Emotional maturity

· Linguistic & cognitive development

· General knowledge and communication skills
The two new programs initiated by the CLC to counter this problem in Verdun are Born to Read and Mother Goose Rhyme Time. Born to Read is a family literacy celebration where parents are given sacks full of books for babies. Parents are afforded time to socialize amongst themselves while a volunteer reads stories to babies and tots, animated by puppetry. This promotes family literacy by encouraging parents to read with their children from the time they are infants. Mother Goose is a parents and tots group that meets once a week for rhymes, stories, songs and play. It helps prepare tots for school by teaching them social skills and coordination skills, and develops cognitive skills by teaching rhymes and songs. It also breaks down social isolation of parents who are at home alone with little ones and provides a community space for sharing, learning and fun.
[image: image6.jpg]



[image: image2.jpg]



Figure 10    Children play while animator tells a story                                            Group picture Mother Goose
Riverview offered two ten week sessions of Mother Goose this year. While slow to start up, more families joined in the second session. In the fall session there were six families registered in the program. The winter session had eleven families, for a total of 11 parents and 14 children. Pre-program surveys asked why families joined Mother Goose. Answers included:

· Making friends (both children and adults) and being with other parents
· To learn more songs and rhymes to sing with children
· To socialize and have fun
· To stimulate children, to develop skills and learn songs and the alphabet

· To bond with children

· To prepare children for daycare and pre-school

·  To learn parenting skills, like patience and effective communication

· To develop child’s speech and vocabulary

· Develop child’s social skills, learn to play with other children

· To introduce children to literacy

· To get time out from home

One mother said she grew up with Mother Goose rhymes and wanted to pass the tradition on to her sons. Parents who participated contend that the program met their expectations and that they would happily return next year. Here’s what parents had to say in the program evaluation survey:

“We loved to come and learn”

“We enjoyed the laughter and smiles!”

“I love everything: the songs, the rhymes, the play time, the snacks and the story as well( ”  
“I loved learning new songs and rhymes and getting out (of the house)!”

 Parents were able to articulate what they got out of the program and were able to list the songs that they knew and which ones their children most enjoyed. Teachers have also commented that the program has had a positive affect on their students, particularly where there are older siblings in the class: “A lot of my students’ siblings are part of that [program] … parents and younger kids coming in. It affects the kids in my class – they like it.” The program will continue next year.
Another new program that was very successful in bringing families and the community together for intergenerational learning is Around the World in 8 Weeks – an international cooking class. This project brought together 35 people (only three of whom did not come as a family) aged 5- 80 to learn about nutrition and how to cook meals from around the world. Following a collective kitchens format, groups cooked together and then feasted at the end of each class, taking home food in plastic containers for supplementary meals. Through this course families and generations were brought together around food and learned cooking skills (at age appropriate levels) that are transferable to everyday life. Nutritious eating was promoted and a sense of community was shared. Of the activities listed in this section, the international cooking course is the only program that has a fee. The cost of $50 per individual or $60 per family (regardless of size- one family had 7 members) was very accessible. Since most participants came as a family, the cost per individual based on a family of four for 8 cooking classes, 8 onsite meals, and an average of 24 meals taken home in plastic containers comes to $15, or $1.88 per  person per class. Not only did the project promote healthy lifestyles in a community with a long tradition of junk-food consumption, but it also helped alleviate the financial stress of feeding families on a tight budget.  See Appendix III - Case Study: International Cooking Class Evaluation for more details. 
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Figure 11       Nutrition workshop by CSSS dietician                       
           Cooking class in action
A final example of bringing the community together to promote lifelong learning is the Community Open House. A new activity that will be repeated next year, the open house brought together 22 community organizations and over 200 Verdun citizens under the umbrella of the CLC. The organizations ranged from health and social service providers, food security, and family centered organizations, to citizen rights groups and community centers. Each organization had a kiosk full of information on services and resources for the community. Community members went from kiosk to kiosk and participated in activities and games. There was also a show, a local fruit and vegetable market, and a pasta dinner. It was an effective way to bring people together and connect them to resources in the community. Community members are now more informed and can pursue learning opportunities through a variety of organizations, agencies and groups. In a focus group following the event, parents commented that they learned about organizations and resources they didn’t know existed in Verdun, and that they would now use them. One woman was happy to find volunteer opportunities in the community while another commented “we see the logos (of various organizations) all the time, but now we can make the connection (with the resources offered)”. On a scale of 1-10 the average rating for the event by participants in the focus group was 8.2 while the rating of how much they learned was 7.75.   

Learning Outside of the Box
The CLC promotes a holistic model of education that encompasses all kinds of learning, from academic, to popular, to cultural and social. It promotes responsible citizenship and both self and community development. Some examples of the kinds of learning opportunities available through the CLC include:

· Environmental (green club) 
· Self-exploration and empowerment (girls groups for kids and workshops on finding balance in life for parents) 
· Support groups (Parent’s Café & Book Exchange), leadership (Leadership in Action, Dynamix leadership group, entrepreneurship activities) 

· Intergenerational learning (student exchanges with Dawson seniors group)

· Information sessions (open house, HPV info, cyber-bullying etc.)
· Cultural (Irish Dance, variety show, Music Monday) 
· Mind-body wellness (yoga) 
· Service learning through volunteerism (for all ages, Beurling Leadership placements)

· Health and Nutrition (Collective Gardens, International Cooking Class)

· Sports (kickboxing, capoeira, cheerleading)  
· Artistic (Scrapbooking, cartooning, choir, dance)

· Literacy (Special Friends for Literacy, Book Club, Journalism Club) 

· Early childhood development and school readiness (Born to Read, Mother Goose Rhyme Time) 

There are educational opportunities for every type of person and for all learning styles. Many workshops are also offered to the community for self-improvement, from literacy to parenting skills and entrepreneurship. 

Levels of Participation
CLC programs and activities are becoming increasingly popular and levels of program registration are on the rise.  As Mrs. Gross, the principal says, “It’s slowly hitting more and more of the population ... one family at a time.  More and more is happening with better attendance.”
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It is evident that student participation has increased considerably from last year to this. Columns that do not register a number indicate a new program that was not in place during the 2008-2009 school year. The singular case where the chart indicates a decrease in participation is due to a decrease in class size from 2008-2009 to 2009-2010. The Montreal Hooked on schools program is a drop-out prevention in which all grade 6 students participate. The number of grade 6 students dropped from 60 to 44 from last year to this year. It is important to note that decreasing class sizes have been the trend at Riverview in recent years, as it has been in most Anglophone schools on the island. The number of students attending Riverview in the 2008-2009 school year was 270, whereas in 2009-2010 the number dropped to 240. This indicates that the growth in program participation from 2008-2010 is actually underrepresented in the graph since it does not take into consideration the disparity in the student population from one year to the next.   

Community participation
There are several programs and activities open to the community at the CLC. Some of these target Riverview parents or families particularly, in order break down barriers between parents and the school, and to engage them in school life in support of their children. This is the case with the Parent’s Café and Book Exchange. Started in 2008, this social gathering of parents aims to break social barriers and social isolation and provide a space for parents to share their experiences and support each other. It was slow to start with an average of 3-4 parents attending in 2008-9. The coordinator and a parent volunteer often approached parents at the fence of the schoolyard where they would congregate but never entered onto the school property. They coaxed them into coming into the CLC for a coffee and breakfast treats. Eventually the barriers came down and this year saw an average of 6-8 parents attending the weekly gatherings. The coordinator, upon the suggestion of a parent volunteer, will hold the first session of the parent café by the school gate when the new school year starts up, in order to attract more parents and ease them into a comfort zone in the school. 

The kickboxing class, taught by the coordinator, is another example of an activity designed with the intention of bringing parents into the school, and in this case participating with their children. The family kickboxing class is open to the community but targets Riverview families. The course is free and offers a fun opportunity for families to get in shape and spend quality time together. The classes started in 2008 with approximately 5 families. Families saw the benefits of the class in terms of health and fitness, as well as spending time as a family. The class was so popular that the parents requested a separate class for themselves so that they could train more intensively with other adults. The class was extended a second hour, during which time children played on the stage in the gym while parents worked out. This design allowed for parents to participate without having to worry about child care. The course continued this year with an average of 17 participants per class.


Other programs that are open to the community attract a range of people. Two of the more successful programs have been Riverview’s Roots Collective Garden and the Around the World in 8 Days (international cooking class), which was described in the previous section and Appendix III. The collective garden brings together several community stakeholders - Riverview students and families, CLC partner organizations (Culture Alimentaire, YWCA, Dawson Community Centre), and the community of Verdun. Culture Alimentaire provides two garden coordinators who work with classes from Kindergarten to grade 2 to plant seeds and teach them how gardens grow. The project is incorporated into classroom curriculum, and the students tend the garden until the end of the year. When school lets out for the summer, groups of summer camps from Dawson and the YWCA take over gardening and the animators do educational activities with the kids surrounding food and nutrition. 
The first year of the garden project saw the entire population of Riverview (270 students) involved in the garden from building the urban grow bins to sowing the seeds and gardening. An additional 200 campers were involved throughout the summer. One staff member commented, “The community Garden was fantastic, brought in all kinds of kids … getting their hands in the earth.  We did a three sisters garden out front (beans, squash and corn).  The whole neighborhood is interested in it … and it’s all organic … taught people a lot about growing vegetables.” The success of the garden was celebrated in September with a family corn roast. The project is now in its second year and groups of campers are starting to visit each week. 

Finally, it should be noted that big CLC events are very well attended and the feedback is always positive. For the open house there were approximately 200 attendees, while the corn roast and family barbeque both hosted approximately 250 people.  
Outcomes
While community engagement in the CLC was slow to begin with, it is becoming clear that more and more people are getting involved and reaping the benefits of access to lifelong learning, along side Riverview students and families. 

“People are starting to get the point that it is for the community … not just the school.  Seeing people from Verdun Elementary coming to scrapbooking, etc.  (the CLC is) not just for Riverview.   (parent)
“Amazing progress … word is getting out; there’s more understanding now.  People are getting interested and see that [the coordinator] is here to support the community and give it what it’s lacking.”(Parent)
People are also better able to articulate the role of the CLC in the community and identify positive impacts. 

In a family survey parents articulated what the CLC does for the community. In their words the CLC (is):
· A central point of information and activity for the community 

· A place to come and get involved with the community

· Offers things to the kids and parents who don’t have much

· Utilizes the school for longer hours; no longer a closed building at night

· Provides space and services for teachers

· Serves physical, cultural and intellectual needs

· Access to services

· Brings all ages together – younger, middle, older … something they didn’t have before.
Teachers also shared their views on what the CLC is doing. In their own words, the CLC:
· Brings the community into the school 

· Provides opportunities for parents/adults to pursue life long learning

· Gives parents greater connection to the school and (allows them to) be more involved with their children’s learning

· Allows parents to use the school in a social setting (i.e. Fri coffee café)
· Provides use of VCN for teachers and to help students to interact with other schools.  

The relationship between school and community is becoming symbiotic, and the lines are starting to blur. The CLC is beginning to fill holes and bridge gaps in the community, meeting the needs of its members.  “The CLC takes over where church used to be.  Churches used to offer programs, hope, community, help and friendship.  That has fallen away, and left a void.  Unless we start as a community, and start trying to fill that gap … especially in Quebec … last 20 years…”  (parent)

Other positive outcomes include:

· Accessible (financially, geographically, socially, intellectually) resources and activities
· Strengthening families (families receiving support and spending more time together therefore strengthening the family unit)

· Increased sense of community, increased community involvement

· Increased chances for student success 

· School readiness programs

· Literacy and homework support programs

· Peer programs

· Exposure to new and interesting phenomena

· Parental and community support

· Teachers are more supported → students are more supported

· Increased self-confidence and school spirit

Children are exposed to all kinds of educational opportunities and are increasingly engaged in their community.

“For students … my kids are very excited to go to yoga … (they are)  going to be on television. It gives them the opportunity to do shows in the community, i.e., dancing, St. Patrick’s Day parade; it opens doors for them they didn’t know were there.”  
To put this comment in context this mother was referring to her daughter’s participation in a yoga class that was featured in a CTV special interest piece on children and yoga. She also referred to opportunities that her child has had to showcase some of the skills she has learned through various CLC programs such as Irish Dance. Her daughter performed dance choreographies with her peers in shows for Dawson seniors, Riverview families (family BBQ and variety show) and the St. Patrick’s Day Parade.  Students mirror this sentiment:

“There is more fun stuff to do and fun activities you could participate in and go places to perform in certain activities”   
 “We get to do more activities out-side of the class room, and we help our community and our environment alot more with the CLC. “
Students benefit in other ways from the community’s involvement in the CLC. Many parents and staff members have commented that students love having their parents and younger siblings in the school, for example, for Born to Read and Mother Goose Rhyme Time. The students feel supported because their family is involved in school life, valorizing the school and lifelong learning. It also allows students of all ages, even in kindergarten, to be role models for younger ones. One staff member comments, “… Parents are in school for mother goose, the kids love it, love seeing the little ones, (the program) helps prepare young families for starting school.” 
The CLC strengthens families and the community by providing activities that bring people together. It reinforces the family unit while bringing various families together around shared interests.  

 “Scrap booking … I like getting out and everything is provided … it’s something to do with my daughter.  Come and meet others interested in the same kinds of things … it’s nice and quiet … we talk and we do our thing …. I enjoy it. I’m a social person so I like things like that.” (parent)
One parent shared her view that “The CLC serves our cultural needs and intellectual needs – learning new things, trying out new things. What it does is it brings it right to our home and lets us decide from the comfort of our home what we want to do to be part of the community.  CLC newsletters come home regularly … and being in the school helps.”  (parent)
This highlights an important factor in the success of reaching families and communities; the fact that the CLC makes learning opportunities accessible. This means not only making activities financially accessible, but developing activities that the community feels comfortable with, that are tailored to them and their needs. The CLC respects people’s comfort zones and works around issues that might inhibit participation, for example providing child care during activities. Parents mentioned that activities and programs are reasonably priced and in walking distance from home. They commented that the programs offered were not previously available, and would not be available for themselves or their children if not provided by the CLC.
Statistics attest to the fact that the CLC is meeting the demands of the community and supporting lifelong learning in Verdun. In the online survey parents stated that:

	
	Strongly Agree
	Agree
	Neither Agree nor Disagree
	Disagree
	Strongly Disagree

	The CLC is meeting the needs of our community
	57.1% (4)
	28.6% (2)
	0.0% (0)
	0.0% (0)
	14.3% (1)

	The school/CLC has brought more resources and services to our school and community
	71.4% (5)
	14.3% (1)
	0.0% (0)
	0.0% (0)
	14.3% (1)


Figure 12 Parental perceptions on the CLC meeting community needs

In the same survey, 57.1% of respondents felt that the CLC has increased the amount of English services available in the community, while the remaining 42.9% was did not know. 

Staff members were also able to identify the benefits of the CLC providing access to lifelong learning:

	
	Strongly Agree
	Agree
	Neither Agree nor Disagree
	Disagree
	Strongly Disagree

	Our school/CLC is providing beneficial services for families
	14.3% (1)
	85.7% (6)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	Our school/CLC improves access to services that were not available before in our community
	0.0% (0)
	71.4% (5)
	0.0% (0)
	0.0% (0)
	28.6% (2)

	The CLC is helping to meet the needs of our English-speaking community
	28.6% (2)
	71.4% (5)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	Our school/CLC is a centre for cultural activities, recreation and learning for the general community
	14.3% (1)
	85.7% (6)
	0.0% (0)
	0.0% (0)
	0.0% (0)


Figure 13 Staff perceptions on the CLC providing life-long learning opportunities
In fact one staff member has become an integral part of the CLC. She has been giving Irish dance and cheerleading classes to Riverview students through the CLC for two years. “For me, I am actively participating by teaching classes, so it actually gave me a new role in my school and community”. 

Finally, community partners agreed to the benefits as well:

	
	Strongly Agree
	Agree
	Neither Agree nor Disagree
	Disagree
	Strongly Disagree

	The CLC provides life long learning opportunities for the community.
	44.4% (4)
	44.4% (4)
	11.1% (1)
	0.0% (0)
	0.0% (0)


Figure 14 community partner perceptions on the CLC providing life-long learning opportunities
One community partner offered, “We’re meeting the needs of the community … access to healthy eating for all.  Give cooking classes, teaching nutrition, skills to develop better ways of eating…  and the benefits for students?  Activity with parents; learning to cook together.” 
Students, staff, parents and community members agree rather unanimously that the CLC is successfully providing access to educational opportunities and lifelong learning for the Verdun community.  To this end the CLC continues to develop sustainable programs and services for everyone. “I can’t imagine if (the coordinator) left … or if (the CLC) were to stop.  That would have a very negative impact.” (Parent)

Summary

The CLC is providing accessible programming for the Verdun community. Activities and services are available for everyone from new families and their babies to the elderly, in geographically, culturally and socially relevant ways. Students are being provided educational opportunities they would otherwise not have access to and connecting them to the local and global community. The CLC is also contributing to school-readiness by providing educational opportunities to babies and tots. We are strengthening family units and the community by bringing various sectors of the Verdun population together around common interests and by addressing common needs. Individuals and families are connecting to their community in ways that are relevant and comfortable for them. The CLC’s approach to learning is holistic, encompassing a variety of leaning styles and learning opportunities. Finally, levels of participation are only increasing with time; the CLC is moving in the right direction to answer the community’s needs.   

3.4.4  Parental Involvement
As we have seen throughout the evaluation, there are many programs for parents and families at the CLC, ranging from the parent’s café, to parents and tots programs, from cooking classes to kickboxing. There is something for every interest and age. The CLC has also brought parents in through their involvement with the steering committee, and by having them volunteer in the school, helping to organize and animate various CLC activities and events. There are many opportunities for parents to be involved in the school through the CLC, and parental presence in the school is becoming more visible.    

Breaking down barriers

The CLC has been working diligently to break down barriers that inhibit parents from getting involved in the school. Historically parents have not ventured into the school often, perhaps as a result of having had difficult school experiences of their own, or because they hear from the school only when their children are acting out (WestEd evaluation report) “Parents tend to congregate at the fence” as one parent noted, and resist attempts to bring them in. The CLC, according to one staff member, provides a “non-threatening reason for parents to be in the school.” 

The process has been slow but effective: “Good progress has been made, especially in bringing parents in, breaking down the barriers to the community, and implementing many activities and programs.” (staff) Similarly, the principal noted that CLC has made good progress in bringing in parents and gaining access to the community through the implementation of adult classes and activities for parents and children do together. She also noted that the coordinator’s efforts and connections are paying off. In fact, when staff members were surveyed and asked what they thought the most important impact of the CLC has been to date, many commented on bridging the gap between parents and the school:
“(The most important impact of CLC is) school spirit and allowing the parents to have a place where they can come together and participate in activities.” 

 “(The most important impact of CLC is) opening the doors to families who in the past were intimidated by our building”  

Breaking down long standing barriers is having a positive impact on students, parents, staff and the school as a whole. It is improving relationships between parents and staff, cultivating a sense of belonging for parents, and improving school spirit. 
Relationships between Parents and Staff

When parents refuse to come into the school, children are the ones who ultimately suffer because they don’t get the support they need. Parents don’t know what’s going on in the classroom and therefore have difficulty helping their children with homework or reinforcing learning that happens in the classroom at home.  

Parents surveyed largely agreed that the CLC has been instrumental in improving their relationships with teachers and staff. 83.4% of those interviewed said that the CLC had improved their relationships with teachers, while 85.7% of staff surveyed said the CLC has enhanced relations between the school and parents. All staff interviewed agreed that the CLC made the school a more welcoming place for parents. One teacher explains:
“I know some parents aren’t too comfortable talking to teachers.  Audrey (the coordinator) worked with one and that gave her the courage to come and talk with me … [she] creates bonds with parents …. [she] listens to them.”

Parents and Families

“I think the greatest thing about the CLC is it starts to connect parents.  Nothing is more detrimental than loneliness or isolation … it leads to family breakdown.  I think these things help marriages.  It’s a chain reaction … cooking class, kickboxing, kids get to do things … parents are more comfortable in the school …” (staff)

The Friday Morning Parents’ Café was the first activity specifically designed for parents that the CLC put into place. As previously mentioned it was slow to take off and difficult to get parents into the school. Mothers at the café expressed their initial reluctance to come but when they did, they were greeted and welcomed.  
It shocks me … the lack of participation by other parents … people aren’t taking advantage of it.  Maybe they just don’t know, or they’re afraid, or they’re too busy.  It’s always been this way.  The same ones involved and willing to help.  It has to be word of mouth. They don’t know what they’re missing.” (parent)
The sense of fear that some parents feel towards the school is echoed by this mother: “I think [the CLC is] a really good thing.  I can feel what [the CLC] is bringing … I notice it.  I enjoy meeting other parents … it just brings everything to a different level.  It makes [me] feel less … scared … because I‘ve been here, walked the halls, seen the lockers, the papers, what’s on the walls … been in the classrooms … nothing is hidden.  Everything is out in the open.” (parent)
All of the parents at the Friday Morning Café have expressed a heightened sense of belonging in the school as a result of participating in the café and other activities. “There’s nothing more valuable than feeling like you belong, and the CLC offers that.  Having that central unit … they even asked us what we wanted to eat in the morning (at the parent’s café).  I told my mother – she’s a senior in the neighborhood – she was very happy about it.” (parent)
Feeling connected to the school and to their children’s education can reduce stress and anxiety that parents may experience as a result of not knowing what’s going on in their children’s school and lives. “Since I’ve been coming, I’m mellow, really, it’s true.  I’ve been telling people, my friends … I have my CLC … I’m not just looking at papers from school in my daughter’s bag.”  (parent) Another parent expressed, “At the CLC … I’m more involved with whatever’s going on in the school … to the point of knowing and understanding what my son is saying and thinking and doing at the school.”  Bringing parents into the school is connecting them, in more meaningful ways, to their children. “I think a lot of parents are looking for a way to do things with their kids.  They’re all working, and not everybody’s creative.  Usually at home, it’s kids in one room, parents in another.  And the TV … it’s an evil machine.  I think more ways to have one-on-one [with your kids] … mother/daughter or father/son.” (parent)
Parents are getting more involved in the school. All of the parents surveyed by WestEd had been involved in planning and animating CLC activities, such as the open house and corn roast. As one parent mentioned, the CLC is “giving parents a chance to be active in the school.” The increased involvement of parents is perhaps a result of becoming more familiar with the CLC and school one activity at a time, and understanding the goals and values of the CLC. The chart below, taken from the WestEd online evaluation, describes parents’ feelings and views on the CLC.    

	
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	Don’t Know

	I feel informed about the school/CLC.
	85.7% (6)
	14.3% (1)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	I feel welcome at the school/CLC
	100.0% (7)
	0.0% (0)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	I know whom to contact to get more information about the CLC or CLC activities.
	100.0% (7)
	0.0% (0)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The activities I have attended were well-organized
	71.4% (5)
	28.6% (2)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	I was satisfied with the activities I attended 
	85.7% (6)
	14.3% (1)
	0.0% (0)
	0.0% (0)
	0.0% (0)


Figure 15 Parental feelings and perceptions about the school and CLC
Being more informed about the CLC and having participated in programs and activities, parents are better equipped to comment on changes that have occurred in the school as a result of the CLC being in place. When asked what changes parents had observed since the school became a CLC parents responded positively. 

	

	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	Don’t Know

	Having the school become a CLC has been beneficial for parents
	85.7% (6)
	14.3% (1)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	It is important for the school to remain a CLC
	85.7% (6)
	14.3% (1)
	0.0% (0)
	0.0% (0)
	0.0% (0)

	The CLC has improved the quality of my relationships with teachers
	66.7% (4)
	16.7% (1)
	16.7% (1)
	0.0% (0)
	0.0% (0)


Figure 16 Parental perceptions of changes in the school since the inception of the CLC

Parental support is increasing as parents more readily identify the benefits of the CLC for themselves and their families. However, the CLC still has much work to do to break down barriers. We are starting to identify the barriers more clearly and work towards overcoming them to get as many parents in the school as possible. One factor however that continues to hinder parental participation is low self-esteem. Many Verdun parents are undereducated and as a result feel that a school is not a place for them. One mother in from the Parent’s Café expressed her initial reluctance to come in, and particularly to volunteer in the school. “I figured the school already had volunteers and didn’t think I had anything to contribute.” The café brought her together with other parents and increased her comfort level in the school. She ended up volunteering every week for the hot lunch program and loved it. “My kids see me here, they love it. They’re happy to have their mom in the school. It makes them feel like I’m here for them.”

Summary

Breaking down barriers that keep parents out of school has been of paramount importance to the CLC. Progress is being made step-by-step, parent by parent, but much work remains to be done. The barriers are deep rooted and often so internalized by parents that they are difficult to reach. The CLC has been a successful vehicle in building relationships between parents and teachers resulting in a positive impact in the classroom and at home. Parents feel more valued and involved in their children’s lives. Having activities for parents to do with their children is strengthening the family unit, and providing opportunities to socialize and learn with other families. 
3.4.5  Evening the Playing Field

As an inner city school located in an area of low socio-economic standing, students and families of Riverview face many obstacles that families of more affluent schools might take for granted. Many families cannot afford to pay for programs and services, and further, many would not know what resources are available in their community or how to access them, particularly in English. Some parents lack simple parenting skills and others do not have a level of schooling that would enable them to help their children with homework. Sadly, other parents simply do not value education, and this is reflected in the attitude and performance of their children. On the other hand, many parents do value education but have to work two jobs to make ends meet, leaving little room for family time or helping with homework. The Riverview CLC, wherever possible, puts in place mechanisms to help families overcome obstacles and level the playing field.   

Accessibility

Many parents in various surveys and interviews noted the affordability and accessibility of CLC programs and services. As previously discussed, the CLC offers many free programs to students, parents and the community. Some free programs and activities include family kickboxing, girls groups, literacy programs, parents and tots programs, parents’ coffee club, Montreal Hooked on Schools, Dynamix leadership, intergenerational exchanges, open houses, scrapbooking, collective gardens and entrepreneurship activities. Children also access VCN resources like virtual museum visits and other live educational exchanges free of charge. Children may not be able to afford to travel but through the VCN they can go virtually anywhere.    

Programs fees are sometimes waved for children or families who would like to participate but cannot afford to. Generally the fees charged for programs are minimal and are in place to help offset operational costs and contribute to the sustainability of the CLC. Most programs cost approximately $35 for 8 to 10 session, as with kickboxing, yoga, cheerleading etc. The international cooking classes are extremely affordable as well, and are actually less expensive than buying groceries and cooking the meals at home. The CLC coordinator applies for grants wherever possible to subsidize programming. 

Supporting Students
“The Coordinator targets some at-risk students for help with reading.”(staff)

Students from Riverview and Verdun Elementary Schools underperform academically relative to their counterparts in other LBPSB schools. The CLC puts in place support mechanisms to help children overcome obstacles to academic success. Beginning with low literacy rates, the CLC has several programs that support student and family literacy. The Born to Read and Mother Goose Program help babies and toddlers (many of whom are the younger siblings of Riverview students) to acquire skills in preparation for kindergarten while helping parents hone parenting skills. The Special Friends for Literacy program is a volunteer-based program that targets at risk students. Volunteers read with children one-on-one once a week for 20 minutes during class time to develop children’s literacy skills and cultivate a love for reading. The homework program also targets at-risk students but is free and available to all Riverview children. 

The organization Montreal Hooked on Schools offers Youth Library Zone and New Destinations workshops for grade 6 students. The programs are designed to ease students’ transition to high school, teach them library skills, get them thinking about careers and plan the logical educational steps towards attaining their career dreams. It attempts to counter the cycle of poverty in the neighbourhood where young people fall into the welfare trap. The entrepreneurship activities that are held annually with grade 6 students are another initiative to encourage students to pursue career paths. The Beurling program, like Montreal Hooked on Schools, helps ease students’ transition into high school and counter teen drop-out by having high school students volunteer in Riverview classrooms, role modeling for younger students. 

Another interesting program supporting Riverview students is Girls Group(s). There are three different girls groups that have been offered at Riverview to grades 3, 4 and 6 girls. The programs create a safe space for girls to be girls and to explore what it means to be a girl. Girls are educated about gender stereotypes and encouraged to explore their unique selves. The program promotes self esteem, self-respect and positive body image. This is extremely important in a community where teen pregnancy is the norm and welfare is an acceptable, and sometimes even desired, means of living.   

 The CLC also provides opportunities for children to learn different cultural arts and showcase their talent to the community. This helps to engage students, motivate them to learn and raise their self esteem. Students and parents are proud when the students put on a performance, like at the recent family BBQ where students performed a variety show of music, dance and more. 

Finally, the caliber of technology available to students through the CLC is at par with private schools. This evaluation has already explored the benefits of the VCN in the classroom, but it should be stressed that in today’s technological era students would be at a disadvantage if they did not have access to learning opportunities in computer science and technology. This applies as well to the new technological opportunities for students through the robotics program that will be implemented in cycle three classrooms next year.   

Supporting Parents
 One of the most important ways in which the CLC supports families is by providing access to services and resources that may otherwise be difficult to attain. Sometimes this means referring parents to other resources in the community, while other times it means putting mechanisms in place so that the resources are available in English. For example, basic health and social resources that are readily available in French in Verdun are not accessible in English. Because the CSSS is a community partner of the CLC, we are able to bridge this linguistic gap and ensure that parents and families can have their needs met in English. There is a CSSS nurse, dental hygienist and social worker in the school once a week and work directly with parents to ensure that the CSSS can meet their needs. 

The CLC provides a support network for parents. One example of this is the Friday morning café. While it is social in nature, it provides a safe space for parents to share their experiences. They often discuss parenting and issues they are having with their kids, boyfriends/partners, and even social services. On several occasions the group has rallied around a parent to support her through a difficult time, or to offer advice. The coordinator works individually with parents to assure that their needs are met, for example tracking down a resource in the community for a parent when the CLC could not meet the particular need, providing an ear and advice for a parent in crisis or bringing in a nurse to help a parent, “I have gotten more answers here [at the CLC] i.e., the nurse has helped more than going to the CLSC; the coordinator) brought in someone who speaks English and understands me.” (parent)
Workshops are also offered to parents for informational purposes or to develop certain skills. Workshops have been offered on topics such as housing (how to deal with rent increases), health and nutrition, the Seven Habits of Highly Effective Families, Finding Balance in Your Life, HPV information session, cyber-bullying, Service Canada programs and resources, and adult literacy. Parents who are now more comfortable with the CLC and coordinator do not hesitate to request a workshop or activity. It is very encouraging. 

Finally the CLC offers health and fitness programs to families in an attempt to promote healthy lifestyles. It is well known that socio-economic status is directly linked to a community’s health and well being. Poor neighbourhoods experience much higher rates of obesity, diabetes and other illness related to lifestyles choices.
 The CLC provided opportunities for families to gain knowledge about heath and wellbeing and skills to incorporate what they learn into their day to day lives. Health programs include the collective garden and international cooking class. Having parents and children participate together provides the whole family with the skills they need to eat well. The many sports and recreational activities available also encourage families to get in shape while spending quality time together. 

Summary

The CLC has put into place various mechanisms to help students and families overcome obstacles that might otherwise limit their access to learning or career opportunities. By making programs and services accessible to everyone, parents and students are able to take advantage of resources and educational opportunities that might otherwise be out of reach. Students are supported in the classroom and provided with additional opportunities for success. At risk students are targeted and provided the support they need, and parents are supported in the school through access to services and resources. As the CLC becomes more of a comfort zone for parents, more parents are going to the coordinator for help in meeting their needs.  

Conclusion

The Riverview CLC is has experienced slow but steady progress resulting in an active and still growing CLC that has enjoyed higher attendance at events and greater momentum this year. The Riverview CLC has worked diligently towards achieving its goals in 5 key areas identified both in the evaluation and in the Theory of Change. The community’s needs have been identified and programs and services have been put in place to work towards meeting the needs of Riverview students, families and the greater Verdun community. While the CLC project was slow to catch the community’s attention at first due to a variety of factors including a false start, it made great headway in reaching out to individuals and the community. Students and families have been responsive and are increasingly able to identify the benefits of the CLC. The community too, is slowly coming onboard. Impacts of CLC initiatives are being felt on several levels: 

· By students who are increasingly engaged in the classroom and community, and who are utilizing CLC services and resources to become successful students and citizens

· By parents who are receiving support in the school, accessing educational resources, and participating more actively in the school, community and their children’s lives

· By the community who have access to lifelong learning opportunities

· By community partners whose services are reaching a wider population and tapping into the Anglophone community

Riverview has created partnerships in the community with government agencies, health service providers, food security organizations, educational institutions, and non-profit community service providers. Having clearly defined new goals and objectives at the end of the 2008-9 school year, along with the addition of several active partners, the CLC has a clearer sense of purpose and an action-oriented direction for the steering committee. CLC partnerships have been beneficial to the organizations by enabling them access to the English speaking community, and have been beneficial to the school and CLC by generating additional resources and delivering programs and services, thus contributing to the overall sustainability of the CLC. The community has benefited in terms of better access to resources and services, and ultimately access to a range of educational and life-long learning opportunities. The partnerships are also bridging divides in the community (i.e. between Anglophone and Francophone sectors), an unanticipated but positive impact. In doing so, the CLC is promoting community development, a shared sense of belonging and the vitality of the English speaking community. 

The CLC would benefit however from extending partnerships to the business community in order to better address issues of long-term sustainability and to bring in expertise on generating revenue for the CLC. The issue of sustainability however is largely a policy issue at the school board and ministry level and will be further addressed in the recommendations. While the CLC has been successful this year in bringing in more active partnerships to deliver services in the school, much of the burden of developing and managing programs remains in the coordinator’s hands. The CLC needs to continue bringing in partners who will take an active role in the management of CLC programs and activities. This year’s new partnerships with Culture Elementaire and REVE are a good model to continue working towards.        

The CLC is delivering a range of programs and services to students, both in and outside the classroom that are directly linked to an increase in student engagement and success. The technology now being used in the classroom has provided alternative teaching tools that are widening the scope of education and benefiting at risk students by engaging children who are hard to reach due to varying learning capacities and attitudes. It is remarkable to note the increase in the use of technology in the classroom and the impact it is having on student engagement. There has been a 1000% increase in VCN use in the classroom and the robotics program that will be introduced next year will only reinforce the shift towards technology.  The CLC is exponentially increasing student participation in school and community life while breaking down barriers to student success through additional support mechanisms and learning opportunities. The school climate has improved considerably as a result of these developments. The feedback from students has been perhaps most poignant in supporting this claim. They love the programs and activities and feel that the school has greatly improved as a result of the CLC.   

The CLC has been instrumental in bringing together different sectors of the Verdun community, from community organizations to Anglophone and Francophone residents, to provide access to educational opportunities and lifelong learning for all. Many activities and services are available for different ages and interests, some of which bring several generations together. The CLC valorizes diverse forms of education and learning and adapts its services to the community. Riverview students are given valuable opportunities to connect to their community and to the global community, thus broadening their horizons and engaging them in unique learning situations. The CLC is bringing the school and community together and providing them with life-long learning opportunities.  Parents, staff and community partners have noted that the local community is beginning to understand that the CLC is open to them, and not just students and parents. The CLC is slowly meeting the community’s needs. The CLC needs to continue reaching out to Verdun citizens until it is well known and utilized in the community. 

Bringing parents into the school has been an important strategic objective for the CLC. Through its efforts, barriers are being broken down between parents and the school. Parents feel less threatened and more a part of the school. This has had the impact of connecting parents, in meaningful ways, to their children so that they can learn and grow together. It has also improved the relationships between parents and staff, particularly teachers, which is having positive impacts in the classroom and at home. It would be beneficial to put in place more activities where parents/families and teachers can interact in social, non-threatening ways. Parents are beginning to feel more valued in the school and more involved in their children’s lives. The CLC is helping to strengthening families and is providing opportunities to socialize and learn with other families. 
While the CLC may not be able to change the socio-economic conditions that create obstacles for Riverview students and families, it has put in place mechanisms to help families overcome obstacles in order to succeed in school and in life. Students (particularly at-risk) are supported through in-class and extracurricular programs that build skills to allow them to overcome challenges in learning. Parents are supported through services and offered resources in English, either through the CLC or its partners. This includes programs that improve parenting skills and provide support for families in crisis. It is difficult to get parents involved in activities aimed at improving parenting skills. The parents that need to be targeted the most are reluctant to participate and get on the defensive because they feel their parenting skills are being challenged. The CLC should continue to introduce programs that help parents in their role, but that are non-threatening, like Born to Read and Mother Goose. 

Socio-economic constraints predispose individuals to make unhealthy lifestyle choices. Many CLC programs particularly target health and wellbeing as this is a strong need in the community. As parents become increasingly comfortable with the CLC they are taking more initiative to go to the coordinator and CLC to seek the support they need, which is encouraging. The collective garden and international cooking classes are exemplary projects in their ability to impact and empower participants by providing the knowledge and skills that are necessary to make informed lifestyle choices for themselves and their families. The sports programs also serve to reinforce healthy lifestyles.   

The CLC is on the right track to achieving the goals it set out in its Theory of Change:

1. To encourage parents to be actively involved in their children’s school life.

The impact has been widely felt by Riverview families, and teachers as well.

2. For the school, as the hub of the community, to bring together the various community partners.

The CLC has successfully brought together over 15 partners who contribute, to varying degrees, to the success of the CLC in meeting the community’s needs.

3. To strengthen partnerships and empower the network so that it becomes transformative and reciprocal, moving from passive to active partnerships (i.e. working on joint initiatives).

This is a slow process that is beginning to come to fruition. The CLC is bringing in new transformative partnerships, one partner at a time, which are providing excellent services. The question remains as to what degree it is possible to transform existing partnerships if the partners are reluctant to invest further in the CLC. 

4. To put mechanisms in place that even the playing field for disadvantaged youth and provide opportunities for them to overcome obstacles created by their socio-economic condition.

This has been perhaps the most successful area of development for the CLC. Students are making great strides and more and more mechanisms are coming into place each year. 

The CLC has been a mechanism for positive change in the school and community and has provided a range of opportunities for students and families. It continues to provide the necessary resources to address community needs. With the momentum that it is gaining in the community, it is hopeful that the CLC will become a transformative force in Verdun.   

Recommendations

The evaluation highlighted both the strengths and challenges to the CLC’s operation.  Some of the challenges the CLC is experiencing are a result of deep-rooted socio-economic and cultural factors, others are the result of staff attitudes and a resulting divide between the school and the CLC. Others still are related to policy at the school board level. These recommendations touch upon these areas and attempt to provide recommendations that will improve upon the services and programs that are delivered, as well as the management of the CLC. 

Increasing levels of participation

· Increase visibility of activities in the community

· Improve communication with parents by using e-mail in addition to the newsletters 

· Update website more frequently

· Advertise, advertise, advertise

· More efforts to make parents feel welcome in the school

Supporting student achievement 

· Use the computer more often as a pedagogical tool – computer classes to reinforce technology
· Staff the computer lab for use during class time and introduce extracurricular computer programs

· More French, math and language arts support

· More support for teachers so they are better equipped to support students

Supporting parents/families

· Provide support for parents to help their kids with homework 
· Encourage participation and involvement of grand-parents

· Sensitize parents to the importance of the role they play in the success of their children

· Have activities correspond to parents’ schedules

· Favor activities that blend entertainment with information
· Have social activities for parents and teachers together  
· Parents’ night

Sustainability

School board

One of the biggest challenges faced by the CLC is sustainability. Because of its demographic, the CLC cannot charge any significant fees for program participation to generate money. While the school board took on the CLC project, it did not put in place any mechanisms to provide for its sustainability. School board policies hinder the capacity of the CLC to generate money because they do not permit the school or CLC to rent out space in the building like other community centres would. While other school boards have made concessions for CLC’s to rent out spaces to offset operational costs, the LBPSB has made no such exceptions for its CLCs. Nor has the school board been supportive on other levels.

While the school board is to support the CLC “in kind”, there have been great difficulties in accessing this support. Caretaking was listed as one of the “in kind” contributions provided to CLCs. However the school board will not supplement the salaries of caretakers in order for them to open the schools on weekends, therefore severely limiting the ability of the CLC to offer programs on weekends when many families and community members may be more able to participate due to work schedules during the week. Also, there have been many issues with caretaking. Caretakers at CLCs should be made to understand that the school is to be open evenings (and weekends) when activities regularly take place. Despite the coordinator and principal’s efforts to work with the caretakers and minimize any additional work that activities may create for caretakers, the CLC has faced many complaints from caretakers who feel that they should be compensated for any additional tasks. 

Finally, on several occasions where the CLC has requested resources and support from the school board, the requests were not met. On separate occasions the CLC requested that the school board provide experts to deliver workshops through the CLC, one for teachers (professional development for SMART board use) and one for families (a nutritionist to talk to families about balanced diets) and on both occasions the CLC was refused.

The school board is disconnected from the context within which the CLC operates and therefore are ill equipped to provide support or to help identify solutions to the problem of sustainability. One community partner shared the following sentiment in an interview conducted by WestEd.  

“It would be good to have a big picture of the school board and where it’s going … would be interesting to have their action plan and long term vision.  How do they see the whole picture, and how can we work together?  Is the steering committee the best way?  Maybe it’s too local.  Let’s ask the school board to be more involved … more committed … responsive to the needs of the people.  Because it’s a big demand on the CLC, and not much money.”

Other possibilities for sustainability
· Solicit the financial help of merchants and create partnerships with local businesses

· Increase staffing of the CLC

· More fundraising

· More collaboration with the Home and School Association

· More ‘transformative’ or active partnerships – organizations to autonomously deliver services
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