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Participant’s Booklet
	Schedule

	DAY 1
	DAY 2

	Morning
	Morning

	Block 1

Planning

	Block 3

Judgment as it applies to the competency report


	

	Afternoon
	Afternoon

	Block 2

Information gathering and interpretation 

	Block 4

Decision/action (student’s learning path)
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Your prior knowledge of the evaluation process
	Planning
	Information gathering and interpretation
	Judgment
	Decision/action

	
	
	
	


Comments
Preliminary activity:
Learn about the new evaluation practices. (20 minutes)


Instructions: 
During the presentation, write your questions and observations below in preparation for the discussion period.


Block 1

Planning
Activity 1.1 
Explore the concept of overall planning.

Aim
To learn about:

· the importance of rigorous planning of learning and evaluation, and the impacts of such planning on subsequent decisions
Activity 1.2

Think about the overall planning process that could be used in your school. 

Activity 1.1 
Explore the concept of overall planning. (15 minutes)
Instructions: 
What role do you play in the planning of learning and evaluation?


Describe your current practices with regard to the planning of learning and evaluation.
	Planning of learning and evaluation

	


Aim
To learn about:

· the importance of rigorous planning of learning and evaluation, and the impacts of such planning on subsequent decisions

Instructions: 
During the presentation, write your questions and observations below in preparation for the discussion period.


Activity 1.2

Think about the overall planning process that could be used in your school. (20 minutes)

	An example of an overall planning process in your school

	A teacher works with her colleagues to produce a overall learning and evaluation plan that will be used with students during the year or cycle.

Which basic elements should they consider together?

What decisions should they make together?

Back in the classroom, the teacher plans a more detailed learning and evaluation situation, deciding to . . . and providing for . . . 




Block 1

Planning
What have you learned about overall planning?

How can you apply what you have learned about overall planning?

Block 2

Information Gathering and Interpretation
Activity 2.1 

Explore the concepts of information gathering and interpretation. 

Aim
To learn about:

· evaluation tools
Activity 2.2

Explore Michael’s learning and evaluation file.

Activity 2.3

Explore the concept of evaluation criterion.

Aim
To learn about:

· evaluation criteria
· the observable elements associated with evaluation criteria
Activity 2.4

Explore a model rubric: descriptive analytical rubric.

Activity 2.5 
List observable elements for the evaluation criteria of a given competency.
Activity 2.1

Explore the concepts of information gathering and interpretation. (10 minutes)
Instructions:
In order to support and assess competency development, information must be gathered and interpreted at different times of the year. Concretely, what does this mean in terms of teachers’ practices?

Aim
To learn about:

· evaluation tools

Instructions: 
During the presentation, write your questions and observations below in preparation for the discussion period.


Activity 2.2 

Explore Michael’s learning and evaluation file. (25 minutes)

Instructions:
Working in teams, identify the strengths and elements to be improved in Michael’s learning and evaluation file.

	Strengths
It provides for . . . 
It helps to . . . 

	Elements to be improved
It lacks information on . . . 
It would be better to . . . 

	
	

	Comments: 





Activity 2.3


Explore the concept of evaluation criterion. (10 minutes)
Instructions: Describe how evaluation criteria can be useful in learning and evaluation.

Aim
To learn about:
· evaluation criteria
· the observable elements associated with evaluation criteria

Instructions: 
During the presentation, write your questions and observations below in preparation for the discussion period.


Activity 2.4

Explore a model rubric: descriptive analytical rubric. (20 minutes)
Instructions: 
As a student, you need to identify the characteristics that would determine whether a letter written to your future employer is excellent, average or poor. 

Next, decide on the evaluation criteria for each of the characteristics identified.
	Poor
	Average 
	Excellent
	Evaluation Criteria

	
	
	
	


Activity 2.5


List observable elements for the evaluation criteria of a given competency. (20 minutes)

Instructions: 
Using evaluation criteria from the Québec Education Program applicable to a given subject-specific competency, propose observable elements for one or more of the evaluation criteria. 
	Competency: _________________________________________________


	Evaluation criteria from the Québec Education Program
	Observable elements

	Criterion 1:

	

	Criterion 2:

	

	Criterion 3:

	




Block 2

Information Gathering and Interpretation
What have you learned about information gathering and interpretation?

How can you apply what you have learned about information gathering and interpretation?

Block 3

Judgment as it Applies to the Competency Report
Activity 3.1


Explore the concept of judgment as it applies to the competency report.

Aim
To learn about:
· the concept of judgment as it applies to the competency report
· the structure of the scales of competency levels
· how to use the scales of competency levels
· the competency report
· the subject result
Activity 3.2
Make a judgment on the level of competency development achieved by the student. 

Activity 3.1


Explore the concept of judgment as it applies to the competency report. (15 minutes)
Instructions: 
The competency report is associated with the function of recognizing competencies in evaluation. Following the activities and discussions of Day 1, how do you plan on making judgments for the purpose of recognizing competencies?


Which elements do you think are most useful in producing a quality competency report?


Aim
To learn about: 

· the concept of judgment as it applies to the competency report

· the structure of the scales of competency levels

· how to use the scales of competency levels

· the competency report

· the subject result

Instructions: 
During the presentation, write your questions and observations below in preparation for the discussion period.


Activity 3.2
Make a judgment on the level of competency development achieved by a student.

Generally speaking, the most recent situations in which a student has been able to use resources independently will reflect his or her level of competency development. To form a judgment, the teacher can also use information gathered during the year (e.g. elements from the learning and evaluation file). Transforming feedback into a judgment cannot be reduced to an arithmetical equation; all available information must be analyzed and summarized. The teacher then situates the student’s overall learning by using the scales of competency levels.

Instructions:
Associate the student’s overall competency development with one of the levels in the scale, without establishing a point-by-point correspondence between the observations made and the statements in a given level. 

Case study 1: Prework Training student, Introduction to the World of Work
“The job market calls for a multitude of skills. The specific requirements that workers must meet vary depending on the products or services to be delivered. To prepare for a job, students enrolled in Prework Training try out a variety of work situations in the classroom workshop before participating in a practicum.” (Introduction to the World of Work, p. 5).

Situate the student’s level of competency development for Competency 1, Understands the requirements of different work situations.

The student accurately analyzes the various work situations and is able to plan his or her actions. He or she is able to identify the resources needed to perform the task, depending on the requirements and context, and is also able to anticipate some potential problems. The student is aware of his or her own strengths and elements that need to be improved. When performing the tasks, the student considers elements of the situation and uses resources as required, and is able to adjust his or her methods to suit the requirements of each task, asking for help when necessary and identifying the most appropriate time to do so. Working with the teacher, the student is able to identify some of the impacts of his or her attitudes and behaviours.
Using the scales, at what level would you situate this student’s competency development?  Give reasons for your choice.

Block 3 

Judgment as it Applies to the Competency Report
What have you learned about making end-of-cycle judgments?

How can you apply what you have learned about making end-of-cycle judgments?

Block 4


Decision/action
Activity 4.1

Explore the concept of decision/action as it applies to the recognition of competencies.

Aim
To learn about:
· the consequences of decisions made as a result of a judgment
Activity 4.2 
Gain a better understanding of the concept of decision/action through a case study.

Activity 4.1

Explore the concept of decision/action as it applies to the recognition of competencies. (10 minutes)

Instructions:
Decisions made on the basis of the competency report have significant consequences for the student. What might these decisions be?


Aim
To learn about:
· the consequences of decisions made as a result of a judgment

Instructions: 
During the presentation, write your questions and observations below in preparation for the discussion period.


Activity 4.2 

Gain a better understanding of the concept of decision/action through a case study.

Case study 1: Sabrina (18 years old), end of third year of Prework Training
Sabrina has recently come to live in your school’s catchment area and wants to enroll for a fourth year of Prework Training next year.
Below is some information on her competency report:
· Level 3 of Competency 1 of the Work Skills program 

She plans her practicums efficiently. She occasionally needs help when deciding how to perform the work. She identifies the resources needed to perform the work and uses appropriate strategies. When reminded, she ensures that her methods and techniques comply with the requirements of the tasks. She is able to succinctly evaluate how she performs tasks and envisage ways of improving her performance. She can also reflect accurately on her performance. 

· Level 2 of Competency 2 of the Work Skills program
She finds it hard to control her moods. Her behaviour is not consistent with the attitudes and behaviours expected by her employer. She reacts aggressively in situations where she is corrected by her superiors or coworkers. She had recurrent problems with her supervisors and male coworkers during both practicums. She occasionally takes steps to adjust to situations at work. With support, she is able to adopt an attentive attitude to others.
Questions: 

1- Should a Prework Training certificate be awarded to Sabrina?
2- What avenues are open to her?

Case study 2: Anthony (16 years old), completing Preparation for a Semiskilled Trade
Anthony likes animals and nature, and has selected a course that is relevant to his interests (pet care attendant). He is able to perform tasks related to the specific competencies of Level 1 and succeeds fairly well, but needed support during his practicum. However, he did not acquire any of the Level 2 specific competencies.
Below is some information on his competency report:
· He passed Secondary English Language Arts, Mathematics and Français, langue seconde in Secondary Cycle One.
· He did not pass Preparation for a Semiskilled Trade.
Questions: 

1- Can he obtain the Prework Training certificate even if he is not entitled to the Training for a Semiskilled Trade certificate? Why or why not?
2- What can be done to help him continue with his training?

3- What avenues are open to him?

Case study 3: Maxime (16 years old), completing Training for a Semiskilled Trade
Maxime has passed all the general education subjects in Secondary Cycle One and all of his practical training. He would like to continue with more complex training.

Question: 

What choices are available to him? 


Consigne 1: 
Choisir un des cas ci-haut mentionnés et indiquez les réflexions de votre équipe.


What are the most important things that you have learned during this training session?

How can you apply what you have learned at your school?

Appendixes
List of Web Sites With Links to Useful Documents
Direction de l’évaluation

http://www.mels.gouv.qc.ca/DGFJ/de/
Policy on the Evaluation of Learning
http://www.mels.gouv.qc.ca/DGFJ/de/politique.htm
Evaluation of Learning at the Secondary Level–Framework (Preliminary Version)
http://www.mels.gouv.qc.ca/DGFJ/de/cadresec.htm
Scales of Competency Levels, Secondary School Education, Cycle One
http://www.mels.gouv.qc.ca/DGFJ/de/echellessec.htm
Renewing the Local Framework for the Evaluation of Learning
http://www.mels.gouv.qc.ca/DGFJ/de/renouveler.htm
Evaluation training documents
http://documents.educationquebec.qc.ca/evaluation
User name: evaluation

Password: printemps06

Direction générale de la formation des jeunes

http://www.mels.gouv.qc.ca/DGFJ/
http://www.mels.gouv.qc.ca/sections/offreFormations
Annual Directives and Basic school regulation
http://www.mels.gouv.qc.ca/DGFJ/instructions/instructions.htm
Direction des programmes

http://www.mels.gouv.qc.ca/DGFJ/dp/
Information documents produced by the committee responsible for the Policy on the Evaluation of Learning: 
http://www.mels.gouv.qc.ca/DGFJ/comitepea.htm
Evaluation of Cross-Curricular Competencies
http://www.mels.gouv.qc.ca/sections/publications/publications/EPEPS/Formation_jeunes/cpea_evaluation1_eng.pdf 
Value Assigned to the Professional Judgment of Teachers 
http://www.mels.gouv.qc.ca/sections/publications/publications/EPEPS/Formation_jeunes/cpea_evaluation2_eng.pdf 
Evaluation of Student Progress and Requirements for Evaluation
http://www.mels.gouv.qc.ca/sections/publications/publications/EPEPS/Formation_jeunes/cpea_evaluation3_eng.pdf 
The Evaluation of Subject-Specific Competencies and the Role of Knowledge
http://www.mels.gouv.qc.ca/sections/publications/publications/EPEPS/Formation_jeunes/cpea_evaluation4_eng.pdf 
Differentiated Evaluation
http://www.mels.gouv.qc.ca/sections/publications/publications/EPEPS/Formation_jeunes/cpea_evaluation6_eng.pdf 
Academic Progress
http://www.mels.gouv.qc.ca/sections/publications/publications/EPEPS/Formation_jeunes/cpea_evaluation7_eng.pdf  
The Report Card and Competency Report
Work-Oriented Training Path
	What the Basic school regulation says . . .
	Comments

	(Section 29) “In order to inform the parents of a student of the student’s academic progress, the school shall provide at least 4 communications per year, including 2 report cards and an end-of-year competency report . . .”
	There are a number of other methods of informing parents of the student’s academic progress, including meetings with parents, telephone calls, etc. 

The information given to parents should be clear, relevant and sufficient to encourage them to become involved in their child’s success.

	Section 29 of the Basic school regulation also states that “information is intended to foster collaboration between the parents and the school in correcting learning difficulties and behavioural problems as soon as they appear and, in some cases, in implementing an individualized education plan.
	

	At least once a month, information shall be provided to the parents of minors in the following cases:
(1) their results put them at risk of not achieving the objectives of the programs of studies . . .;

(2) their behaviour does not comply with the school’s rules of conduct;

(3) an individualized education plan providing for the information was prepared for those students.”
	The two report cards and the competency report are included in these communications.

This requirement applies to students in the Work-Oriented Training Path if they meet one of these conditions.

All students in the Work-Oriented Training Path have an individualized education plan.

	
	


The Report Card for Prework Training
Work-Oriented Training Path
	What the Basic school regulation says . . .
	Comments

	(Section 30) The report card must contain at least the following information:
(1) to (12) and (14) (contain general information)
	

	(13) “. . . the code and title of each course taken and the name of the teacher responsible for each course;”
	The courses are the subjects listed in the subject-time allocation for Prework Training (Basic school regulation, section 23.4). The course codes are shown in Info/Sanction, number 513. 

	“. . . an indication of the student’s progress . . .”
	There is no prescribed way of presenting student results.

Individual subject results and group average are not prescribed.

	“. . . with reference to the objectives of the program of studies established by the Minister.”

	The objectives correspond to the Prework Training competencies.

The teacher communicates the results for the competencies that have been sufficiently evaluated. All the competencies must be developed each year, and all must be evaluated in the competency report.

Assessment of the student’s level of competency development is based on what is expected of students at the end of a term. The student’s progress may be very satisfactory, based on the requirements set for him or her, even if learning is still limited. 

It is important that parents understand exactly what has been evaluated. The Policy on the Evaluation of Learning may support actions (Chapter 2, the value of openness).

	There are no specific directives regarding the use of simplified wording for competencies.


	


	What the Basic school regulation says . . .
	Comments

	(Section 30.1) The competency report . . . must include:
	In Prework Training, a competency report is produced at the end of each year.

	The student’s “result in each subject . . . expressed by a rating.”
	The rating may be established using the ratings assigned for the competencies. Scales of competency levels will be provided to support decisions concerning the ratings assigned for each competency. 

	
	A tool will be designed to help teachers prepare the student’s subject profile, based on the ratings assigned for the competencies.

	
	An indication of the level of development achieved by the student for each competency in the program is desirable, even though it is not required by the Basic school regulation.

	
	To foster employability, the list of specific competencies developed in Training for a Semiskilled Trade should be presented in the competency report, in addition to the practical training competencies. However, no rating or result should be given for each of the specific competencies.

	“(2) comments on the student’s achievement during the reference period in relation to 1 or more cross-curricular competencies, with reference to the standards and procedures for the evaluation of student achievement approved by the principal . . .
	

	. . . the cross-curricular competencies are indicated in the competency report in the terms used in the programs, with preference given to ordinary terms.”
	The simplified wording for competencies can be found in Schedule 10 of the 2007-2008 Annual Directives. 

	
	


The Report Card for Training for a Semiskilled Trade
work-oriented training path

	What the Basic school regulation says . . .
	Comments

	(Section 30) The report card must contain at least the following information:
(1) to (12) and (14) (contain general information)
	

	(13) “. . . the code and title of each course taken and the name of the teacher responsible for each course;
	The courses are the subjects listed in the subject-time allocation for Prework Training (Basic school regulation, section 23.4). The course codes are shown in Info/Sanction, number 513..

	(15) the status of the development of the competencies . . . in the program of studies, if the competencies have been evaluated . . .
	The teacher communicates the results for the competencies that have been sufficiently evaluated. All the competencies must be developed each year, and all must be evaluated in the competency report.

	(15) . . . the status of the development of the competencies . . . is expressed by a percentage.
	The teacher assesses the status of the development of the competencies evaluated and assigns a percentage mark. The teacher may use the table in section 2.3.1.4 of the 2007-2008 Annual Directives.

	(15.1) the student’s result and the group average for each subject taught, are expressed as a percentage;
	The teacher must take into account the weightings of the competencies when determining a subject result.

The group, or class, average is the average for only those students who are working together on acquiring the same learning. The average may not apply due to the individualized learning objectives of the students in the group. Where this is the case, the parents may be informed by means of a comment in the report card.

	. . . the student’s result [for the subject…] is based on the conversion table established by the Minister for the program of studies.
	The conversion tables for the general education and practical training subjects of Training for a Semiskilled Trade are presented in Schedule 6 of the 2007-2008 Annual Directives. The conversion tables for general education subjects are the same as those used for Secondary Cycle One.

	(15) . . . The competencies are indicated on the report card in the terms used in the programs, with preference given to ordinary terms;”
	The simplified wording for competencies can be found in Schedule 10 of the 2007-2008 Annual Directives. The simplified wording for the practical training competencies will be established once the programs are approved.


	What the Basic school regulation says . . .
	Comments

	(Section 30.1) “The competency report . . . must include:
(1) an indication, expressed as a percentage, of the level of development achieved by the student for each of the competencies in the program of studies;

	The teacher assesses the level of development achieved for each competency, using the scales of competency levels, and then establishes a percentage mark. The scales for practical training will be available in the spring of 2008. To convert the judgment into a rating, the teacher can use the table proposed for the report card in section 2.3.1.4 of the 2007-2008 Annual Directives.

	
	To foster employability, the list of specific competencies developed in Training for a Semiskilled Trade should be presented in the competency report, in addition to the practical training competencies. However, no rating or result should be given for each of the specific competencies.

	(3) the student’s result . . . for each subject taught, expressed as a percentage and, for a secondary school student who passes, the credits for the subjects.

The level of development of the competencies . . . and the student’s result . . . are based, where applicable, on the scales of competency levels and conversion tables established by the Minister for the programs of studies.
The competencies in the programs of studies . . . are indicated in the competency report in the terms used in the programs, with preference given to ordinary terms.
	The teacher must take into account the weightings of the competencies when determining a subject result.

The conversion tables for the general education and practical training subjects of Training for a Semiskilled Trade are presented in Schedule 6 of the 2007-2008 Annual Directives. The conversion tables for general subjects are the same as those used for Secondary Cycle One.

The simplified wording for the practical training competencies will be established once the programs are approved.

	(3) . . . and the group average for each subject taught, expressed as a percentage . . . .

	The group, or class, average is the average for only those students who are working together on acquiring the same learning. The average may not apply due to the individualized learning objectives of the students in the group.

	(2) comments on the student’s achievement during the reference period in relation to 1 or more cross-curricular competencies, with reference to the standards and procedures for the evaluation of student achievement approved by the principal . . .
	

	. . . the cross-curricular competencies are indicated in the competency report in the terms used in the programs, with preference given to ordinary terms.”
	The simplified wording for competencies can be found in Schedule 10 of the 2007-2008 Annual Directives.


Block 3 

Additional Activity
Gain a better understanding of the scales of competency levels for Prework Training. 
Instruction 1: 
Using a Prework Training competency, suggest some observable behaviours and characteristics for a competency level (refer to the generic scale).

	Constant support measures are planned for every step in performing the task. 


	Frequent support measures are planned for every step in performing the task. 


	Occasional support measures are planned for some steps in performing the task. 
























	The student attains the learning targets
The main internal and external resources are mobilized in satisfactorily performing complex tasks in authentic, meaningful contexts. 

	The student surpasses the learning targets 

The student mobilizes diverse resources in satisfactorily performing complex tasks and effectively re-applies them in new contexts.


	Subject: ________________________________________________________________________________________________

	Competency 1, 2 or 3: _____________________________________________________________________________________


Structure of the scales of competency levels for Prework Training
	Level 1
	Level 2
	Level 3
	Level 4
	Level 5

	Constant support measures are planned for every step in performing the task.  

The student carries out the simplest steps in tasks or problems to be solved.

The context is familiar to the student.

Some elements of the program content are mobilized: basic concepts, simple processes and strategies, attitudes.

Even with constant support, there is little or no reflection.

The student has limited ability to reflect on his or her progress in accomplishing the simplest steps in tasks or problem solving.
	Frequent support measures are planned for every step in performing the task. 

Simple tasks are performed if all steps are explicitly indicated. 

The student makes partial use of models or examples.   

The context is familiar to the student. He or she needs to perform tasks on a regular basis in similar contexts.

Some elements of the program content are mobilized: basic concepts, simple processes and strategies, attitudes.

Even with frequent support, the student reflects only on occasion, i.e. he or she may sometimes identify a few errors or recognize one of his/her strengths, but does not regulate his/her own learning process when performing simple tasks.
	Occasional support measures are planned for some steps in performing the task. 

The tasks to accomplish have a higher degree of complexity.

Models or examples are used, in whole or in part. 

The context is more or less familiar to the student.

The resources needed for satisfactorily performing complex tasks are mobilized  when possibilities are suggested to the student. Certain personal resources such as knowledge, strategies or attitudes that should have been used were neglected. External resources, particularly teachers, continue to be a primary reference for consultation for the student. 

With occasional support, the student engages in reflection, i.e. he or she demonstrates a certain capacity to explain his/her action and to fine-tune his/her processes to perform more complex tasks or solve problems. 
	The student attains the learning targets

The main internal and external resources are mobilized in satisfactorily performing complex tasks in authentic, meaningful contexts. 

The student reflects in most situations. He or she is able to explain his/her action and fine-tune his/her processes to perform complex tasks and solve problems.
	The student surpasses the learning targets 

The student mobilizes diverse resources in satisfactorily performing complex tasks and effectively re-applies them in new contexts.

The student rigorously reflects on the process of mobilizing and re-applying resources. Regulation of action through a reflective process is even sometimes demonstrated when complex decisions are required.


Note au client: Ces échelles sont en train d’être traduits. Quand vous les recevrez, assurez-vous de mettre à jour les deux tableaux précédents SVP.

Instruction 2: 
Using one of the scales of competency levels, compare the descriptions for one of the levels with the observable behaviours mentioned in Instruction 1. Are there any differences? Why?

(…………………………..(………...……......................................(

L’évaluation des apprentissages au secondaire

Évaluation de la formation

1. Will the activities in this training session be useful to you in the classroom and at school?

Comments:
2.
Has the information given in the presentations helped you to understand the functions and process of evaluation with a view to producing a quality competency report?

Comments:
3.
Did the general organization of the training session (exploration activities, information activities, reflection on the information, plenary sessions) meet your training needs?

Comments:
4.
Would you like to make any other comments on the training session?

Comments:
Good luck!
(…………………………..……….…(………...……............................(
Activity 2.5:


List observable elements for the evaluation criteria of a given competency. (20 minutes)

Instructions: 
Using evaluation criteria from the Québec Education Program applicable to a given subject-specific competency, propose observable elements for one or more of the evaluation criteria.
	Competency: _________________________________________________


	Evaluation criteria from the Québec Education Program
	Observable elements

	Criterion 1:

	

	Criterion 2:

	

	Criterion 3:

	


Making Judgments:


From Supporting Learning to Recognizing Competencies








Work-Oriented Training Path





Training Session


Spring 2008











Initial reflection


(20 minutes)








Reflection on Block 1


(10 minutes)








Reflection on Block 2


(10 minutes)








Reflection on Block 3


(10 minutes)








Chosen case study:	


Our decisions and the actions that could be taken with the student:


	


	


	


	


	


	


	


	


	


	


	





Reflection on Block 4 


(10 minutes)











Evaluation of Learning for the Work-Oriented Training Path





Evaluation of Training Session
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