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Learning Related to Academic and Career Guidance Content (ACGC)
Pedagogical Aims Related to ACGC for Secondary Cycle One – Provisional Version
Context: A provisional version
A detailed version of the pedagogical aims in Secondary Cycle One is currently being prepared and will soon be available. Meanwhile,
this version can be used as a tool for understanding the ACGC for Secondary Cycle One and for developing a cooperative and shared
vision of this content.
This is an updated version of the document used to field test the ACGC in the pilot schools.

In this document, the complete content for Secondary Cycle One has been divided into two columns. The left column contextualizes
the ACGC and its three components: the theme or key concept, the learning strategy and the expected student learning outcomes. The
right column provides details on the pedagogical aim associated with the ACGC.
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Appendix to letter from the deputy minister

LEARNING RELATED TO ACADEMIC AND CAREER GUIDANCE
CONTENT (ACGC) FOR SECONDARY CYCLE ONE

Knowledge of the
world of work

Knowledge of the world of
school

Personal
Educational Social

Self-knowledge: three aspects

AREAS

ACGC and expected student learning outcomes
SENSE OF SELF-EFFICACY (SSE):
Select examples where his/her attitudes, behaviour or perceptions contribute to maintaining a sense of
personal competency.
INTERESTS:
Develop a portrait of what does or does not interest him/her inside or outside school.

ACADEMIC SUCCESS:
Develop a description of the academic and personal strengths that contribute to his/her academic success.

QUÉBEC SCHOOL SYSTEM:
Compare the differences and similarities between the different paths to qualification in the education
system.
PREPARATION FOR ACADEMIC CHOICES IN SECONDARY CYCLE TWO:
Anticipate choices for Secondary Cycle Two based on his/her interests and academic aptitudes.

ACADEMIC PREFERENCES IN RELATION TO THE JOB MARKET:
Select occupations that match his/her academic preferences.

2

SIX ITEMS OF COMPULSORY CONTENT FOR SECONDARY CYCLE ONE
ACGC

Educational aim

Self-knowledge

Self-knowledge
In the pursuit of self-knowledge, the sense of self-efficacy (SSE) provides students with opportunities to develop a
deeper understanding of the personal self. It is important to bear in mind that young people in school are first and
foremost students. Their attitudes, behaviours and perceptions with regard to their roles often affect their feeling of
competence. Research has shown that SSE is, in fact, a key contributor to student motivation, which in turn has a
decisive impact on academic performance (Bouffard et al., 2005).

SENSE OF SELFEFFICACY (SSE):
Select examples
where his/her
attitudes,
behaviour or
perceptions
contribute to
maintaining a
sense of personal
competency.

What is the SSE*?
The sense of self-efficacy (SSE) is “a person’s belief in his or her ability to plan and carry out the actions required to
attain set objectives and obtain the results sought in the performance of a task” (Bouffard, 2010). Authors sometimes
use the word “self-efficacy” and the expression “feeling of competence” as if they were synonymous with the SSE
(Bouffard et al. 2005). The concept of belief is crucial to the SSE. In fact, “an individual’s SSE does not pertain to the
number of aptitudes the person possesses, but to what he or she believes himself/herself capable of accomplishing in a
variety of situations” (Lecomte, 2004, p. 60).
Aim
The academic and career content taught in Secondary Cycle One is intended to make students aware that their attitudes
(how emotions influence behaviour*), behaviours (the visible side of cognitive activity, e.g. actions, reactions*) and
perceptions (the process of receiving and interpreting sensory stimuli*) with regard to a task both condition and
influence their beliefs and have an impact on their academic success.
*F. Raynal and A. Rieunier, Pédagogie, dictionnaire des concepts clés : apprentissage, formation, psychologie cognitive, 9th edition revised and expanded (Issy-les-Moulineaux:
ESF Éditeur) 2012.

The dynamics of the SSE
The objective of educational interventions in the classroom is to help students become aware, in the present moment
and in a given context, of the types of reactions, attitudes and perceptions they have with respect to their feeling of
competence when presented with a specific task. In other words, what self-talk goes on in their mind when they are
faced with a challenge?
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For example, if Karime’s internal discourse is: “Algebra problems, no problem! I’m good in algebra, this is going to be
cool!” while Alexis thinks to himself “No, no, not algebra again! I’m sick of math, I never get it,” then this reflects two
very different positions and degrees of readiness in the face of a task. Karime has a strong SSE with respect to algebra;
from the very outset he is confident and feels that he can do the exercises successfully. Alexis, on the other hand, has
a weak SSE with regard to mathematics. He approaches his task by telling himself that he’s no good at algebra, that he
doesn’t get it. Because of these beliefs, he has a defeatist attitude before even starting. In both cases, the students,
because of their respective beliefs and attitudes, exhibit different dynamics with regard to their feeling of competence
(see the diagram: Dynamics of the SSE).
Karime approaches the task by imagining himself performing it successfully. He views the exercise as a pleasant
challenge that will be both satisfying and motivating, taking the steps he needs in order to succeed and comes away
with a strong SSE. Alexis imagines himself failing before he even starts and the prospect of failure discourages and
demotivates him. To avoid failure, he tends to be passive; he puts off the task and, if and when he does start it, it takes
very few obstacles for him to abandon it. As he anticipated, he comes away from the exercise with a feeling of failure.
This will obviously not help him to increase his SSE.
DYNAMICS OF THE SSE

From: http://www.crevale.org/upload/File/2011-12/CREVALE_2010-11_TBouffard.PDF
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Acting on the student’s feeling of competence
 Because the objective of this ACGC is to help students to know themselves better, to better understand their
behaviour and perceptions and, more specifically, to determine what accounts for their feeling of greater or lesser
competence in school
 Because the feeling of competence usually stems from students’ internal discourse when they are embarking on a
task or learning a given element of subject-specific content, etc.
 Because adolescents are not necessarily aware of the impact of their inner dialogue.
Educational interventions that prompt students to adopt a metacognitive perspective will prove enlightening. In the
development of this perspective, frequent and sustained interventions that encourage students to question and
observe themselves help foster the learning of the ACGC. The purpose of self-observation is to help students become
more fully aware of the attitudes, behaviours and perceptions that help them to maintain a positive SSE.
One example, two tasks
 The visual arts teacher tells the class that, in carrying out the next task, the students will have to use visual art
terminology such as colours in transmitted light, including intensity and contrast, to convey a message (Reference:
Progression of Learning, Secondary Cycle One).


The mathematics teacher asks the students to determine the measures of angles using the properties of vertically
opposite angles.

In both cases, the teacher asks the students to take a moment before starting their work to determine where they stand
in relation to the task at hand. How confident are they that they can carry it out? What would help them feel more
confident that they can do it? Interventions of this kind are meant to help students become more aware of their
confidence level with respect to the required task.
Classroom interventions
Bouffard 1 provides some ideas for building students’ SSE, pointing out that the following elements can be adapted to
most learning contexts involving young people:

1

http://www.crevale.org/upload/File/2011-12/CREVALE_2010-11_TBouffard.PDF
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Set clear, stimulating and attainable goals for the students (e.g. with respect to a task to be carried out, a
challenge).



Teach knowledge and strategies that students lack (e.g. equip them to process the information to be learned as
part of the course and to understand the strategies that enable them to carry out the task).



Give feedback that relates results to efforts, focusing on positive achievements rather than mistakes, and on the
development of intelligence and skills.



Ensure that the students are aware of their behaviours and attitudes in the face of obstacles. For example,
explain to them that anyone who approaches a task with the belief that he or she will never be able to do it risks
failure. The same holds in cases where people tell themselves that there’s nothing they can do, that they lack
the means required to perform the task, or that there is no way of doing it successfully. (See the diagram
illustrating the dynamics of the SSE).



Ask the students to keep a log to facilitate critical reflection on themselves, their attitudes and their
interpersonal development (e.g. so that they can have tangible proof of their progress and be assured that their
knowledge and skills are evolving and that they are progressing successfully).



Reassure students that they have the support of adults. This implies that they are fully acknowledged as persons,
that they are worthy of care and attention, that they are capable of learning and have their rightful place among
others.

*For more information (in French only):
o Interview with Thérèse Bouffard, UQAM, “La clé de la motivation scolaire,” YouTube, 5:58 minutes:
https://www.youtube.com/watch?v=FsXtXkBJzIA
o PowerPoint document by Thérèse Bouffard used in specifying the ACGC:
http://www.crevale.org/upload/File/2011-12/CREVALE_2010-11_TBouffard.PDF
o Sheet no. 10 in Réunir, réussir: http://www.reseaureussitemontreal.ca/wpcontent/uploads/2015/08/Fiche10_Motivation_engagement.pdf
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Aim:
Keep in mind that the ACGC is designed to take account of the students’ general needs by acquainting them with
career guidance in general. Since the concept of personal interests is important in the field of guidance, the ACGCs
do not only emphasize the things that students find stimulating, motivating, interesting or inspiring; they also help
students become more aware of things that generate the opposite response, i.e. little interest. In academic and
career guidance, knowing what really interests and knowing what interests us less or not at all are equally important.
Indeed, from the students’ vantage point, it has been observed that, as they start out, they sometimes find it easier
to say what they do not want, as opposed to what they want, for the future.
This ACGC therefore helps students to identify what truly interests them, in addition to what interests them less or
not at all in school (e.g. the subjects, specific content in the subjects, school life activities) or outside school (e.g.
activities offered in his/her community, his/her hobbies).
INTERESTS:
Develop a portrait
of what does or
does not interest
him/her inside or
outside school.

At the academic level, and for every subject, it is beneficial to have educational interventions include some time to
encourage students to reflect, asking them about their level of interest in the task, theme and subject. The students can
pursue their reflection further when asked to indicate their level of interest in extracurricular activities. They can keep
a record of their thoughts in an agenda, logbook or digital file.
Students’ increased awareness and their observations over a given period are helpful in defining areas of interest more
clearly. Each student is then in a better position to develop a profile of what truly interests him/her and what does so
less, or not at all, in and outside the school.

7

Adolescents transitioning to secondary school
Students transitioning to secondary school find this period of their lives to be a demanding one. In addition to being in
a transitional phase with regard to their own development, they have to contend with the effects of academic and social
changes that require them to gradually adapt to their new physical, social and human environments.2 “According to
the literature on the subject, the transition from elementary to secondary school is the key factor influencing student
retention.” 3 [Our emphasis]

ACADEMIC
SUCCESS:
Develop a
description of the
academic and
personal
strengths that
contribute to
his/her academic
success.

A transition with many effects
The literature on the transition to secondary school indicates that “. . . a number of researchers have observed the
following effects among young people, to varying degrees”:
 severed social ties (the most harmful effect)
 greater isolation
 a greater level of performance anxiety
 a decline in academic performance
 loss of interest in school subjects
 less positive attitudes toward school and teachers
 decreased self-esteem and ability to succeed in school
“While for most students the negative effects are minor and soon wear off, some experience more serious difficulties:
problems arise in one or more subjects and appear to persist (Anderson et al., 2000). For these students, the transition
has a definite impact on their motivation and commitment at school and, by extension, on their academic success and
perseverance” (Ensuring a Smooth Transition from Elementary to Secondary School). 4
Protective strengths
Given that the abovementioned factors cause instability, it is worth keeping in mind that performance anxiety, a decline
in academic performance and a loss of interest in school subjects may also have a negative impact on students’ academic
success. In order for students to adapt successfully within a promising school project, they should be able to rely on
certain strengths to ensure their success. Therefore, the protective factors quoted in Ensuring a Smooth Transition from
Elementary to Secondary School (Table 1 below is taken from page 5 of this document) are important strengths that

2

Québec, Ministère de l’Éducation, du Loisir et du Sport, Ensuring a Smooth Transition from Elementary to Secondary School (Québec, 2012).

3

R. Chouinard and N. Desbiens, quoted in Ensuring a Smooth Transition from Elementary to Secondary School, 2009, p. 3.

4

http://www.education.gouv.qc.ca/en/references/publications/results/detail/article/ensuring-a-smooth-transition-from-elementary-to-secondary-school/.
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contribute to academic success. The table lists eight individual factors that have been identified by researchers; the
sense of self-efficacy is one of the ACGC items selected for Secondary Cycle One.
Table 1

Given that students starting secondary school may see a decline in their academic performance, this ACGC will have a
more significant impact if it is used in Secondary One, following the transition from elementary school to secondary
school.
Aim:
This ACGC is intended to give back to students the central role they must play to ensure their success. It is also meant
to make students aware of the strengths that support them in adapting to school and their new learning. Whether these
strengths are school-related factors (e.g. being on good terms with the teaching staff, feeling that one is accepted by
9

one’s group, participating in extracurricular activities) or personal factors (the sense of self-efficacy, finding it easy to
socialize, being able to rely on effective problem-solving strategies), students will have to describe a range of academic
and personal strengths. In other words, they will analyze their own situation and describe, in their own words, the
factors that enable them to maintain or improve their academic performance. Given that students’ performance in
school invariably has an impact on their academic success, it is important to keep in mind that this success will, in turn,
eventually influence their academic and career choices.
Suggestions for effective practices can be found on page 13 of the document Ensuring a Smooth Transition from
Elementary to Secondary School. For example, one practice that fosters student academic success is expressed as
follows: “Quickly identify difficulties with reading, writing and mathematics and implement support measures (e.g.,
remedial teaching, peer tutoring.”
Interventions that make students aware of the strengths that facilitate their academic success should be used at regular
intervals spread over time. Observations made at various times during the school year will help students see more
clearly how their personal and academic situations have evolved and will help them use the strategy “to develop,” i.e.
to express in their own words how different strengths can work in their favour.
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Aim:

This content is an introduction to the Québec school system. The aim is to give students a basic knowledge of the school
system (preschool, elementary education, secondary education, college education and university education) so that
they can orient themselves within it and obtain a broad overview of it.

Knowledge of the world of school

With accurate information at their disposal, students will be better equipped to identify the characteristics of the paths
to qualification and compare them. This is still an early stage; in other words, this ACGC is not designed to steer students
towards a choice at this point. Instead, by comparing the differences and similarities of various paths, they will learn to
plan for the future and to anticipate the path they may eventually choose.
QUÉBEC SCHOOL
SYSTEM:
Compare the
differences and
similarities
between the
different paths to
qualification in
the education
system.

Because it is essential to take into account all the students targeted by the ACGC, the time devoted to grasping the
subtle differences between the paths to qualification, and to understanding the full extent of the options available, may
vary in accordance with each student’s situation. In this context, it is essential to consider the students’ needs.
Expertise is required to ensure the relevance and accuracy of the information the students will have to process in
relation to this ACGC. In this context, collaboration with the academic and career guidance counsellor is recommended.
Many information resources in the form of concrete tools (e.g. visual materials, posters, and websites) are available to
support the learning of this basic knowledge. In this regard, research shows that “visual representations of the school
system play a pivotal role” (D. Pelletier, 2001, p. 249).
Students who have benefited from this academic and career guidance will be able to demonstrate that they have
acquired sufficient knowledge to distinguish between the various paths to qualification offered in Québec’s school
system. They will be able, therefore, to identify and compare their similarities and differences. They will therefore be
able to grasp the requirements associated with each of these paths and can begin to reflect on the options they will
have in pursuing their future path.
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Aim:
With this ACGC, students acquire knowledge of the world of school by exploring the options available to them in
Secondary Cycle Two. The aim here is to support students as they pursue their educational path, and to provide them
with the help they need to prepare for it. This ACGC is not meant to replace the organizational framework used to place
students transitioning from Secondary Cycle One to Secondary Cycle Two. This ACGC assumes its full meaning when
used with Secondary II students. As in the case of the earlier ACGC, collaboration with the guidance counsellor is
recommended.

PREPARATION
FOR ACADEMIC
CHOICES IN
SECONDARY
CYCLE TWO:
Anticipate
choices for
Secondary Cycle
Two based on
his/her interests
and academic
aptitudes.

Depending on what is offered in their school or immediate environment, adolescents learn to distinguish between the
General Education Path (GEP), the Applied General Education Path (AGEP) and the Work-Oriented Training Path
(WOTP). The latter is made up of Training for a Semiskilled Trade (TST) and Prework Training (PT). Students also explore
the various choices offered (e.g. elective subjects, the mathematics options, an arts course from a choice of four arts
programs, the choice of a WOTP practicum); in short, they explore the world of school in Secondary Cycle Two.
It should be noted that, during the transition to Secondary Cycle Two, not only students but also their parents
sometimes face difficult realizations. This is often a turning point at which some people experience a form of grief,
especially when it becomes apparent that they will not be able to follow a regular path in Secondary Three the following
year. It is important to take this into account.
To support their performance in the exploration and preparation phases, students are encouraged to adopt a
metacognitive learning strategy, i.e. to anticipate. This can be done as they first become aware of the possibilities
offered in their school or environment, because they can then plan for the future by trying to imagine the path best
suited to them in light of their current circumstances. By way of preparation, the students form hypotheses that take
into account their interests, aptitudes and academic performance up to that point. For support in this process, they
consider the requirements associated with various possible choices, target the resources they need to make these
choices a reality, and so on. They also anticipate some of the elements that could help them in preparing for the
transition.
Students who have benefited from this academic and career guidance will be able to show that they can anticipate
the choices available to them, are aware of what these choices involve and feel capable of explaining them by linking
them to their interests and aptitudes.
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Knowledge of the world of work

ACADEMIC
PREFERENCES IN
RELATION TO
THE JOB
MARKET:
Select
occupations that
match his/her
academic
preferences.

Academic preferences that guide career exploration
Section 23 of the Basic school regulation5 specifies the nine compulsory subjects that students must take each year in
Secondary Cycle One. Each subject has its own particular characteristics (e.g. number of credits) and specific learning
content, develops its own field of knowledge and competencies, and elicits various student interests and aptitudes.
Whether we are considering the hands-on student who likes to use tools and materials, the student who
demonstrates the eagerness and curiosity required to carry out a science project, the creative student who
appreciates the space and freedom for expression offered by the arts, or the student who is fond of history and
interested in getting to the bottom of facts or events, each of these students embodies personality traits and specific
skills that can be found in the trades and occupations. In short, not all subjects and not all content within the same
subject are equally pleasing to all students. In fact, it has often been observed that a student will appreciate or prefer
some aspects of a subject more than others.
In addition to the subjects it teaches, the school provides students with other opportunities to discover their skills and
preferences and showcase their talents. Consider the different kinds of groups that are formed in school (e.g. football
teams, chess clubs, etc.); the activities offered during lunch break (e.g. student radio tasks, volunteer work in the
school library, drama rehearsals); the projects that involve student entrepreneurship, etc. These are all meaningful
contexts in which students can draw conclusions, come to know themselves better and acquire the bearings they will
eventually need in choosing a career.
Aim:
This ACGC is designed to help students understand why they favour certain school subjects, activities, tasks, etc. and
how these preferences can be brought forward into the world of work. Students come to realize that the things they
like the most or least at school can serve them in choosing a career. Using this ACGC, students learn to identify their
academic preferences and to ask themselves what characterizes them (e.g. by thinking about what they have in
common and about the reasons, motives or explanations that make them preferable to other options).

For example, Alex realizes that his academic preferences have certain points in common, namely, contexts that
require working with others, exercising leadership, being able to move about in class and performing different tasks
at the same time, and all these make him feel much more motivated. Karime, on the other hand, clearly prefers things

5

Basic school regulation for preschool, elementary and secondary education (January 2018): http://legisquebec.gouv.qc.ca/en/ShowDoc/cr/i-13.3,%20r.%208.
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that are associated with reflection and problem solving and require precision. In both cases, these valuable
observations will prove useful when the time comes to explore the world of work.
Having expanded their awareness, students will be better informed as they begin exploring their possible career
choices, since the clarification of their preferences will serve as a useful criterion in the process. They will also have a
reference point to help them select, from among the vast array of trades and occupations, those that correspond
most closely to what they are looking for.
Collaboration with the guidance counsellor is recommended. To help the students’ in their career choice exploration,
collaboration could involve categorizing trades by area of activity and in terms of their connection with school
subjects. This information could be made available to students using posters, documents, etc.
Students who have benefited from this learning related to academic and career guidance will be able to make
connections between their academic preferences and the world of work. They will thus be in a position to identify
those trades or occupations that most closely correspond to their preferences.
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