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S.T.A.R.T QEP Digest on Framework


There are six components in designing learning frameworks.
1. Broad Areas of Learning

2. Overarching Concept

3. Strategy

4. Cross-curricular Competencies

5. Subjects Competencies

6. Achievement Criteria & Evaluation Tools

Begin with the END in mind (# 6)

	1.    Broad Areas of Learning


p. 43 or see below 
There are 5 Broad Areas of Life-long Learning.
(This is the connection with everyday life – no competencies available to be evaluated but used to give relevance to learning – each framework should have at least one of these)
· Health and Well-Being p. 44
- awareness of his/her basic needs; of the consequences for health and well-being of his/her choices; active lifestyle and safe behaviour
· Personal and Career Planning p. 45
- self-knowledge and awareness of his/her potential and how to fulfill it; adoption of strategies related to a plan or project; familiarity with the world of work, social roles, and trades and occupations.

· Environmental Awareness and Consumer Rights and Responsibilities 
p. 46-47
- awareness of his/her environment; construction of a viable environment based on sustainable development; consumer strategies for the responsible use of goods and services; awareness of social, economic and ethical aspects of consumption

· Media Literacy p. 48-49
- awareness of the place and influence of the media in his/her daily life and society; understanding of the way the media portray reality; use of media-related materials and communication codes; knowledge of and respect for individual and collective rights and responsibilities regarding the media.
· Citizenship and Community Life p. 50
- awareness of the importance of rules of social conduct and democratic institutions; involvement in action in a spirit of cooperation and solidarity; culture of peace.
	2.  Overarching Concept


Understanding universal truth or global understanding (provides opportunity for critical thinking- i.e is it better for penguins to live in captivity where they have security: food, safe from predators or to be in their natural habitat? - no competencies available to be evaluated.
	3.  Strategy


Decide on Constructivist (learner-directed) approach to balance teacher-directed learning (the teaching of skills…)
· Inquiry based approach 
- student seeks answers to questions and learns to frame and ask questions on many levels in order to construct understanding
- easily adapted to Science/Social Studies
- “Inquiry Note-Box Activity” handy here to access prior knowledge and determine a baseline for assessing growth (EX: What changes occurred in a society over a particular time, and how are these changes relevant to changes happening today?)
· Project-based approach
· where a small group of students or the whole class work around a common issue or theme and contribute to a common artifact or series of artifacts- student(s) work i.e. common scrapbook or individual end product. (EX: Studying heroes)
· Problem-solving approach
· where problems connect to a context that the student can relate to in their everyday life and is rooted in the subject matter of the curriculum (EX: How can we make others in our school more aware of the environment?)
· Concept-based approach
· classification devices used to make sense of our learning; it helps us bring order to the many objects, ideas, and events that surround us; they provide lenses through which we view and understand our world (EX: To understand the concept of MATTER as experienced in the “Material World” versus “Earth and Space” versus “Living Things”)
The idea is 
· each student is actively participating in meaningful and interesting discovery of knowledge; 
· he/she is involved in setting the criteria for his/her own learning and 
· assessment (input on the rubric or checklist to be used) and 
· is involved in determining the kind of presentation, portfolio, or report for assessment
As a result, he/she will be a more interested learner.

· He/she is involved in learning that is engaging and active rather than passive. 
· He/she is more independent.

· He/she assumes his/her responsibility in terms of his/her learning because of built-in accountability.

· He/she realizes that knowledge will not be given but must be discovered and experienced.

· He/she develops skills of life-long learning.

	4.  Cross - Curricular Competencies


These are nine competencies which involve the whole staff. All stakeholders help students develop these through continual reinforcement.

· Teachers:  within your subject areas (build these competencies into your learning frameworks and assess them – you can incorporate one or more of the nine for each framework but should assess only one or two as these require the use of tools such as observation checklists, rubrics, etc.) However, KEEP IN MIND, that all nine must be evaluated by the end of each cycle.

- see focus of competency and evaluation criteria for clarification

  p. 11-39 in QEP brick 

· Principal, secretary, technicians, caretakers, cafeteria services, parent volunteers etc.: encourage these in the social contexts of school life
· They are a set of behaviours. (see attached checklist)
· INTELLECTUAL  COMPETENCIES (p. 15-23)



1. To use information p. 16-17



2. To solve problems p. 18-19



3. To exercise critical judgments p. 20-21



4. To use creativity p. 22-23

· METHODOLOGICAL COMPETENCIES p.25-29
5. To adopt effective work methods p.26-27

  

6. To use Information and Communications Technologies

                                   (ICT * an important competency with our fast moving technological world- can accelerate the development of cross-curricular and subject specific competencies) p. 28-29 

· PERSONAL AND SOCIAL COMPETENCIES p. 31-36
7. To construct his/her identity p. 32-33
8. To cooperate with others p. 34-35
· COMMUNICATION-RELATED COMPETENCY p. 37-39
9. To communicate appropriately p. 38-39
	5.  Subject Competencies


LANGUAGES
· English Language Arts p. 69-108
                   Focus on literacy
Competency 1: READING
To read and listen to literary, popular and information-based texts
Connections to Cross-curricular Competencies p.74

Evaluation Criteria p. 75

End of Cycle outcomes p. 76

Essential Knowledges p. 77-81

Required texts p. 77

Reading Strategies p. 77-78

Response Process & Reading p. 78-79
World View as Reader p.79

Profile of Self as reader & Self-evaluation p. 80-81

Competency 2: WRITING

To write self-expressive, narrative and information-based texts

Connections to Cross-curricular Competencies p. 82

Evaluation Criteria p. 83

End of Cycle outcomes p. 84-85

Essential Knowledges p. 86-90

Required texts & Writing System: Understanding Language p. 86

Writing Process p. 87-88

Reading-Writing Connections p.88-89

Profile of Self as Writer p. 89-90

Self-evaluation p. 90

Competency 3: MEDIA

To represent his/her literacy in different media

Connections to Cross-curricular Competencies p. 91

Evaluation Criteria p. 92

End of Cycle outcomes p. 93

Essential Knowledges p. 94-98

Required texts p. 94

Strategies for Constructing Meaning p. 94-95

Response Process and Media p. 95
View of World through Media p. 96
Production Process p. 96-97
Self-Evaluation p. 98

Competency 4: COMMUNICATION
To use language to communicate and learn

Connections to Cross-curricular Competencies p. 99

Evaluation Criteria p. 100

End of Cycle outcomes p. 101

Essential Knowledges p. 102-108

Language to Communicate p. 102-103

Talk for Learning and Thinking p. 103-105

Linguistic Structures and Features p. 105-106

Collaborative group Activities p. 106-107

Self-Evaluation p. 107

ICT Suggestions p. 108

· French, langue seconde  p. 109-115
Focus on communicating on many levels
Competency 1:  Oral Expression 
Interagir en francais en se familiarisant avec le monde francophone
Connections to Cross-curricular Competencies p. 112
Evaluation Criteria p. 113
End of Cycle outcomes p. 113
Competency 2: Writing p. 114-121
Produire des textes varies
Connections to Cross-curricular Competencies p. 114

Evaluation Criteria p. 115

End of Cycle outcomes p. 115
Cultural References p. 116
Essential Knowledges p. 117-121

Stratégies: d’interaction, de compréhension, de production, d’évaluation
 p. 117-119
Communication Tools p. 118
Connections to Literature p. 119

Connections to Written Word p. 120
ICT suggestions p. 121
· Immersion p. 123-136

Competency 1: p. 126-127
Interagir en français en découvrant le monde francophone
par les textes et les disciplines
Connections to Cross-curricular Competencies p. 126

Evaluation Criteria p. 128

End of Cycle outcomes p. 128

Competency 2: p. 130-131

Produire des textes varies

Connections to Cross-curricular Competencies p. 130

Evaluation Criteria p. 131

End of Cycle outcomes p. 131
Cultural References p. 132

Essential Knowledges p. 133-136

Strategies p. 133-134

Prior-Knowledge p. 134

Connections to Reading p. 135

Connections to Written Word p. 135
ICT suggestions p. 136
MATHEMATICS, SCIENCE AND TECHNOLOGY
p. 137-177

· Mathematics p. 139-157
Competency 1 p. 142-143
To solve a situational problem related to mathematics
Connections to Cross-curricular Competencies p. 142

Evaluation Criteria p. 143

End of Cycle outcomes p. 143

Competency 2: p. 144-147
To reason using mathematical concepts and processes
Connections to Cross-curricular Competencies p. 144

Evaluation Criteria p. 146

End of Cycle outcomes p. 147

Competency 3: p. 148-149

To communicate by using mathematical language

Connections to Cross-curricular Competencies p. 148

Evaluation Criteria p. 149

End of Cycle outcomes p. 149
Essential Knowledges p. 150-156
Learning and Strategies:p. 150-154
Arithmetic p. 150-152

Geometry p. 152-153

Measurement p. 153

Statistics p. 154

Probability p. 154

Cultural References p 154-155

Symbols p. 155
Vocabulary p. 155-156

 ICT component p. 157
· Science & Technology p. 159-177
Cycle 1:
Competency 1 p. 162-163
To explore the world of science and technology
Evaluation Criteria p. 163

End of Cycle outcomes p. 163
Essential Knowledges p. 165

Learnings p. 165

Cycle 2 & 3
    Competency 1 p. 166-167
To propose explanations for or solutions to scientific or technological problems

Connections to Cross-curricular Competencies p. 166

Evaluation Criteria p. 167

End of Cycle outcomes p. 167

Competency 2: p. 168-169
To make the most of scientific and technological tools,
 objects, and procedures
Connections to Cross-curricular Competencies p. 168

Evaluation Criteria p. 169

End of Cycle outcomes p. 169
Competency 3: p. 170-171

To communicate in the languages used in science and technology

Connections to Cross-curricular Competencies p. 170

Evaluation Criteria p. 171

End of Cycle outcomes p. 171
Cultural References p. 172
Essential Knowledges p. 173-177

Material World p. 173-174

Earth & Space p. 174-175

Living Things p. 175-176

Strategies p. 176-177

 ICT component p. 177
        
· Social Sciences p. 179-203

Cycle 1:
Competency 1 p. 182-183
To construct his/her representation of space, time and society

Connections to Cross-curricular Competencies p. 182

Evaluation Criteria p. 183

End of Cycle outcomes p. 183
Essential Knowledges p. 184
Learnings  & Techniques p. 184
Cycle 2 & 3:
     Competency 1 p. 188-193
To understand the organization of a society in its territory
Connections to Cross-curricular Competencies p. 188

Evaluation Criteria p. 189

End of Cycle outcomes p. 189
Competency 2: p. 190-191
To interpret change in a society and its territory
Connections to Cross-curricular Competencies p. 190

Evaluation Criteria p. 191

End of Cycle outcomes p. 191
Competency 3: p. 192-193
To be open to the diversity of societies and their territories

Connections to Cross-curricular Competencies p. 192

Evaluation Criteria p. 193

End of Cycle outcomes p. 193
Learnings p. 194

Elements for Study of Different Societies and their Territories p. 195-196

Content Specific to Comp.1 p. 196-200
Content Specific to Comp. 2 p. 200-201
Content Specific to Comp. 3 p. 201-202
Researching & Working with Information

in Geography & History p. 202-203
Techniques Specific to Geography p. 203

Techniques Specific to History p. 203
Arts Education p. 205-268
Essential Knowledges p. 208-209
Stimuli for Creation & Affective Aspects p. 208
Actions & Strategies Associated with Creative Process p. 209
· Drama p. 212-223
Competencies p. 214-219
To invent short scenes p. 214-215
To interpret short scenes p. 216-217
To appreciate dramatic works, personal productions and those of classmates p. 218-219

               Essential Knowledges p. 220-223
Language of Drama p. 220

Performance techniques p. 220-221

Styles of Theatre p. 221

Elements of Drama p. 221-222

Structures p. 222

Drama Appreciation Repertoire p. 222

Vocabulary p. 223


     ICT component p. 223
· Visual Arts p. 225-237
Competencies p. 228-233
To produce individual works in Visual Arts p. 228-229
To produce media works in the Visual Arts p. 230-231
To appreciate works of art, traditional artistic objects,

media images, personal productions and those of classmates p. 232-233

Essential Knowledges p. 234-236
Transforming gestures and their Extension, the Tools p. 234

Language of Visual Arts p. 234-235

Visual Arts Appreciation repertoire p. 235

Vocabulary p. 236

ICT component p. 237
Dance p. 239-252
Competencies p. 242-247
To invent dances p. 242
To interpret dances p. 244-245
To appreciate choreographic works, personal productions and those of

classmates p. 246-247

               Essential Knowledges p. 248-252
Language of Dance: Body & Time p. 248

Space & Energy & Relation with Partner p. 249-250

Movement technique & Rules for Group Movement p. 250

Composition Procedures & Structures p. 251

Dance Appreciation Repertoire p. 251


   Vocabulary &  ICT suggestions p. 252
· Music p. 253- 266
Competencies p. 256-261
To invent vocal or instrumental pieces p. 256-257
To interpret musical pieces p. 258-259
To appreciate musical works, personal productions and those of classmates p. 260-261

               Essential Knowledges p. 262-266
Language of Music p. 262

Graphic Representation p. 262-263

Sound Sources p. 263

Instrumental Techniques & Rules for Group Ensemble Work p. 264

Composition procedures p. 264

Structures p. 264-265

Music Appreciation Repertoire p. 265


   Vocabulary &  ICT suggestions p. 266
Personal Development p. 267-341
· Physical Education & Health p. 271-285
Competency 1   p. 274-275
To perform movement skills in different physical activity settings 
Essential Knowledges 1   p. 276-277

Competency 2   p. 278-279
To interact with others in different physical activity settings

Essential Knowledges 2   p. 280-281

Competency 3   p. 282-283
To adopt a healthy, active lifestyle

Essential Knowledges 3   p. 284-285
· Moral Education p. 288-306

Competency 1   p. 291-293
To understand life situations with a view 
to constructing a moral frame of reference

Essential Knowledges 1   p. 294-297

Competency 2   p. 298-299
To take an enlightened position on situations involving a moral issue

Essential Knowledges 2   p. 300-301
Competency 3   p. 302-303
To engage in moral dialogue

Essential Knowledges 3   p. 304-305

ICT component p. 306
·  Catholic Religious and Moral Instruction p. 308-323
Competency 1   p. 310-311
To appreciate the living Catholic tradition

Competency 2   p. 312-313
To take an enlightened position on situations involving a moral issue

Essential Knowledges   p. 314-32

Strategies   p. 321-323

ICT component p. 323

·  Protestant Moral and Religious Education p. 325-341
Competency 1   p. 328-329

To appreciate the cultural influence of the Bible 

from a Protestant perspective
Essential Knowledges  1    p. 330-331

Cultural References p. 330-331

Strategies p. 333
Competency 2   p. 334-335

To act in an appropriate manner with regard to religious phenomena
Essential Knowledges  2   p. 336-337

Strategies p. 337

Competency 3    p. 338-339

To take an enlightened position on situations involving a moral issue
Essential Knowledges  3    p. 340

Cultural & Religious Frames of References p. 340
ICT component for each competency p. 341
	6.  Define Achievement Criteria & Evaluation Tools


Evaluation criteria for subject-specific and cross-curricular competencies MUST come from the QEP. (see Competencies)
It is understood that the criteria MUST be made known to the students and/or created with the students.
The teacher must ensure that students fully understand what is expected of them.

Evaluation Purposes: How will I go about it?
1st 
Define the task

2nd 
Determine the evaluation criteria (with students)

3rd 
Determine WHAT will be evaluated
· Effectiveness of the process

· The procedure used

· The quality of the student’s work

· Subject – specific competencies

· Cross-curricular competencies

Ideally, the assessment procedure should be constructed within the classroom and not from an outside source
Assessment should be part of the learning process, not separate from it

Assessment criteria should be specific to tasks involved

Cross-curricular competencies are generally developed through learning and evaluative situations used to acquire subject-specific competencies. Unlike the subject-specific competencies, there is no end of cycle outcomes in the QEP for cross-curricular competencies.( Evaluation of learning at the preschool and Elementary Levels document
Assessment Tools

· Assessment Portfolios/self-reflections
· Rubrics

· Presentation: written and/or oral
· Poster/ photos/videos/audios
· Observation Notes
· Checklists

· Verification list (p. 28 of Evaluation of Learning Doc.)
· Running records

· Self-evaluations

· Peer evaluations

· Case study

· Surveys

· Interviews

· Research Journal

· Individual Conference 

· Group Conferences 

Tools to record Information
· Teacher Logbook

· Anecdotal Records

	
	Characteristics of Learning and Evaluation Situations

Evaluation of learning at the preschool and Elementary Levels document


	Realistic


	· Requires that students solve problems related to everyday life, civic life or the world of science.

· Involves a production that is intended for a public and whose use is specified for the student.

· Promotes the use of a variety of materials to perform the task.

· Takes into account the time and resources available.



	Meaningful

and

stimulating


	· Offers stimulating challenges, adapted to students’ needs and interests.

· Fosters cooperation.

· Promotes reflection on the processes used.

· Requires the students construct a response.

· Takes into account student diversity (learning rates & styles, etc.)



	Flexible and adaptable


	· Allows for observation of the process and the outcome.
· Allows for adult support.

· Shifts according to students’ reactions and results.

· Allows students to explore a problem further.

· Allows for the possibility of adjusting to time constraints.



	Coherent


	· Is consistent with the QEP (cross-curricular and subject-based competencies, broad areas of learning)

· Makes it possible to evaluate competencies according to the criteria and outcomes of the QEP



	Rigorous


	· Requires students to produce quality work.
· Clearly presents expectations and instructions to students.

· Informs students of evaluation criteria and encourages them to take these criteria into account (self-evaluation).
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