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Glossary of Frequently Used Terms

Competency: A competency is the capacity to act, to succeed, and to progress based on the effective and appropriate use of an integrated group of resources (skills, strategies, knowledge) in order to function well in school-based and authentic learning situations outside of school.

Cross-Curricular Competency: Cross-curricular competencies (CCC’s) contain life skills that facilitate the effective and appropriate treatment of all school-based and authentic learning situations outside of school. Cross-curricular competencies help students transfer and adapt resources and knowledge for use in diverse situations of varying degrees of complexity.

Subject-Specific Competency: The subject area through which it develops and is used defines a subject-specific competency. These competencies group the concepts, strategies, resources, attitudes, etc. particular to a given subject area.

Broad Areas of Learning: The five Broad Areas of Learning that are delineated in the QEP deal with issues that are important to both individuals and societies, and of particular concern to young people. They contain rich resources for the initial stage of planning a Learning and Evaluation Situation because they offer authentic applications for school-based learning.

Learning and Evaluation Situations: Learning and evaluation situations (LES’s) take into account the global nature of the competency or competencies targeted for development as well as the complex character and continuous progression of competencies. An LES is comprised of several learning activities and complex tasks of varying degrees of difficulty. These two types of activities or tasks are:

· Learning activities (LA’s): These activities can be relatively straight forward and created for the purpose of teaching essential knowledge and skills such as facts, laws, rules, or procedures. This type of activity specifically helps students construct resources and concepts. Learning activities are generally carried out with teacher and peer support. 

· Complex tasks (CT’s): These tasks are generally carried out without teacher support and help students consolidate, adapt, transfer, and apply the resources they have constructed (internal and external) in order to competently treat the learning situation. Where learning activities can be designed to target the development of one or more key features of a competency or the whole competency, complex tasks are designed for students to demonstrate development of the whole competency.  The complex task at the end of an LES should integrate all of the components in the LES and be used to evaluate the development of the whole competency at that point in time. In general, a complex task calls on higher order thinking skills such as modifying a concept to fit a new context.

Rubric: This is an assessment tool used to support learning throughout an LES. A rubric can take various forms including observation checklists, verification checklists, appreciation rubrics, or descriptive rubrics. This evaluation tool is useful for assessing one or more of the evaluation criteria listed in the QEP for each competency. Rubrics can illustrate the development of a competency through the use of numbers, letters, graphs, or descriptions. Teachers, in partnership with their students, can create specific rubrics at the outset of an LES; in this way the rubric becomes a learning tool, an evaluation tool, and a guiding framework for a Learning and Evaluation Situation. Students can use this rubric for self and peer assessment.
Evaluation for Learning: The government’s policy on the evaluation of learning specifies that the role of evaluation is to support learning and to recognize competencies (i.e. evaluation for and of learning). Teachers need multiple opportunities for carrying out assessments on a regular basis so that the continuous progression of competency development is monitored and supported. There are a wide variety of evaluation instruments that can be used to carry out continuous assessment. 

Term Assessment: For a term assessment, the teacher (or, in some cases, a team of teachers) determines which competencies s/he wants to target for development and assessment. Not all competencies will be evaluated during every term.  It is also the role of the teacher (or team of teachers) to determine the targeted level of competency development for a specific term. The best way to plan term assessments is to begin with end-of-cycle outcomes and work backwards in order to determine how the competency will be developed over a cycle (or, in Secondary Cycle Two, over one year).
Evaluation of Learning (Competency Report or End-of-Cycle Evaluation): End-of-cycle evaluations represent the recognition of competency development based on the Ministry of Education competency scales. The competency scales from the MELS provide a portrait for each level of competency development for the end-of-cycle. All of the competencies in each subject area must be evaluated at the end-of-cycle on a scale of 5-1 and one cross-curricular competency must be reported on at the end-of-cycle.
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